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The National Academy for Gifted and Talented Youth (NAGTY) was established by 
government in 2002 to drive forward work in gifted and talented education. NAGTY 
develops, promotes and supports the provision of educational opportunities for gifted 
and talented children and young people aged up to 19. It supplies academic and 
professional expertise to national policymakers and school practitioners, and acts as a 
catalyst for developing understanding in the teaching profession.  

Working with a range of national and regional partners through its Professional and 
Student Academies, NAGTY leads an approach to gifted and talented education for the 
top 5% of the population which blends high quality in-school learning with additional 
learning opportunities, offered face-to-face and electronically. This English Model of 
gifted and talented education is becoming increasingly visible in schools across the 
country and has attracted a significant amount of interest from overseas. This approach 
is also a key component of delivering the government’s Personalised Learning agenda 
for gifted and talented young people. 

NAGTY now has over 46,000 members enrolled from all areas of England.  One area of 
activity within the Student Academy that has attracted much interest has been the 
NAGTY Summer School Programme.  Summer Schools are residential courses of two or 
three weeks in length for students aged 11-16. The courses are run at Universities 
across England and students are taught by a teaching team including academics, 
teachers and current postgraduate students. This article outlines what distinctive 
features underpin the NAGTY Summer School programme, and explores why they 
appear to be having a significant impact on the learning development of both students 
and teachers alike. 
 
The NAGTY Summer School Programme 
 
The NAGTY Summer School Programme has been under close scrutiny from parents, 
schools and the press since they were launched in 2002. The model of a summer school 
programme lasting for two or three weeks in length was greeted with scepticism from 
some quarters and wide interest from others but even in these initial years they have 
secured an established place in the education landscape. Early evidence from the 
experiences of the students has demonstrated that they have clearly been truly life 
changing and the teaching, learning and personal development of students has been 
highlighted as excellent by OFSTED, the Centre for Educational Development and 
Appraisal (CEDAR), the students, and their schools. 
 
NAGTY Summer Schools were initially based on the well-established Johns Hopkins 
Centre for Talented Youth (CTY) model.  However, over time the CTY and NAGTY 
models have become markedly different, though they are similarly popular with their 



participating students.  There are some fundamental structural differences in the two 
models.  
 
Long term contracts for NAGTY Summer Schools have been awarded to a number of 
leading universities and colleges, with staff there coordinating the planning and running 
of courses and hiring of staff.  This enables the course deliverers to develop courses, 
matched to their expertise and the needs of the students over time.  In addition, there is 
much more continuity of staff year by year. NAGTY has the key role of assuring the 
quality of the courses and the overall experience and influencing the development of the 
pedagogy and training of teaching teams.  
 
At CTY, each Summer School site has a coordinator based at Johns Hopkins. The 
university sites are hired as venues, normally making use of teaching and support staff 
not employed at the institution.  Courses are written by curriculum experts, with staff 
employed at each site following the plans carefully.   
 
Vital statistics on the 2004 NAGTY Summer School Programme 
 
NAGTY Summer Schools were offered by the following institutions: 
 

 Canterbury Christ Church University College (South East) 
 University of Durham (North East) 
 University of Exeter (South West) 
 Imperial College (London) 
 Lancaster University (North West) 
 University of Warwick (Midlands) 
 University of York (North East) 

 
Students attended Summer Schools from all areas of England.  Interestingly, most 
students preferred not to attend the university or college nearest to their home.   
 
The following key facts give a flavour of the students that participated in the NAGTY 
Summer School Programme 2004: 
 

 Almost even split between males and females with slightly more males 

 Over 50% of the students received some financial assistance to the costs of 
summer school with over 28% not making any financial contribution at all 

 Almost even balance of ages between the ages of 12 and 16 with a much 
smaller number of 11 year olds taking part 

 89% of students from the state or maintained sector 

 Over 30% of students coming from Excellence in Cities areas. 
 
Although the general ethnicity patterns were good, the Academy is working with 
community groups to increase participation from students with an Afro-Caribbean or 
Bangladeshi background. 
 
What Makes the NAGTY Summer School Programme Distinctive for the Student 
and the Teacher? 
 



So what are the elements that make the two or three weeks Summer Schools so 
special?  How does the pedagogy work?  What does this tell us about working with 
gifted and talented students generally?  
 
From all available formal evaluations and many informal conversations, it is clear that 
the impact of the summer school experience goes far beyond the students.  The parents 
and schools frequently (in a positive and challenging way) feel the effects.  Academics, 
often more familiar with undergraduates and postgraduates, typically enter their first 
encounter with a mixture of trepidation and mild resentment, normally emerging at the 
end of the two or three weeks profoundly converted and looking for the opportunity to 
work these young people again.   
 
A number of head-teachers have specifically commented that on their return to school, 
students attending Summer Schools are ‘different’.  Students often have greater 
confidence, and more ‘strategy tools’ to deal with negative stereotyping by other 
students; they are also much more self-directed about their personal learning pathway 
needs. 
 
The following observations and insights draw on observations and discussion at the 
seven Summer School sites in July and August.  There are also references from a paper 
presented at the European Council for High Ability (ECHA) 2004 conference, comparing 
the CTY and NAGTY Summer Schools.  This article draws on both the visits and the 
paper, adding some evaluation data from Ofsted and CEDAR.  While there is a 
concentration on the 2004 Summer Schools, there are some references to the preceding 
ones. 
 
Expertise in the Development Phase 
 
At the heart of NAGTY’s Summer School Programme lies Sternberg’s definition of 
giftedness as Expertise in the Development Phase.  The programme brings gifted young 
people into direct contact with leading experts in their field.  
 
However classroom teachers play a vital role in the process as outlined in the model 
below: 
 



Expertise in Development

Academic Expert

Expertise

Teacher Expert Pupil

 
 
The classroom teacher is not only an expert teacher (an applied academic) bringing their 
own high level subject expertise to the course, they also act as an active mediator 
between the academic and the student, while benefiting from a deep and immediate 
exposure to the subject expertise from the university academic.  One such teacher 
indicated that she had gained up to a year’s full teaching materials for use within her 
different school classes.  Given how often teachers are involved in securing HE-led 
opportunities for their students throughout the year, this model of student-provision 
driven CPD for teachers is being seen an increasingly important and cost-effective mode 
of delivery.  NAGTY’s partners in the South West of England are developing a range of 
opportunities for teacher stemming from this approach. 
 
NAGTY and its partner institutions have been able to utilise local expertise and develop 
excellent courses.  Each course can have a teaching team from at least three but up to 
five people (including academic, teacher and postgraduate assistants).  This provides a 
unique, personalised and very interactive experience for each student.  At Summer 
Schools the system bends to fulfil the learning pathways of the individual students rather 
than have the students following a pre-determined system. 
 
“The quality of learning was very good or better on most courses inspected.  Most 
pupils made good progress and some made excellent progress.  The very good 
teaching led to very good learning with pupils who were mostly highly motivated 
to learn and open to new ideas and concepts”. 
(OFSTED Report of NAGTY Summer Schools 2004) 
 
As well as the courses at Summer School, there is extensive pastoral support for 
students and a very active social programme, which normally includes ‘one off’ activities 
each day and projects that stretch across the 2 or 3 week experience.  The general 



student opinion is that it is the symmetry and inter-relation between social and academic 
experiences that makes their experience so potent. 
 
“All pupils interviewed thought that their summer school experience had been 
very successful.  They had made new friends, had been excited and challenged by 
the teaching and made academic contacts which they were determined to 
maintain afterwards.’ (OFSTED Report of NAGTY Summer Schools 2004) 
 
 
 
Teaching and Learning Methods 
 
The typical assumption as to why the academic experience of Summer Schools works 
so effectively is the use of top academic tutors, who have a renowned knowledge of 
subject, being infused with the eagerness and responsiveness of a gifted and talented 
student.  However, this may not be the whole story.  For undergraduates at university, it 
is probably the blend of tutorials and lecturing that is most effective.  Similarly, it is the 
mix of whole class instruction and small group follow up at the Summer Schools that 
appears to make the real impact.  Whole class instruction alone would have substantial 
benefit for these students but it is the mediation of the other staff (teachers and 
assistants) in the classroom that provides the depth of knowledge, understanding and 
application and makes the expertise accessible. From observations, there were oft-
repeated patterns of teaching during visits to Summer School courses. Generally these 
were as follows, with commentary for a typical lesson: 
 

 Whole class instruction introduction with key learning messages (students 
responsive but sometimes mildly bemused)  

 Follow up activity with all staff (clarifying and extending, directing to lesson 
aims and objectives, which were often involving complex decision making, 
investigations and problem solving.  The approach is very individual, with single 
and often follow-up questions.  These are frequently reflective in nature and 
involve teaching staff having some resolution that there is sufficient 
understanding) 

 New extension input, frequently from tutor (students much more tuned in and 
responsive) 

 Longer follow-on task involving all staff spending quality time with 
individuals or groups (students have time to independently pursue extended 
task, with more complex decision making involved and staff acting as resource or 
facilitator) 

 
A key feature here is that the gifted and talented child has time and support to pursue 
independent work, decision making and investigations, with the staff using individual 
reflective questioning to develop advanced thinking.  Hence, the knowledge of the 
leading tutor was an essential part of the effective cycle but not the only key ingredient.  
There may be a case to suggest that without this part, the learning would be less 
profound.  However, equally that alone may be similarly limited in added value.  Just as 
a gifted and talented student in a regular classroom will probably learn proportionally 
more than a less able child with a didactic approach, the same should apply to a lesson 
at Summer School.  Another factor to be emphasised is the opportunity to achieve depth 
of learning in a subject over a continuous and extended period enabling students to 
progress rapidly through depth of understanding in a subject. 



 
Of course, there are many other critical elements in the NAGTY Summer School 
experience.  For many students this may be the first real chance to interact socially and 
academically with students of similar or higher ability.  Many observers have recognised 
the phases of settling and security through which the students progress during the two or 
three weeks.  The early phase involves an initial reticence borne of past encounters, 
then a releasing of spirit often an ‘eruption,’ embodied in over-excitement.  This is 
typically followed by a more secure phase, where friendships cement and there is an 
extended opportunity for the students to develop a highly satisfying personalised 
learning pathway, which with careful navigation can then be extended back at school. 
 
However Summer School remains only one small part of NAGTY’s work and a key 
priority is ensuring that the everyday quality of teaching for gifted and talented young 
people in their school classroom is of the highest standard. An innovation in 2004 was 
the launch of the PGCE+ programme which was funded by Gatsby and enabled newly 
qualified teachers in mathematics to have an extended summer programme covering 
gifted and talented education generically and in mathematics education which was 
taught alongside the NAGTY Summer School Programme.  Each PGCE+ NQT 
continues to get access to NAGTY’s professional development opportunities in their 
early years of teaching and their long-term impact on gifted and talented education in 
their school is being tracked. 
 
Looking to the Future 
 
While the comments of CEDAR and Ofsted evaluations were overwhelmingly positive, 
NAGTY is committed to a programme of continual improvement for the Summer School 
programme.  It will continue to develop the professional development support that it 
provides for academics working with gifted and talented young people to ensure that the 
learning opportunities provided in summer school achieve the highest impact possible. 
However a key challenge is to capture the nature and essence of the subject expertise 
that is being shared with the students.  Only then will this expertise be available to a 
much wider range of education professionals than those directly involved in teaching the 
courses themselves. 
 
In addition NAGTY will continue to work with and through schools to locate summer 
school and its other learning opportunities as an integral part of each young person’s 
wider schooling, rather than something that sits outside and separate from what 
happens within the school walls. The development of NAGTY’s Achievement Profile over 
the next year will help to further embed these opportunities in the wider educational 
offer. 
 
The PGCE+ Programme will also continue to develop with a new stream in Science 
being launched in 2005 and Design and Technology from 2006. 
 
 
Conclusion 
 
The NAGTY 2004 Summer Schools were the most successful to date but are only a 
small part of the many ways in which NAGTY is mobilising a continuous improvement in 
gifted and talented education.  The evidence suggests that access to expert-led teaching 
is a motivator for gifted and talented young people who are keen to explore and expand 



their knowledge horizons and NAGTY is working with a range of providers and national 
bodies to expand this approach into other modes of offline and online delivery.  
Academically and socially the Summer School experience has already proved to be life-
changing for all who have taken part. 
 
The curious by-product has been the innovative way in which the role of the classroom 
teacher (as applied subject academics) on Summer School has developed to also be  
simultaneously a mediator and a beneficiary of the subject expertise being given by the 
university academic. This highly effective mode of CPD is one which clearly has legs 
and NAGTY is working to develop its availability for subject teachers across the country. 
 
 
 

“Parents overwhelmingly reported positive outcomes for their children, 
particularly in improved confidence, academic benefits, increased 
independence and improved social skills and friendships.” (CEDAR Report 
2005) 


