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Background

This report provides an account of Action Research Projects carried out by teacher- researchers in 14 Local

Education Authorities. Dissemination of effective practice ran alongside the research work. Data gathered

from advisers and practitioners involved in educating children aged 4 – 7, reviewed by the research team at

Brunel University, showed that young gifted children are frequently ignored in most initiatives in gifted

education. This project sought to make a start in focusing on their needs in terms of identification and

provision, and addressed many significant issues relating to the needs of younger gifted and talented children.

In general, our working definition for this project was that children who show significantly advanced abilities

and skills in any domain are referred to as gifted and talented. In younger children, it is evidence of the

promise of developing abilities that tips us off. Most of the time, it is the most advanced who are considered

sufficiently different from their age peers who need special attention outside their ordinary settings that

catch our attention. If we don’t make appropriate provision for these children there will be losses for the

children themselves and for society at large (Robinson, 2004).

Purpose of the project

The main purpose of the project was:

• to guide groups of educational practitioners in carrying out small-scale action research projects to explore

aspects of effective provision for gifted and talented children,

• to contribute to a database of evaluated practice for wider dissemination and to provide local support,

• to make a contribution to the professional development of teachers within the area of gifted and talented

education.

Principles

The research projects were based on the best available theory and international research and were subject to

rigorous monitoring of the outcomes. The following principles provided a backdrop for the development of the

project.

• Systems of identification of special abilities of children, informed by Gardner’s (1993) theory of Multiple

Intelligences.

• The Vygotskian (1978) principle of the significant role played by adults – parents, teachers and classroom

assistants in particular – in the actualization of talent.

• The need to recognise that gifted and talented children do not always fit into the Piagetian model of normal

development due to their advanced cognitive development and their ability to process information faster

than that of their peers.

• The significant benefits of high quality educational experiences during the early years of education in

children’s development and in the realization of their potential (Clark, 1997).
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Methodology

Action research was adopted as the methodology

for this project. Action research, for this project,

used the definition that it is an enquiry or research

designed and conducted by practitioners aimed at

improving their own practice and/or the quality of

what is offered by their institution. This project

used an Action Research model which is designed to

train and support practitioner researchers to select

and develop innovative practices in gifted education.

Groups of teacher researchers selected topics of

investigation which either caused them concern, or

were an aspect of practice they wished to improve.

They were supported by the research team

throughout the action research cycle: identifying a

topic, planning, design of activities, data collection,

data analysis, evaluation, reflection and

dissemination.

Topics of study

All 14 projects explored aspects of identification

and provision for gifted and talented younger

children. Case Studies of all 14 projects are

included in the main section. They are presented in

such a way that other practitioners – individuals and

groups – should be able to adapt principles and the

activities to their own contexts. Project titles

were:

• A whole school approach to identifying and

providing for Gifted and Talented children in

Key Stage 1

• Mentoring Exceptionally Able Pupils at Key

Stage 1

• The Identification and Provision of Effective

Teaching and Learning Strategies to support

Gifted and Talented Children in Key Stage 1

Classrooms

• Supporting the Development of Cognitive and

Emotional Well-being in Gifted and Talented

Children.

• ‘Beyond The Hardest Shelf’ – Supporting and

Challenging Young Children of Exceptional

Ability through Participation in a Weekly

Enrichment Cluster

• Mini Enrichment Projects as means of combating

underachievement in an inner-city area.

• Developing Gifted and Talented Pupils’ Creative

Thinking Skills

• A Study of Transition through a Child-Centred

Curriculum with particular reference to Gifted and

Talented Children.

• The Development of Mathematical Activities

(cross-curricular) for Gifted and Talented Children

with a focus on open-ended themes and enquiry.

• Mini Enrichment Projects to Identify Gifted and

Talented hearing Impaired and EAL pupils who are

beginners in English

• Investigating the Role of the Creative Arts in

extending the gifted writers in

• Key Stage 1.

• Provision for Gifted and Talented Children at

Foundation and Key Stage 1.

• Developing Outdoor and Role Play materials to

Foster Writing and Thinking Skills for Gifted

and/or Talented Early Years Children.

• The Identification of Gifted and Talented Children

in Music at KS1

Findings

As all the projects were carried out as action

research, in this section we focus on the impact of the

projects for practitioners’ understanding of gifted and

talented education at Key Stage 1.

Each project was designed to address the local

schools’ and LA needs within the context of a rapidly

developing national agenda for gifted and talented

education. Hence, some projects focused more on

approaches to identifying young gifted and talented

learners whilst others took curriculum provision as

their main focus.

Some projects were subject-specific (music,

mathematics and writing) whilst others explored

cross-curricular and thematic approaches to provision.

For some of the projects, the individual needs of some

learners predominated, for example, the musically

talented, the hearing impaired gifted and talented

children or, children with English as an Additional

Language or, the behaviourally challenging gifted and

talented children. The issue of providing a challenging

curriculum for the exceptionally able was also explored

in some projects. The broader themes of transition,

relationships with parents or the wider community

provided the key focus.

Through the rich diversity of the projects, the case

studies show that the findings of the projects are

useful in both encouraging personalised learning as well

as in addressing different aspects of educating gifted

and talented children. The main report also indicates

how the project findings can address the different



elements of the National Institutional Quality

Standards for Gifted and Talented Education which

are being trialled by the DfES Gifted and Talented

Education Unit.
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