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Gifted and Talented Education – Informing and Inspiring

 “In the past too many of our most able children have not done as well
as they should, especially those from disadvantaged backgrounds. We
want to explore ways of making sure we do better for these pupils.”
(‘Schools achieving success White Paper, 2001)

Introduction

The Government wants to support and improve the education of gifted and
talented pupils in all our schools, improving their attainment, motivation and
self-esteem, and helping schools and teachers to meet their needs.

“I made new friends with similar abilities and I could be clever without
feeling embarrassed.” (Appreciation for gifted and talented provision
coordinated in Gateshead)

The 2001 Schools White Paper, ‘Schools achieving success’  summarises the
Government’s policy for  gifted and talented education in England:

“Our policy for gifted and talented education seeks to:

• Support the most gifted and talented in the country and each school, par-
ticularly in disadvantaged areas.

• Build on pupils’ particular strengths and tackle any weaknesses, making
sure they too receive a broad and balanced education.

• Combine in-school learning with complementary opportunities out-of-school
hours.

• Provide more opportunities for pupils to progress in line with their abilities,
rather than their age and, where possible, achieve mastery, rather than
superficial coverage of all subjects.

• Blend increased pace, depth and breadth in varying proportions according
to the ability and needs of pupils. We want teachers to consider express
sets, fast-tracking and more early entry to GCSE and advanced qualifica-
tions.”

Dianne Smith, Headteacher from Admiral Lord Nelson school, Port-
smouth reports that 25% of the children in the school are getting “more
independent learning, more distance learning, more vocational qualifi-
cations and more courses linked to the college. Overall a more flexible
curriculum that would motivate the kids more and ease their transition
to post-16.”
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The 14-19 Consultation Document ‘extending opportunities, raising standards’
suggests a range of measures for gifted and talented 14-19 year-olds. It pro-
poses that:

“Young people should be able to develop at a pace consistent with their abilities,
whether faster or slower. Those going faster might skip some examinations or
take them early and use the time gained to study some subjects in greater depth
or start new ones.”

There is already a range of initiatives in place for gifted and talented education
that can potentially benefit every school in the country, across all phases and in
all school subjects.

This document describes many of the national initiatives supporting Gifted and
Talented education introduced through the Gifted and Talented Education Unit at
the Department for Education and Skills (DfES).

• Pupils throughout the country benefit from an annual programme of 500
summer schools for gifted and talented pupils in Years 6 to 9. These provide
exciting learning opportunities for some 15,000 children each year .
World Class Tests in maths and problem solving are now available for gifted
and talented pupils aged up to 9 and 13.

• The new Academy for Gifted and Talented Youth, based at Warwick
University, is the centerpiece of the Government’s strategy. The Academy will
provide residential summer schools, study support, distance learning
programmes and mentoring, and professional development for teachers.

• The Primary Innovation Programme is supporting ‘cutting edge’ action
research projects in 15 primary schools that are test beds for innovative
approaches to provision for gifted and talented pupils.

• There is developing provision to support specific subject areas, including
Sports and Creative Arts projects and the Advanced Maths Centres pilot in
Excellence in Cities areas.

• Support material for teachers includes working guidance on teaching the
national curriculum to gifted and talented pupils and a parallel database of
resources, Xcalibre, both available online.

Several areas of the country benefit from intensive school-based programmes
for their most able 5-10% of pupils. The Gifted and Talented strands of Excel-
lence in Cities (EiC), Excellence Clusters and the Excellence Challenge are
under way in over 1000 secondary schools, about 500 maintained primary
schools and over 100 post-16 institutions in some 70 Local Education Authori-
ties.
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“The staff have made our child feel important and worthy of their atten-
tion, which boosted confidence which was very much needed! It was
fun, interesting…and has provoked some interesting discussions around
our dinner table.” (Parental support for a Gifted and Talented Summer
School in Reading)

Overall the Government is investing some £60 million in Gifted and Talented
education this financial year.  Around £50 million of that is for the intensive
school-based programmes described above, with the balance devoted to other
projects, including summer schools, the Academy for Gifted and Talented Youth
and  world class tests.

National Gifted and Talented  Initiatives 2002-2002
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and

beyond
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25 Partnerships

Academy for
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19 in EiC areas

Excellence
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Primary pilot

and Excellence
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World Class Tests
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Excellence
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Xcalibre
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14-19 Guidance
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Gifted and Talented Summer Schools

“I really enjoyed the summer school. I learned a lot, more than I ex-
pected to, and would gladly take part in it again.” (Participant enthusiasm
for The Alfred Barrow Gifted and Talented Summer School 2001, Barrow
EAZ)

Summer 2001 saw the second national programme of 500 gifted and talented
summer schools. The main purposes of this programme, available to every Local
Education Authority (LEA) and Education Action Zone (EAZ) in England, are:

• To enrich and extend the educational provision of gifted and talented
pupils completing Years 6 to 9, with a particular focus on transition from
primary to secondary school.

• Identify and motivate such children, including those who are underachiev-
ing.

• Enrich their educational experience and/or enable them to engage early
with material they would not normally encounter until later.

• Improve continuity and progression in their educational experience, includ-
ing between the primary and secondary sector, not least by developing the
knowledge and understanding of school staff.

• Promote access to higher education for able children from disadvantaged
backgrounds.

• Improve the capacity of the schools involved to cater for gifted and tal-
ented children.

The programme is highly popular:

“Summer school is a good idea, an enjoyable few weeks with a great
goal for the kids at the end of it. A well thought out and planned opportu-
nity for the kids to be introduced to staff and improve skills.”
(A parent from Lincolnshire expresses appreciation of a Gifted and Tal-
ented Summer School programme)

 “Feeling proud and having made lots of friends I left the summer school
ready to start the term at secondary school.” (One pupil from
Beaverwood School for Girls, Bromley LEA, highlights the positive im-
pact that these programmes can have on confidence in starting a new
school)

“My daughter very much enjoyed the summer school, particularly the
opportunities for mixing with children from a variety of year groups. The
summer school seemed to offer many opportunities to develop thinking
and social skills.” (Parental support for the 2001 Kendrick Summer
School in Reading).
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The summer schools are a valuable source of good practice and innovation and
have been effective in the development of staff as well as pupils. Many of those
who organised summer schools used them as the foundations of further provi-
sion for gifted and talented education, supported in many cases by various
‘follow-up’ programmes to maintain pupil enthusiasm and benefit.

(“The Gifted and Talented Summer School has given us a wide range
of skills that will help us in our own work. If we use the skills that we’ve
learnt we will do well in school.” (Pupil acknowledgement of the benefi-
cial outcomes of Gifted and Talented Summer Schools, relating to one
hosted by Trinity High School, Manchester)

Some examples of the Gifted and Talented Summer School activities were :

Leigh Park EAZ in Hampshire ran a project that involved year 6 and year 9
pupils from four link schools in a buddy system. One of the weeks focused on
William Shakespeare and “A Midsummer Night’s Dream”. Activities included
utilising video and a theatre group as well as studying the text. This was fol-
lowed by innovative activities such as delivering the play in 4 minutes and a
Jerry Springer style interview in role as Egeus and Hermia.

Haywood High School plus other schools in the Herefordshire area, in partner-
ship with the Metropolitan and West Mercia police ran a summer school around
the theme of forensic science. The programme involved 27 pupils who were
engaged in understanding how science and technological information contrib-
utes to problem-solving and decision-making situations. The school visited the
Tomorrow’s World Live exhibition at Earls Court and the New Scotland Yard
Fingerprint Bureau.

A summer school programme in the Walsall area at the Queen Mary’s High
School had the aim of fostering an enthusiasm for languages and different
cultures through those of Japan. The majority of the 35 pupils who took part
were from Year 6, with a few hailing from Year 5.  A full and varied programme
gave those participating the opportunities to undertake Japanese calligraphy,
Judo, Taiko drumming and traditional Japanese games, as well as studies of
the Japanese language itself.

For further information on the Gifted and Talented Summer Schools programme please
visit the DfES Gifted and Talented website at: www.standards.dfes.gov.uk/excellence.

World Class Tests
World Class Tests in maths and problem solving for pupils were launched last
November. The initiative enables pupils throughout the country to measure
their performance against the highest performing 9 and 13 year olds in coun-
tries that lead international comparison studies.
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Tests are available in maths, and problem solving in maths, science and design
technology; one part is paper-based and one part is computer-based. Each test
requires students to apply creative thinking and logic by demonstrating their
ability to process and respond to unfamiliar information and communicate their
thought processes coherently.

The tests can be taken when the pupil is ready: there are four sittings this year. A
website is available to support the tests and can be found at http://
www.worldclassarena.org/. This explains how pupils can enter the tests and also
provides advice and support for pupils and teachers involved with them.

”The success of this project can already be measured through the strong
links we are forging with our international colleagues. Throughout the
development of World Class Tests, we have been delighted by the way
children have engaged with the challenges and the original and creative
responses they have elicited” David Hargreaves, then Chief Executive at
the Qualifications and Curriculum Authority.

The Academy for Gifted and Talented Youth

The National Academy for Gifted and Talented Youth was launched in February
2002 with the announcement that the University of Warwick had been selected to
host the Academy.

“The Academy is a further step in the Government’s commitment to
bring down barriers in education by stretching the most talented young
people and encouraging excellence in learning.…The new Academy will
place this country firmly at the centre of the world stage in this field,
providing an internationally recognised centre for research and develop-
ment.” Schools Minister Stephen Timms at the launch of the Academy.

The University of Warwick will work in partnership with the DfES, leading and co-
ordinating a consortium of institutions. Two core partners are the Center for Tal-
ented Youth at Johns Hopkins University in the USA and the Research Centre for
Able Pupils at Oxford Brookes University here in England.

The Academy is intended to develop, implement, promote and support educa-
tional opportunities for gifted and talented children and young people aged up to
19, as well as providing support for parents and educators. It will also provide a
nationally and internationally recognised centre from which to develop and deliver
Gifted and Talented education in England.

The Academy will begin in July 2002 with a year-long pilot programme. This will
start with a small-scale summer school trial , followed by a range of in-year initia-
tives including outreach activities, on-line learning, mentoring and individual
learning plans. It will conclude with a full-scale summer school pilot for 900 pupils
in Summer 2003. The pilot year is designed for academically able 11 to 16 year
olds, with separate strands for the most able 5% and the most able 1% nationally.
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The Academy has launched its first talent search, to identify the participants in
the pilot programme. If you would like further details, please see the website at
www.warwick.ac.uk/gifted, or ring the telephone helpline on 024 7657 4213

In the longer term, we intend the Academy to extend its provision to older and
younger pupils, and those with talents in sports and creative arts.

Primary Innovations Project (PIPAR)
The PIPAR programme was conceived to support a small number of projects in
primary schools to serve as test beds for more innovative approaches to provi-
sion for gifted and talented pupils. The objectives were to recognise and support
good practice already being pioneered in the primary sector and provide oppor-
tunities for networking, developing and then disseminating effective practice.
The project was designed to give sufficient responsibility and initiative to schools
hosting the projects to allow for dynamic and sustainable developments

The group of fifteen schools has gone on to enhance their practice by develop-
ing innovative action research projects and exploring systematically their poten-
tial for enhancing provision and developing staff. The aim is that these projects
draw out common elements of practice and highlight similarities and differences
in order to provide templates for other schools looking to develop their practice.

Development of a framework for the support of talented sports
people and artists in schools.
In March 2001, the Government published its ‘Plan for Sport’ which included a
plan to provide guidance for co-ordinators working with talented sportspeople in
schools. The Youth Sports Trust has been commissioned to work with the DfES
and the Department for Culture, Media and Sports (DCMS) on this project.

There is, at present in this country, no recognisable ‘system’ for supporting
young people who aspire to sporting excellence. Although a large number of
programmes make an impact upon talented sports people, there is little or no
co-operation between the agencies that deliver these services.

A new framework for talent development will facilitate an integrated and co-
operative approach involving all agencies, in the development of a support
system for young sports people. It will also provide practical national guidance
that can be applied to meet local needs and the needs of individual sports.

Consultations have taken place involving key stakeholders and a series of work-
shops for teachers, coaches and sports development officers has been run. Six
pilot projects have been set up in different areas of the country, each with a
focus on one particular sport, whose experience will inform the final guidance.
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“I feel more confident at sports…because of the superb coaches and
their coaching techniques.” (One Pupil’s assessment of the provision
for sporting ability from Wiltshire LEA)

The DCMS Arts Green Paper ‘Culture and Creativity: The Next Ten Years’ pro-
posed a similar project to benefit talented artists in schools  The National En-
dowment for Science, Technology and the Arts (NESTA) is leading the develop-
ment of the  guidance, working with, and drawing upon, the expertise of the Arts
Council of England.

Guidance and resources
There are a growing number of resources to support the education of gifted and
talented pupils. Working guidance on teaching the National Literacy and Nu-
meracy Strategies to gifted and talented pupils was launched in January 2000
and is available on: www.standards.dfes.gov.uk/literacy/publications. Written
and video exemplification material to support this guidance was published last
November and can be obtained from QCA Publications, PO Box 99, Sudbury,
Suffolk CO10 2SN; Tel: 01787 884444.

Generic and subject specific working guidance on the national curriculum for
gifted and talented pupils is available on www.nc.uk.net/gt. We expect to de-
velop further guidance on this site, including 14-19 guidance, more material on
teaching and learning skills, and a framework for professional development.

Xcalibre, a website directory of resources for teachers was also launched last
November and is available on http://www.xcalibre.ac.uk. This complements the
national curriculum guidance, offering an accessible directory of materials that
can be used with  gifted and talented pupils of all ages in all main subject areas.

The DfES also provides a broad range of more general continuing professional
development initiatives, some of which include a focus on gifted and talented
education. For more information on general CPD initiatives visit the website:
www.teachernet.gov.uk/Professional_Development.

Targeted Regional Initiatives

Excellence in Cities
The EiC programme is designed to meet the challenges of education in our
major cities. Its main focus has been the transformation of secondary schools in
city areas, but it has also been extended into primary schools in some EiC
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areas, into pockets of deprivation affecting small groups of schools through
Excellence Clusters, and, through the Excellence Challenge into post-16 provi-
sion. The geographical location of EiC areas and some of the key initiatives in
the programme can be seen on the website www.standards.dfes.gov.uk/excel-
lence.

There are seven main strands which form the heart of the EiC programme and
one of these is the Gifted and Talented strand. This strand ensures that in each
area, also known as a partnership, schools introduce teaching and learning
programmes and complementary out of school hours study support pro-
grammes for their most able 5-10% of pupils. Guidance has been provided on
the identification of gifted and talented pupils and the possible teaching and
learning programmes. More information can be found on the website
www.standards.dfes.gov.uk/excellence.

“The gifted and talented strand is having a key impact. EiC is providing
the resources, providing the ideas and it’s providing a clear framework
for schools to work in” A comment from Tower Hamlets EiC.

Each school maintains a whole-school policy for gifted and talented pupils and
there is a trained gifted and talented co-ordinator at each school, a lead co-
ordinator co-ordinating activity across  small groups or clusters of schools
locally, and strand co-ordinators at Excellence Cluster and EiC partnership
level.

The role of the co-ordinators is to lead the development, implementation, moni-
toring and evaluation of their school’s policy for gifted and talented pupils and
to co-ordinate the development of gifted and talented educational provision.
They work with co-ordinators from other network schools to develop the com-
plementary study support programme for these pupils. Co-ordinators also work
with learning mentors and others to identify and address the needs of undera-
chieving able pupils. They are also responsible for ensuring effective links
between the policy on gifted and talented pupils with other school policies and
for providing staff professional development activities. Last, but by no means
least, the school co-ordinators act as the ‘champions’ of able pupils, ensuring
for them the right balance of challenge and support.

There is a national programme of professional development for gifted and
talented co-ordinators and responsible teachers in primary schools, provided
by the Westminster Institute of Education at Oxford Brookes University. All co-
ordinators are expected to undertake the training, which consists of a distance-
learning package and up to five ‘Face to Face’ days a year. All co-ordinator
training is accredited and free of charge. Details of the training can be
accessed on the website www.fcis.brookes.ac.uk.
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Expansion - Excellence Clusters 2001-2002
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“The pupils we are aiming to discover are not always the ones with the
neatest work who behave well in class – they could be disruptive be-
cause they are not sufficiently challenged” – John Corrigan, Newham’s
Gifted and Talented co-ordinator.

The structure of Excellence in Cities has developed over time in a number of
ways. In the primary pilot, which began in September 2000, participating
schools focus mainly on pupils in Years 5 and 6, but some do make provision
for younger pupils.

Excellence Clusters, which began in September 2001, typically include primary
and secondary schools and have a cluster co-ordinator for their Gifted and
Talented strand. There were 12 clusters in the initial phase and on October 4th
2001, the School Standards Minister, Stephen Timms, announced 12 more
Clusters, which began formal operation in September 2002.

Excellence Challenge also began in  September 2001. Schools and colleges
offer:
• support on transition from pre-16 to post-16
• Advanced Extension Award masterclasses
• support to enable students to secure places at Institutions of Higher Educa-

tion with the most demanding entry requirements.

 “It was good working with people from other schools. The good thing
was seeing that everyone here is unique, but we all became friends.”
(Commented one pupil with insight about their involvement in the cross
activities run by Trinity High School, Manchester)

What has been achieved?

Independent viewpoints
In 2001 Nord Anglia reviewed the Gifted and Talented strand of Excellence in
Cities during its pilot year (1999/2000). Amongst its recommendations the report
identified the following valuable characteristics of good practice:

• The strand co-ordinator has expertise, status, time, administrative sup-
port and experience of working across schools at the management level.

• The partnership produces a clear development plan with carefully
thought out success criteria and this is clearly communicated to all the
schools.

• The partnership carefully considers the funding which will be delegated
to the partnerships and the schools and the proportion which will be
retained for central training.

• Training programmes are carefully planned by the strand co-ordinator so
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that school co-ordinators have the training they need before being asked
to produce their school materials and training programmes.

• The monitoring and evaluation of both spending and provision is carefully
planned by the strand co-ordinator and forms part of the LEA’s quality
control procedures.

• The clusters are set up strategically to enhance the dissemination of good
practice and to support schools at their various stages of development.

“EiC has enabled schools who have been doing excellent work, to put
that on a different footing, and has made other schools aware of where
the gaps are.” A comment from the joint working undertaken at Westmin-
ster and Kensington and Chelsea.

• Careful consideration is given to the choice of lead co-ordinator.  They
have the imagination, enthusiasm, time and authority to enable them to be
effective and they are strongly supported by the strand co-ordinator as
well as all the headteachers in the cluster.

• The lead co-ordinator sets up subject-specific training for representatives
from departments within the cluster, and can arrange for a subject special-
ist to work with the teachers on an ongoing action research project.

• Within schools the co-ordinators are chosen with great care.  The role has
clear responsibility points attached to it as well as a substantial amount of
safeguarded time and administrative support.  It is seen as a high-status
responsibility.

• The head teachers give very public support to the school co-ordinator.
They work with the school co-ordinator to ensure that heads of department
produce action plans for the development of their teaching and learning
programmes, that they set clear targets within their provision for the G&T
cohort, and that progress towards achieving those targets is carefully
monitored through the school’s self-evaluation procedures.  Control of the
G&T budget is given to the co-ordinator.

Mo Laycock, Headteacher at Firth Park, an inner city school in Sheffield:
“The Gifted and Talented programme has been especially good for this
school. It has helped raise expectations for pupils and parents. My
school is linked to a less disadvantaged school and a school in a more
advantaged area – the teachers are working together with tremendous
energy. Staff between the schools are sharing ideas and good practice
and benchmarking performance. A big success.”

• Through training, all the teachers in the school become adept at identify-
ing their gifted and talented pupils by employing a wide range of specific
indicators. The makeup of the cohort is constantly assessed and evalu-
ated and strategies exist to move pupils out of the cohort as well as in
(possibly into another “special” programme so as not to de-motivate).
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• Provision for the gifted and talented pupils within the school displays a
wide range of approaches including acceleration and/or enrichment and
is founded upon a detailed examination of individual needs, abilities,
aptitudes and interests.  Such provision is not merely something extra
given to the cohort after school but is also evident in the accommodation
of teaching strategies and learning experiences for these pupils into
every lesson.

Jean Else, Headteacher at Whalley Range High, an inner city girls
school between Moss Side and Hulme in Manchester:
“Previously many of the schools brightest pupils would have not have
been identified or, if they were, stretched. Now pupils are studying new
courses such as Latin and Philosophy and working with other bright
pupils across the city.”

• The pastoral needs of the gifted and talented cohort are afforded high
priority and there is an extensive programme that works with pupils to
negotiate attainment targets as well as identifying wider objectives.  The
schools openly involve parents in both identification and provision.

• The co-ordinator invites school departments to bid for funding to develop
their Gifted and Talented provision against specific success criteria.

• Teachers are accustomed to discussing pedagogy and time is reserved
at meetings to discuss and share successful practice.

These characteristics of good practice are a useful benchmark for EiC pro-
grammes and Gifted and Talented programmes on a broader basis.

Deborah Eyre, Chief training provider at Westminster Institute, Oxford
Brookes University:
“I really think it’s wonderful that we have a major initiative which is
looking systematically at how to approach education for the gifted and
talented”

The most recent independent review has been the OFSTED report published at
the end of 2001, drawn from visits to 10 pilot master class projects, 31 summer
schools, 4 independent/maintained school partnerships and 43 secondary
schools in Excellence in Cities areas plus other relevant evidence from
OFSTED inspections.

The report found that the focus and funding of the Excellence in Cities strand
for gifted and talented pupils have had significant positive effects although there
is still much to be accomplished and it is too early as yet to assess the sus-
tained impact on attainment in tests and examinations. In particular the issues
identified for attention were:

• Improving methods for identifying gifted and talented pupils
• Engaging parents and pupils
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• Developing subject-specific approaches
• Giving earlier attention to the skills of independent learning
• Making the most of additional provision
• Recognising the implications for staffing
• Improving monitoring
• Establishing a secure basis for improving mainstream school practice

Following this report a series of activities were proposed to develop the Gifted
and Talented programme. The actions included:

• Supporting local implementation through effective monitoring and evaluation
by agreeing action plans, holding termly telephone ‘surgeries’, and supporting
schools in establishing effective monitoring and evaluation arrangements.

• Maximising the use and impact of national initiatives including the Academy for
Gifted and Talented Youth and world class tests, and  increasing the flexibility
within the national co-ordinator training programme

• Spreading effective practice by extending current arrangements to identify,
record and disseminate case studies , improving the quality of the DfES website
as a tool for dissemination, and establishing termly standing conferences and
an annual national conference to share practice and celebrate success.

Developing and introducing further national resources and pilot programmes to
address new needs as and when they are identified (see below).

“I hope our work will lead to a difference in the way that people think
about able pupils in every school” Deborah Eyre – Oxford Brookes
University

Case studies

What has been achieved can be demonstrated most strikingly by the variety of
case studies of schools implementing their whole school plans towards Gifted
and Talented children. Detailed below are a small number of examples and
there are many more available on the gifted and talent section of the EiC
website: www.standards.dfes.gov.uk/excellence.

The Admiral Lord Nelson School, Portsmouth, is operating acceleration
programmes in all subjects. 25% of the school’s 1,000 pupils participate in
acceleration. The acceleration programmes were introduced two years ago and
are administered by Steve Labbedz, a Deputy Head at the school. Individual
pupils are assessed on their National Curriculum level, and those achieving
Level 5 or better begin their GCSE studies in Year 9, thus reducing KS3 to a 2
year duration. SATs are taken at the end of Year 8 following parental consent.
GCSEs are then taken in Year 10, freeing Year 11 for more independent learn-
ing, more distance learning, more vocational qualifications, and more courses
linked to college. This programme is embraced enthusiastically by all depart-
ments, especially Science and English. The acceleration programmes are fully
supported by staff at the school.
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Newfield Comprehensive School, Sheffield, has been raising the achievement
of pupils in History at KS3 by developing new extension material, differentiated
homework tasks, increasing independent learning and creating small enrichment
classes.  Pupils explore different topics and at the end of their studies make a
presentation to the class. They also completed a questionnaire, which reveals
that they enjoy their independent (but supported) learning enormously and feel
much more motivated towards their studies as a result.

Pilgrims Way Primary School, Peckham, has been helping teachers to im-
prove their identification of gifted and talented pupils, and particularly those
pupils who are underachieving. They use perceptual tests (rather than language
based ones) for the pupils, provide training in recognising the characteristics of
underachieving pupils, and use subject specialists to identify ability in particular
subject areas.  The teachers’ growing understanding of this issue has led to
improved provision within subject areas which allow the children greater opportu-
nities to realise their potential.

What’s Next

In addition to the current work programme we are developing several new
projects for 2002-03, building upon successes to-date and responding to evalua-
tion and lessons learnt.

Guidance and support for schools implementing the Gifted and Talented
strand in the face of teacher recruitment problems - We envisage providing
short, practical guidance for co-ordinators encouraging schools to consider a wide
range of strategies to enable the strand to continue. We shall be building on the
significant expertise of the strand co-ordinators who are actively tackling this is-
sue.

A framework for subject-specific professional development - This is an ambi-
tious  project eventually embracing all statutory subjects. It will build on the sub-
ject-specific guidance already produced, summarising the essential knowledge,
skills and understanding that subject teachers (ITT students, NQTs, experienced
teachers and subject leaders alike) need in order to work successfully with gifted
and talented pupils.

Small-scale innovation projects in secondary schools – This pilot will comple-
ment  the already-established Primary Innovation Project (PIPAR), which supports
cutting edge developments across a small network of primary schools. It will pro-
vide a testbed for  innovative practice and  disseminate the outcomes.

Extending the advanced maths centre pilot into new subject areas  such as
modern foreign languages, science, information and communication technology,
English and drama. These will provide extended study support opportunities for
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pupils in Years 3-7, and provide a basis for effective primary/secondary
transition in these subject areas.

support for students with ‘dual exceptionalities’, who are gifted but have
learning difficulties or special educational needs.

A pilot to develop approaches to gifted and talented education in Key
Stage 1.

Guidance on approaches to teaching gifted and talented students in the
14-19 phase, which will eventually be adapted to fit the policies conse-
quent upon the 14-19 consultation document.
.
Guidance to help teachers to decide the best mix of assessment opportuni-
ties for their pupils, linked to planned changes to the assessment regime
following the removal of national curriculum extension tests
.
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We hope that this document has helped to provide an extensive
and informative picture of the evolving national strategy for
gifted and talented education  If you have any queries about the
content of this document, please contact Dick Smith at
dick.smith@dfes.gsi.gov.uk


