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Evaluation of the National Strategies Gifted and Talented project: final report 

Executive summary 
In October 2009 the National Strategies commissioned Office for Public Management (OPM) 
to carry out an evaluation of a Gifted and Talented (G&T) project involving 64 schools. The 
aims of the project were to improve outcomes for able disadvantaged young people at risk of 
underachieving and to develop and embed G&T improvement as a key driver for whole-
school improvement.  

The project is underpinned by the following principles which apply for all learners and can 
impact significantly on whole school improvement1: 

Excellence for all: Quality first teaching with high challenge and high support is at the heart 
of effective provision for G&T learners. Teaching and learning improves for all pupils when 
there is a sharp, sustained focus on engagement and quality first teaching for G&T pupils. 

Support and aspiration: G&T pupils become more engaged in learning when planning for 
progression is personalised, when progress is tracked and challenging targets are 
negotiated. 

Unlocking potential: Disadvantaged pupils have potential, gifts and talents which often go 
unrecognised. These can be identified and developed through an explicit focus on their 
needs as learners. 

Impact and capacity-building: Engagement in the programme should build capacity for the 
future, and have a tangible and rapid impact on whole school improvement especially in the 
areas of quality of learning, ethos and standards. 

These principles and the aims and outcomes of the project are highly relevant in the current 
policy context where raising the attainment of disadvantaged pupils is a national priority.  In 
particular, they help to inform how schools can work to raise standards, attainment and 
aspirations of disadvantaged pupils and recognise the barriers disadvantaged pupils face. 

To achieve the aims of the project, National Strategies has delivered a range of support and 
resources to schools and local authorities: 

 Regional conferences to launch the materials and enable the schools and LAs to share 
effective practice; 

 Direct support to individual schools and to local authorities to help develop and embed 
strategies; and 

 Continuing professional development materials and resources for use with teachers and 
pupils to raise aspirations, expectations and attainment. 

The project ran from Spring 2009 to March 2011, with schools continuing beyond this to 
develop and embed their improvement strategies and to support their cohorts of targeted 
Y10 and Y11 pupils until the end of their GCSE periods in 2011 and 2012.  

The commissioned evaluation ran until March 2011 so it is not possible to measure the 
impact of the project on end of key stage pupil attainment. However, the schools’ own data 
suggests that pupils are making significantly faster progress than prior to the project.  What is 
clear from the evaluation is that the project has helped participating schools unlock potential 
at individual, cohort and whole school levels. At its best, the project has achieved 
transformational effects. As one school’s G&T lead explained: 

                                                 
1 ‘National Challenge Gifted and Talented Pilot Programme: Introduction and overview’ booklet 
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Having worked with G&T students at [my school] since 2003, I feel that this is one of the 
most high-impact projects I have been involved in.  It has the potential to make a lasting 
difference to teaching and learning for G&T students if the strategies and developments 
we have started are maintained and built upon in future years. 

This report offers a practical and concise overview of project activity and highlights the key 
experiences, indications of impact and positive solutions to challenges faced by schools that 
participated in the G&T project.2 It has distilled transferable learning from an evaluation of 
the project-specific activities and outcomes and presents practical strategies and resources 
for schools wishing to improve the achievement of disadvantaged able pupils and rais
standards for pupils across the whole school.  

e 

                                                

Five building blocks have been identified as critical to the achievement of these overarching 
outcomes and the report is structured around these as outlined below.  

1. Strong strategic leadership 

Strong strategic leadership was a key determinant of the likelihood of success. The schools 
that took part in the G&T project had different experiences of leadership but those that had 
the full strategic support from senior leaders at the outset of the project were able to embed 
G&T provision more fully. In particular, strong strategic leaders: 

 Championed G&T activity and made explicit links between the project and broader whole 
school objectives to narrow the performance gap of disadvantaged pupils and improve 
outcomes for all pupils in school; 

 Linked school self-evaluation to G&T and also linked the six weekly improvement cycles 
to G&T to ensure urgent improvements arose; 

 Ensured the school G&T project lead had the capacity, resources and authority to 
engage with and influence other teachers, developing a distributed leadership model; 

 Developed an ethos and culture that identified the school as a learning community 

 Provided clarity over the selection criteria of G&T pupils onto the project; and 

 Networked with external partners such as High Performing Specialist Schools ( HPSS) 
and other G&T schools, Local Authorities and encouraged G&T leads to network and 
share learning and best practice. 

2. Effective classroom practice 

A range of resources to support challenge in the classroom, together with methods for 
supporting teachers though training and continuing professional development sessions, 
helped to develop teachers’ skills, practices and pedagogies both for teaching the target 
project pupils and, at the same time, improving their whole-class teaching (see Appendix F). 

“Through working with target pupils the way in which G&T pupils are taught has 
changed.  This is affecting what goes on in lessons.  Pupils are becoming more 
independent learners and are able to set their own targets.” 

Project schools that made the biggest strides in raising whole school improvement were 
those that also engaged the broader teaching body with the project.  CPD input was directly 
relevant to achieving the project aims and included the use of classroom quality standards, 
differentiation by task, appropriate use of questioning and how to identify and unlock 

 
2 Further information about the evaluation, methodology and a conceptual ‘logic model’ of this report are contained in 

Appendices A, B and C.  
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potential. Schools made effective use of the project resources to support these 
developments. Teachers were best engaged when: 

 Supported to work with the G&T cohort pupils: specifically, how to support and engage 
with underachieving pupils; and 

 CPD initiatives were put in place to foster teachers’ whole-class practices and 
pedagogies in particular through improving classroom teaching standards and six weekly 
cycles to create the momentum for change. 

Many schools made very effective use of the Institutional and Classroom Quality Standards 
(IQS and CQS) which are self-evaluation tools designed specifically to improve classroom 
practice in G&T education.3  

Training pupils in classroom observations and using pupil voice as part of the strategy for 
improving teaching and learning was a powerful lever for change and improvement in a 
number of schools. 

3. Personalised support to unlock potential 

Target pupils often need additional support to unlock their potential. This potential is not just 
in relation to their academic performance but also relates to the social impacts of 
disadvantage which can prevent pupils from believing they are capable of succeeding. 

Personalised interventions for the target group, often using mentors to great effect alongside 
refined classroom pedagogies, created the right environment for disadvantaged pupils to 
build the ambition, self-belief and confidence required to support achievement of their 
aspirations towards stretching targets.  

When interventions were personalised, these were seen to have wider impact upon all 
school-based stakeholders including the target G&T cohort, other pupils and teachers. 

Effective strategies for the engagement of parents further helped ensure that support for 
pupils seamlessly translated into the home setting. 

4. Clear monitoring and tracking systems 

Robust and stretching targets were set in consultation with pupils and teachers and in the 
process, powerful support strategies were developed to help pupils achieve. A rigorous six-
weekly monitoring and tracking process ensured that improvements were put in place with 
urgency, which was key to project success. The creation of effective yet manageable 
systems for regular monitoring of progress against targets supported systematic 
interventions to ensure pupils were supported to stay on track. A Venn tool developed by the 
National Strategies together with  the Stronger Management Systems model proved a 
valuable resource for schools in this process. 

5. Partnerships and collaborative learning 

Forging strong partnerships created positive networks of learning. Consultations with 
teachers and pupils meant that both groups were aware of, engaged with and articulated 
their support for the G&T project aims and initiatives. Collaboration within schools and 
partnerships across schools (e.g. with High Performing Specialist Schools) opened up 
opportunities to network, share best practice and create G&T learning communities. The 
evaluation found that this was most effective when: 

                                                 
3 For more information about Classroom Quality Standards see http://nationalstrategies.standards.dcsf.gov.uk/node/462621   
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 Senior leads opened up school-level networks to create an avenue of two way 
information sharing; 

 Cross-department and teacher consultation was facilitated to increase engagement and 
embed the activities; and 

 Pupils were consulted to develop student voice and incorporate their feedback into 
improvements relating to the school structures, facilities etc. 

Schools in the project found that the sharing of effective practice at the termly network 
meetings was a powerful stimulus for reflection, review and evaluation and learning from 
others. 

Learning from the Project  

The report sets out key learning for schools that wish to drive whole school improvement by 
addressing the underachievement for disadvantaged G&T pupils.   These can be 
summarised as:  

 Senior leaders prioritise G&T and support those staff who take the lead in whole-school 
G&T improvement; 

 Change and innovation is context-specific and arises out of a whole-school approach to 
self-evaluation that includes staff /pupil audit of needs – this has had a powerful impact in 
developing a sense of ownership, engagement and commitment to improvement; 

 New practice is piloted with a small key group of students or staff in the first instance - 
whole-school implementation is planned for and follows; 

 The school is developed as a learning community – an ethos and culture prevails in 
which adults and pupils learn together and from each other. Effective use is made of 
strengths within the school, CPD is personalised for staff as is learning for pupils; 

 Progress is  rigorously monitored and focused through the use of data; e.g. 6-weekly or 
at least termly review cycles; the pace of implementation must be urgent, such that it 
leads to clear and discernible impact, which helps to drive momentum for improvement;  

 The findings, resources and impact data are shared across the school; 

 School-to-school learning and collaborative developments can inform, and significantly 
enhance the impact of, school improvement strategies; and 

 Engagement with external support agencies (e.g. LAs, NCAs, National Strategies) can 
provide a strong impetus for change and improvement. 

Sustainability 

It is clear that the project has helped to build capacity and momentum in project schools and 
many LAs and that many schools involved in the project will build on their experiences and 
continue to embed G&T developments in order to raise achievement. It is possible that 
momentum may be lost in a few schools as the support of the National Strategies team 
comes to an end and as funding cuts reduce resources at school and LA level. However, 
through developing collaborative networks and the use of existing resources, schools have 
the tools to continue the process of embedding approaches that put G&T at the heart of 
school improvement to the benefit of all pupils and staff.  
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1 Introduction to the National Strategies Gifted 
& Talented project 

Background and aims 

The National Strategies Gifted and Talented (G&T) project supported schools that made a 
commitment to focus both on raising the bar and narrowing the gap of pupil achievements, 
aspirations and opportunities by identifying and developing the potential of gifted and 
talented young people from disadvantaged backgrounds. The project was seen as also 
having the potential to improve provision for all learners in school through the development of 
quality first teaching, and by providing opportunities for raising aspirations and increasing 
ambition for pupils, teachers, parents, schools, partners and the wider community. As one 
G&T lead explained: 

We want to shift our focus to an increase in achievement at A*-B grades, and not just the 
C/D borderline. 

The project is underpinned by the following principles which apply for all learners and can 
impact significantly on whole school improvement4: 

Excellence for all: Quality first teaching with high challenge and high support is at the heart 
of effective provision for G&T learners. Teaching and learning improves for all pupils when 
there is a sharp, sustained focus on engagement and quality first teaching for G&T pupils. 

Support and aspiration: G&T pupils become more engaged in learning when planning for 
progression is personalised, when progress is tracked and challenging targets are 
negotiated. 

Unlocking potential: Disadvantaged pupils have potential, gifts and talents which often go 
unrecognised. These can be identified and developed through an explicit focus on their 
needs as learners. 

Impact and capacity-building: Engagement in the programme should build capacity for the 
future, and have a tangible and rapid impact on whole school improvement especially in the 
areas of quality of learning, ethos and standards. 

Project design 

The project ran from spring 2009 to March 2011 and project schools were expected to 
continue to support their cohorts of targeted Y10 and Y11 pupils until the end of their GCSE 
periods in 2011 and 2012. The project was designed for schools that:  

 Were in challenging circumstances;  

 Were below but close to national floor targets5 at the beginning of the project;  

 Had leaders who were committed to extending the challenge and support they offered to 
gifted and talented pupils; and  

 Had enough leadership capacity to make it happen. 

                                                 
4 ‘National Challenge Gifted and Talented Pilot Programme: Introduction and overview’ booklet 

5 5 In 2009, the floor targets for KS4 were set at 30% of all pupils in a school to achieve 5 A*-C including English and Maths  
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A total of 64 schools from over 100 that applied were accepted on to the G&T project. Each 
school was asked to identify cohorts of G&T pupils from Year 10 in September 2009 and 
again in 2010. The criteria used were: 

 On the G&T register or with the potential to be so; 

 Underachieving, potential high attainers - pupils who should be aiming for A* to B grades 
in English, mathematics and other subjects; and 

 Entitled to free school meals (FSM) or disadvantaged in some way (i.e. to be identified by 
the school in relation to some of the indicators of deprivation used to compile the income 
depravation affecting children index IDACI - e.g. income, employment, living 
environments etc); 

Each school was asked to select 16 pupils per year6 for the project and supplied with a 
bursary to fund tailored activities designed to narrow the gap of attainment between the 
cohort and more affluent pupils.  

Unlocking potential of disadvantaged pupils 

One of the primary aims of the G&T project was to raise achievement for the individual target 
pupils, to ‘raise the bar and narrow the gap by identifying and developing the rich and often 
hidden potential of young people’, otherwise known as ‘unlocking potential’7.  

G&T pupils would benefit in a number of ways:   

 Academically – raised achievement, opportunities and outcomes, and narrowed gaps in 
attainment between disadvantaged pupils and their peers; 

 Socially – improvements to behaviour, attendance, motivation and attitude; 

 Aspirations – improvements to aspirations; broader horizons and ambitions; and 

 Role models – greater leadership roles for target pupils who could go on to support 
others in school.  

Disadvantage can be measured in different ways. Schools were encouraged to look beyond 
the (Free School Meals) FSM register and other Income Deprivation Affecting Children Index  
(IDACI) measures of deprivation to work against a broader definition that suited the 
circumstances of their population. The economic and social characteristics of the project 
schools’ meant that most pupils came from families with no prior experience of higher 
education and with low academic expectations. When this report refers to the target G&T 
pupils it is according to this broader definition of disadvantage. 

Schools implemented a broad range of activities and interventions designed to unlock the 
potential of disadvantaged pupils across these four distinct areas. These are explored in the 
body of this report as the five building blocks of effective implementation.   

 

                                                 
6 In 2009-10 academic year, one cohort of 16 Y10 pupils were funded; from Sept 2010 a second cohort of Y10 pupils joined the 

project, making 32 per school.  Funding continued for the previous group, now in Y11, through the second year of the project. 

7 National Challenge (2009): Raising Standards, supporting schools – Gifted and Talented pilot programme Element 3: 

Guidance on pedagogy for gifted and talented education 
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Project implementation 

This report identifies five building blocks of effective implementation of G&T project activity. 
These are: 

1. Strong strategic leadership: Schools needed strong leadership to embed G&T provision 
at the heart of the whole school push for improvement and to allocate sufficient resource 
and capacity for teachers to engage with and lead the project. 

2. Effective classroom practice: Teachers were integral to the success of the project, 
particularly when applying the lessons of stretching targets and improved teaching 
programmes to the whole school. Teachers were most effective when they self-evaluated 
and linked their continuing professional development (CPD) with classroom practice and 
the development of pedagogy. 

3. Personalised support to unlock potential: A broad range of activities supported pupils 
to meet stretched targets and tackled the broader social determinants of disadvantage, 
such as engaging parents and broadening pupil horizons. This had wider school impact 
in creating role models and a positive learning culture. Diagrams of these activities and 
their impacts are contained in Appendices D and E. 

4. Clear monitoring and tracking systems: The collaboration on stretching and aspirational 
targets for pupils, tracked on a regular basis, created a ‘can do’ attitude amongst 
teachers and increased expectations and self-belief of pupils. 

5. Partnership and collaborative learning: Schools benefitted from collaboration across 
schools (both G&T and high performing partnership schools (HPSS) sites) in sharing best 
practice. Cross-department working and the development of pupil voice through broader 
collaboration are crucial to embedding sustainable improvements. 

The report is divided into five sections to reflect these five building blocks. Each section 
explores why the different areas were important to the effective implementation of the G&T 
project and uses the experiences of the schools to offer examples of good practice and  
ways to overcome challenges, as well as achieved and likely impacts as a result of the 
activity.  

This report offers a practical and concise overview of project activity to date, and highlights 
the key experiences, indications of impact and positive solutions to challenges faced by 
schools that participated in the G&T project.8 It is designed for those who want to raise the 
attainment of disadvantaged pupils and hence close the gap between advantaged and 
disadvantaged pupils in their own schools, and who want to quickly access the key 
experiences of other schools that have successfully implemented specific G&T provision to 
this end. This report is not intended to be a comprehensive evaluation of the G&T project in 
its entirety. 

                                                 
8 Further information about the evaluation, methodology and a conceptual ‘logic model’ of this report are contained in 

Appendices A, B and C.  
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2.1 Strong Strategic leadership 

Key findings 

Strong strategic leadership was a key determinant of the likelihood of success. The schools 
that took part in the G&T project had different experiences of leadership but those that had 
the full strategic support from senior leaders at the outset of the project were able to more 
fully embed G&T provision. In particular, strong strategic leaders: 

 Championed G&T activity and made explicit links between the project and broader whole 
school objectives to narrow the performance gap of disadvantaged pupils and improve 
outcomes for all pupils in school; 

 Linked school self-evaluation to G&T and also linked the six weekly improvement cycles 
to G&T to ensure urgent improvements arose; 

 Ensured the school G&T project lead had the capacity, resources and authority to 
engage with and influence other teachers, developing a distributed leadership model; 

 Developed an ethos and culture that identified the school as a learning community; 

 Provided clarity over the selection criteria of G&T pupils onto the project; and 

 Networked with external partners such as HPSS and other G&T schools, Local 
Authorities and encouraged G&T leads to network and share learning and best practice.  

Championing G&T in school 

G&T activity flourished in schools where senior leaders embraced the project and placed it 
firmly at the heart of their whole school push for improvement. These heads or assistant 
heads acted as G&T champions, raising links between the G&T activity and broader school 
improvement. Engaged senior leaders described the G&T project as a powerful lever to their 
improvement plans because it slotted neatly within their vision for change at a time when 
they had the capacity to make the most of the opportunity. In this way the G&T project was 
used as a tool to improve outcomes for all pupils in school. As one head commented: 

When we first heard of it we thought, ‘why not?’  It fits with our ethos [and] we felt ready. 
It looked like it was just an initiative but it wasn’t, it was the next stage of our development 

Whilst it is not always possible to attribute impacts specifically to the G&T project, there were 
some clear benefits from having the G&T project championed at the senior level. More of the 
teachers in these schools were aware of and engaged with the project and understood how 
and why G&T was important to their own objectives and development. In some instances, 
this helped persuade teachers of the merit of the inclusion of more challenging pupils onto 
the project. Strong leadership and communication also created a climate of transparency 
where teachers could discuss the project and issues facing disadvantaged pupils more 
openly, and seek collective responses to the issues. 

Strong leaders were also able to link school self-evaluation to G&T. By linking the six weekly 
improvement cycles, discussed in more detail below, to G&T, leaders were able to ensure 
urgent improvements arose in school according to need. 

Recruitment of G&T lead 

Schools which most effectively embedded the G&T project were those that identified and 
positioned a suitable lead to put the theory behind the project into practice. The G&T leads 
that were most effective were able to engage a wide range of staff and middle leaders in 
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G&T project work which has been a key to improving school-wide practice. These leads 
worked best when they had the capacity (time and resource) and competencies (influencing 
skills, authority amongst staff and pupils) to lead the project confidently, alongside supportive 
senior leadership with a clear vision.  

Clarity over the selection process of G&T pupils 

Schools suggested that identifying target pupils for the G&T project is ‘more an art than a 
science’ and schools talked about the challenges of understanding what the terms 
‘disadvantage’, ‘potential’, ‘gifted’ and ‘talented’ meant in their own schools’ settings. Perhaps 
as a result of this, 87% of schools surveyed agreed that they had reviewed their identification 
processes for G&T pupils through their inclusion onto the project.  

In the early phase of the project there were debates and sometimes a lack of consensus 
around the inclusion of specific pupils such as those with behavioural issues or pupils who 
were ‘gifted’ in an area that was not the specific teacher’s own subject. These objections 
dissipated where school G&T leads collaborated with other staff, encouraging debate about 
pupils and the meaning of the project and its wider objective to narrow the performance gap 
of disadvantaged pupils. 

Not all schools felt comfortable in revealing the inclusion criteria onto the project, in particular 
the potentially sensitive information regarding ‘disadvantage’. Schools which had outlined a 
clear role for the G&T project within the whole school push for change, and who included 
teachers in the identification process of G&T pupils, were more able to defend the inclusion 
of ‘challenging’ pupils. For more information about the ways in which schools identified the 
target pupils see 2.4: Monitoring and Tracking systems. 

External partnerships  

The G&T project was designed to be flexibly adapted by schools according to the specific 
and changing needs of their pupils and therefore the implementation and activities of the 
project varied hugely across sites. This provided great cross-school learning potential. 89% 
of survey respondents9 agreed that the G&T network meetings had been helpful in 
facilitating and encouraging wider engagement and learning among both senior leaders and 
G&T leads. This offered opportunities to learn about good practice elsewhere as well as 
reassure that some challenges were shared by other sites. 

                                                

Engagement inspired creative responses to specific issues. Some schools talked of linking 
up activities with neighbouring G&T leads in order to reduce costs and integrate activities for 
children across schools. Others appreciated the opportunity to learn from others and adapt 
activities to their own schools. As one survey respondent commented: 

It has been great working with [and learning from] others. I did not feel I had to reinvent 
the wheel… but could adapt what others had been doing to the needs of the school. 

Strong strategic leaders opened up the network channels for themselves or encouraged their 
G&T leads to exploit partnerships both locally and nationally and across G&T and HPSS. For 
more information on the importance of this collaboration see section 2.5: Partnership and 
Collaborative learning. 

 
9 See Appendix B: Methodology for more information about the two online surveys and a breakdown of participants. 
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2.2 Effective classroom practice  

Key findings 

Project schools that created the biggest steps in raising whole school improvement were 
those that also engaged the broader teaching body with the project. This was achieved 
particularly well through providing teachers with timely and relevant input, such as INSET 
and training to support their continuing professional development (CPD). Such CPD input 
was directly relevant to achieving the project aims and included the use of classroom quality 
standards, differentiation by task, appropriate use of questioning and how to identify and 
unlock potential. Schools made effective use of the project resources to support these 
developments. Teachers were best engaged when: 

 Supported to work with the G&T cohort pupils: specifically, how to support and engage 
with underachieving pupils; and 

 CPD initiatives were put in place to foster teachers’ whole-class practices and 
pedagogies in particular through improving classroom teaching standards and six weekly 
cycles to create the momentum for change. 

Many schools made very effective use of the Institutional and Classroom Quality Standards 
(IQS and CQS) which are self-evaluation tools designed specifically to improve classroom 
practice in G&T education.10  

                                                 
10 For more information about Classroom Quality Standards see http://nationalstrategies.standards.dcsf.gov.uk/node/462621 

and a full list of NS resources is contained in Appendix F.   
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The importance of teacher engagement 

Effectively engaging teachers was crucial to the implementation and success of the G&T 
project in schools (and something of a significant role for senior leaders and G&T leads to 
ensure project success). The specific areas of engagement included: 

 Consultation at the implementation phase of the project, to ensure that teachers 
understood the importance of narrowing the performance gap of disadvantaged pupils 
and how that linked with improving whole school outcomes; 

 Consultation during identifying pupils as G&T, to ensure that teachers accepted the 
inclusion of potentially challenging or under-performing pupils not usually identified as 
‘gifted’ or ‘talented’; and 

 Consultation during the setting of stretch targets, to ensure that teachers had a cross-
curricular understanding of the potential of G&T pupils to tailor their teaching practice 
accordingly. 

The benefits of engaging teachers were not just in terms of embedding the project or 
improving the outcomes for the individual G&T pupils. It also improved teachers’ ability to 
implement classroom activities which could stretch all pupils to achieve their potential.  

Teachers who fully embraced the aims of the G&T project and reflected upon and improved 
their own practice, were central to the long-term push for school-wide change and in 
particular the improvement of outcomes for all pupils. 

CPD to improve classroom practice 

The evaluation revealed the importance of supporting teachers to accept and work with 
individual G&T cohort pupils. Engaging the wider teaching body and ensuring their buy-in 
and support was an important factor in the project’s success. Some of this was achieved 
through CPD activities developed for the project and specifically aimed to support teachers to 
work with underachieving gifted and talented pupils. There was a clear overlap between CPD 
activities aimed at improving teachers’ ability to support individual pupils and CPD aimed at 
improving whole-class practice overall (outlined below). Examples of input and training to 
help teachers support individual pupils included: 

 Input on the nature of gifted and talented in the broadest sense – to help teachers 
understand this and buy-in to the project; 

 Helping teachers recognise under-achievement, and how to spot it earlier. In part this 
was achieved through developing teachers’ ability to analyse and interpret data; 

 Developing teachers’ ability to set stretching, yet achievable targets for pupils; 

 Raising teachers’ awareness of the wider determinants of under-achievement; 

 Helping teachers understand how better to engage with pupils’ parents; and 

 Understanding cross-curricular links and recognising pupil achievement in other subject 
areas. 

The G&T project was an opportunity to test out and trial ‘what worked’ in relation to teaching. 
Schools asked teachers to observe other teachers teach the G&T pupils in class, monitoring 
carefully their behaviour and motivational levels as well as the input of the teacher 
themselves. This gave opportunities to develop new pedagogies that appealed to all 
members of the class and raised total class standards. 
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Cameo 1: Questioning training for teachers 

A small case study school with just 486 pupils and a low FSM score (11.8%) and minority 
ethnic group MEG score (9.5%) implemented training sessions for teachers to learn about 
questioning techniques that would enable them to get the best out of the pupils who are less 
able to demonstrate their learning in a written format. Oral questioning techniques are 
effective tools which encourage teachers to allow pupils to express themselves in a format 
that is more appropriate to their strengths. In this way students can answer questions and 
demonstrate their learning in a verbal capacity. Such techniques have improved the overall 
teaching and learning standards in the school.  

Wider CPD to support improving whole-class and whole-school practices  

Many schools used the G&T project as a vehicle to introduce staff training aimed at driving 
whole-school and classroom quality teaching standards and pedagogies. Again, working 
across departments and encouraging teachers to collaborate on their CPD helped strengthen 
and share good practice, as well as encouraging other teachers to ask for help to improve 
teaching and learning planning. The different pedagogies which were supported by NS 
resources and developed as part of CPD are shown in the table below. 

Developing effective pedagogies in all G&T schools 

 Higher order questioning training to ensure teachers got the best out of pupils who were 
less able to demonstrate their learning in written form, but were more responsive to oral 
questioning; 

 Development of pupils’ critical thinking skills and their own high level questions; 

 Differentiation, a pedagogical tool to enable teachers to understand different levels of 
learning and plan lessons with this in mind to allow maximum responsiveness from all 
students, even when they have different levels or ways of learning;  

 Sharing differentiated outcomes, ensuring pupils know what outcomes look like for A/A* 
work;  

 Development of independent learning techniques; and 

 Use of academic language: a range of strategies to increase pupils’ use of academic 
language. For instance, one school had a ‘word of the week’, where every week there 
was a different word that pupils have to practise using in their work. 

A list of NS resources used by schools can be found in Appendix F. 

Training pupils in classroom observations and using pupil voice as part of the strategy for 
improving teaching and learning was a significant lever for change and improvement in a 
number of schools. 
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2.3 Personalised support to unlock potential 

Key findings 

Target pupils often need additional support to unlock their potential. This potential is not just 
in relation to their academic performance but also relates to the social impacts of 
disadvantage which can prevent pupils from believing they are capable of succeeding. The 
following 10 characteristics were important factors in academic achievement and longer term 
success in life, taken from Excellence for All: A Gifted and Talented approach to whole-
school improvement11.  

10 characteristics of successful learners.  

1. Self awareness and a sense of being able to take control of learning and progress – 
not just doing the minimum because a teacher asks for it 

2. Sophisticated vocabulary and good command of academic English – being able to 
switch from informal to a formal conversation 

3. Knowing what the highest grades look like – and understanding what you need to do 
to achieve this level 

4. Self confidence and motivation 

5. Good speaking, listening and critical thinking skills 

6. Good social skills – can you get on with different kinds of people? 

7. Good independent study skills – and not just homework! 

8. Learning beyond the syllabus – take it further; what would an expert in this field be 
doing, reading, discussing? 

9. Linking learning to the real world – see the relevance; understand how different 
knowledge in different subjects are connected; and 

10. Significant family resource and support – time, encouragement, quality talk, quality 
listening, looking for opportunities to experience new things. 

Personalised interventions for the target group, often using mentors to great effect alongside 
refined classroom pedagogies described in the previous section, created the right 
environment for disadvantaged pupils to build the ambition, self-belief and confidence 
required to support achievement of their aspirations towards stretching targets.   

Schools adopted a broad range of interventions and many made effective use of a range of 
NS resources developed to support teachers and pupils in addressing these issues. Some of 
the key activities included: 

 Support/mentoring tailored to the needs of the individual pupil to refine the academic 
stretch targets according to pupil’s own ambitions and to encourage pupils to take 
ownership of their performance; 

                                                 

11 Excellence for All: A Gifted and Talented approach to whole-school improvement   

DCSF 01019-2009PDF-EN-02 
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 Support/mentoring tailored to the needs of the individual pupil to tackle social 
determinants of disadvantage to raise levels of confidence, self-belief and aspirations; 

 Engaging parents with the project, notifying them of their child’s potential and holding 
sessions for parents to learn how to support children to study at home; and 

 Implementing classroom activities and innovative pedagogies designed to broaden and 
improve teaching processes to all pupils in the class.  

When interventions were personalised, these were seen to have wider impact upon all 
school-based stakeholders including the target G&T cohort, other pupils and teachers. 

Tailored support to meet targets and overcome social and emotional 
barriers 

Encouraging pupil ownership of targets 

Stretch targets raised both the expectations and actual standards of academic performance. 
They were used particularly effectively when shared with the individual pupils concerned and 
supplemented by collaborative support network. Schools which maximised the effectiveness 
of stretch targets were those which encouraged their pupils to take ownership of the targets 
but supported the process by breaking the targets down into more manageable steps. As 
one G&T lead commented: 

It’s got to be achievable. Pupils are very involved in setting their own targets... It’s about 
getting them to take ownership and keeping them interested. 

Ways to encourage pupil ownership are discussed in the following sections. 

Mentoring to build confidence and expectations 

A common example of tailored support was mentoring. All schools included some form of 
mentoring as part of their G&T activities plan. Mentoring offered the opportunity to take the 
targets to pupils, to debate the reasons behind the stretch and discuss ways in which the 
pupils could meet them. Pupils felt increasingly in control of their own performance and 
teachers commented on their increased levels of maturity. 

Mentoring helped reveal individual areas of concern for the pupils beyond academic grades. 
Personalised interventions allowed G&T leads and pupils to discuss broader objectives to 
support them to improve their confidence, self-belief and ambitions. From being challenged 
to ask a certain number of questions each day in classes to having informal conversations 
about future ambitions, tailored support and challenge was crucial to overcoming some of the 
low expectations common to disadvantaged pupils. 

Cameo 2: Mentoring in school 

All schools ran some form of personalised mentoring as part of their G&T activities. In one 
school, pupils met with their mentors (G&T Lead or member of SLT) every fortnight. Mentors 
had an open door policy so pupils were welcome to visit their mentors at any point they 
needed to.  

This resulted in closer relationships and greater trust between teachers and pupils. Knowing 
that teachers were ‘on their side’ motivated pupils to seek their help in school and was 
particularly important for those pupils that did not access such guidance at home or outside 
of school. Pupils were encouraged to open up and confide in mentors about any problems at 
home or at school which were affecting them alongside discussions about their academic 
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progress.. 

The school witnessed a change in attitudes to learning and to the school. In Year 10 some of 
the G&T pupils felt apathetic about school work and had poor attendance records but the 
increased focus and attention that students received through the mentoring encouraged 
students to do better. Pupils felt ‘ownership’ of their academic targets and reported greater 
confidence that they could perform better and achieve higher.  

The hope for the future was to widen the mentoring process to every student in the school, 
so that ‘every student has an adult mentor they can go to who is not their form tutor/teacher.’ 

Aspiration-raising visits 

Tailored support was provided not only at the individual level but also at the cohort level to 
counter low ambitions and broaden horizons. These included trips to universities (including 
Oxbridge visits), team building weekends and taster sessions of new skills and subjects. 
These events were more difficult to organise but challenged the pupils to imagine beyond 
their own individual experiences and re-consider their futures. 

Cameo 3: Taster day to local university 

The smallest of the case study schools, with 380 pupils, scores highly against the FSM 
(30.9%) and MEG (50%) indicators versus the other case study sites, arranged a taster day 
to a local university where G&T pupils toured the campus (teaching and accommodation 
buildings) and met with university students to find out about life in higher education. The 
cohort group also participated in some team building activities and found out about the 
different courses on offer. 

This visit broadened pupils’ horizons as they visited a different area of the city and 
experienced a different learning and living environment. This helped them realise that they 
were able to attend university, even though they come from disadvantaged backgrounds. 
This encouraged them to raise their aspirations of education and reconsider their future 
career paths. Pupils started to talk about careers in law, medicine and teaching, areas of 
work they may not have considered otherwise. This increased self-belief motivated pupils to 
achieve to the best of their ability in order to gain the grades required to attend college and 
university and follow their chosen career paths. 

Engaging parents 

Working with the parents of target pupils was of prime importance for all schools. However 
not all schools were satisfied that they had been effective enough in engaging their parents. 
A key factor emerged: some parents had not recognised the potential of their own children or 
did not know how to support them to achieve their academic targets. The two main reasons, 
then, for schools engaging parents were to highlight their child’s potential and to give them 
skills to support them in studying at home.  
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Cameo 4: Learning skills sessions for parents 

The smallest case study school with just 380 pupils and a high FSM score (30.9%) and MEG 
score (50%) organised some sessions for cohort parents to make them aware of learning 
and revision environments that they should ensure their children have at home. The sessions 
also informed parents of how to help their children plan their GCSE revision. A separate 
session was organised to inform parents of the critical thinking skills development that was 
being targeted at cohort pupils, so that parents know what it is and why it is important. 

Schools engaged parents in different ways, again reflecting the need for tailoring to 
overcome the challenges of securing effective parent engagement. For example in one large, 
urban school, the G&T lead explained that some local parents were wary of the school as 
many had attended there when they were children and were reluctant to engage with the 
institution. Careful consideration was needed in order to maximise chances of success. 
Some invited parents into school at the beginning of the school year to discuss the reasons 
why their children had been selected for the project and what they could expect as a result of 
their involvement. Others held more regular parents and pupil sessions to discuss various 
topics such as the demands of GCSE study or how to maximise revision time.   

 Cameo 5: Presentation evening for parents and pupils 

A small case study school with just 486 pupils and a low FSM score (11.8%) and MEG score 
(9.5%) organised presentation evenings at school for parents and pupils. Year 10 and Year 
11 cohort groups were invited on separate evenings. This was an opportunity for students to 
present their work to their parents, so that parents could see what their children were doing 
at school. There was a support worker present to answer parents’ questions and encourage 
them to take interest in G&T. The support worker also explained to parents the purpose of 
the G&T project, why the students have been identified and how teachers and the school are 
helping students to achieve their potential.  

Where these activities worked well, parents expressed great pride in their child’s involvement 
in the project. Several said they felt more confident to support and encourage their children 
to meet their targets and that they had noticed improvements in their child’s behaviour and 
attitude. Some parents even linked the personalised interventions of the project to increased 
standing of the school within the community.  
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2.4 Monitoring and tracking systems 

Key findings 

The G&T project aimed to narrow the performance gap between disadvantaged pupils and 
others. This required robust and stretching targets and embedded systems of monitoring and 
intervention within schools. Schools that saw greater improvement by their pupils were those 
that set four levels of progress from KS2-4 for the target pupils. This reduced the number of 
pupils who were coasting and also helped pupils with prior underachievement at KS2 to get 
back on track. They were also the schools that raised overall standards of achievement and 
generally talked of working towards the creation of a positive ‘can do’ ethos. The use of short 
review cycles ensured a sharp focus and a sense of urgency – a culture of no time to waste 
in improving outcomes for pupils. 

Schools that put the performance of disadvantaged pupils at the centre of the project: 

 Developed systems of monitoring with six-weekly aspirational targets based on academic 
grades and other improvement objectives; and 

 Collaborated with teachers for cross-curricular input and for their engagement with the 
broader ambitions of the project in order to identify the target group and build appropriate 
targets. 

During the lifetime of the G&T project, National Strategies asked participant schools to 
submit grades to monitor the progress of pupils towards target GCSE results. These were 
collated and formatted into Venn diagrams which were shared with G&T leads and school 
senior leaders at network events, providing summative evidence of the way schools had 
increased the levels of challenge and support to target pupils. This process of regular 
monitoring and termly reporting was found by schools to be a useful means of tracking  
progress of the target group over the lifetime of the project. Completing the data returns also 
acted as a catalyst for schools to ensure appropriate intervention for individual pupils. 

Aspirational target setting 

Although the national expectation of progress for Y11 pupils is three levels of progress from 
KS2-4, only about 50% of FSM pupils achieve this, compared with nearly 70% of all pupils 
nationally. The key expectation of the G&T project was to set more stretching targets of at 
least four levels of progress for the target group, to reflect the fact that many disadvantaged 
pupils under-achieve at Key Stage 2. 83% of survey respondents indicated they reviewed 
and improved their target setting processes for pupils on the G&T cohort as a result of the 
project. In many schools these higher targets have been extended more widely to help raise 
staff expectations and raise pupil aspirations. As a regional advisor to the G&T project 
commented: 

If they’re given C targets then that’s what they’ll aim for… If a higher trajectory is used, 
and these pupils achieve half of what they’re up for, then the FSM gap will close. 

The focus on stretching targets has challenged school-wide attitudes about disadvantage 
and tackled the cycle of low teacher expectation perpetuating the pupils’ lack of self-belief. 
This could, however, be an anxious process for some G&T leads and the backing of senior 
leadership was again necessary to push for greater ambition, whilst at the same time re-
assuring staff that the stretch targets were not being used for performance management. As 
one G&T lead explained: 
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When I heard about the target of getting 3 A/A*s I thought gosh… I talked to the Head 
about setting targets and he said that if you aim for the stars you might land on the moon. 

Aspirational targets were fundamental to improving the self-belief of the pupils themselves, 
especially for those who had had targets that were too low in the past. G&T pupils were set 
targets for other aspects of school life beyond academic performance, such as attendance 
levels, behavioural standards and other personal objectives. These are covered in section 
2.3 above. However, it was the stretch of the academic grades which set the marker of 
ambition amongst G&T schools. Nationally in English in 2009, 29% of all pupils made better 
than expected progress (at least 4 levels) from KS 2 to KS4.  In project schools, 53% of both 
Y10 and Y11 target pupils were expected to make at least 4 levels of progress by 2011. In 
mathematics projections for the target groups were 57% compared with a national figure of 
26% in 2009. 

The Venn diagrams below compare the expected performance of the first project cohort in 
the summer Term 2010 (Y10) with their expected performance when they were in the 
autumn term of 2010 (now Y11pupils). 

It shows: 

1. Expected outcomes have been revised for a number of pupils over this period. 

2. More have been revised up than down as is evidenced by: 

• Autumn Term 2010 expectations are for higher proportions expected to 
achieve 3 A*-A with GCSE English and mathematics grade Cs or above.  36% 
compared with 31.5%. 

• Autumn Term 2010 expectations of 84% of the pupils expected to achieve 
GCSE English and mathematics grade Cs or above. This compares 
favourably with the 80% figure from the Summer Term. 

Ambitious targets are not just being sustained but have increased. Achieving these targets 
will dramatically narrow the gaps between FSM and non-FSM pupils. 

 

Percentages for Summer Term 2010   Percentages for Autumn Term 2010  
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Cameo 6: Aspirational target setting  

A large case study school with a high FSM score (41.2%) implemented a successful target 
setting scheme. One-to-one mentoring sessions were used to establish aspirational targets 
for pupils, through combined teacher and pupil input. Pupils were shown the criteria and 
standards required for different grade levels which enabled them to see what they needed to 
do to get from their current grade to their target grade. This personalised target setting 
process gives students a push to achieve higher and meet their aspirational targets. 

In addition, every six weeks progress report data was collected by class teachers to ensure 
that students were on track to meet their target grades. If there were any regressions in 
progress, teachers had to say what they would do to improve progress of that pupil who was 
under-achieving. Teachers also contacted parents  on a fortnightly basis to inform them of 
pupils’ progress; this was also an opportunity for teachers to find out why students might be 
under-achieving.  

Identifying target pupils 

Schools used a range of these different methods to identify their G&T pupils. The case study 
evidence suggested that schools which used both pupil data sets and teacher nominations to 
identify target pupils could more easily counter teacher resistance when unexpected pupils 
were engaged in the project. Some examples of ‘unexpected’ pupils were those who had 
made rapid progress from KS1-2 but who are often coasting and not very ‘visible’ as able 
learners; others had underachieved at KS2 and had not been recognised as potentially able; 
yet others were pupils who often presented a challenge in the classroom in terms of their 
behaviour, masking their potential to achieve much more. Schools that relied solely on pupil 
data or on a less inclusive approach to the identification of pupils sometimes faced more of a 
challenge from pupils and teachers about the inclusion of certain students. 

Pupil data 

 Use of national indicators – i.e. FSM, English as Additional Language (EAL), pupils with 
Special Education Needs (SEN), children in care; 

 Analysis of own school data on pupil’s projected academic performance; 

 Analysis of own school data on disadvantage and/or vulnerability; 

 Analysis of own school data on under performing pupils or those that fall outside other 
Gifted & Talented provision;  

 Creation of new school population indicators – i.e. creating a postcode definition of 
disadvantage, thereby opening up the project to all pupils in a particular postcode; and 

 Transferral of existing Y10 Gifted & Talented pupils onto NS Gifted & Talented project 

Teacher and staff nomination 

 Creation of a new school G&T register, based on data but including staff nominations; 

 Development of a narrative around ‘potential’ and whether that applied to pupils that 
achieved across subjects or were outstanding in one particular subject; and 

 Teacher and departmental feedback on pupils that ‘could benefit’ from inclusion. 
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Schools adapted National Strategies flexible criteria to their own situations, priorities and 
resources. For example: 

 Some schools made decisions which reflected the nature and needs of the pupils, such 
as one smaller school that recruited students beyond FSM indicators because of the 
small size of their Y10; 

 Some schools identified pupils according to their broader school priorities. One school 
used the project as an opportunity to trial methods of identifying ‘potential’ amongst pupils 
already on their existing Gifted & Talented register; and 

 One NS Gifted and Talented school transferred all of the pupils from their existing Gifted 
and Talented register to the National Strategies project – making them the school’s 
cohort of 16 for this project 

Cameo 7: Identifying potential high ability in pupils  

The selection process for G&T pupils was often refined from the first year into the second 
year of the project. In one school, teachers looked at KS1 and KS2 data to identify pupils 
who may have under-achieved in Year 6. They then considered factors which might affect 
under achievement, which involved discussing students’ backgrounds, for instance children 
in care, children from ethnic minority backgrounds, recently moved house, lack of self-
esteem, bad behaviour and so on. Pupils were also selected based on their strengths in a 
variety of subjects, including PE, and not just English, Maths or Science.  

This has resulted in a higher proportion of more able and more deprived students in the G&T 
Year 10 cohort than in the Year 11 cohort. The process used had the benefit of engaging a 
much wider group of staff in the discussions, thus raising awareness of potential high ability 
in a-typical students. This school is now actively seeking potential in all pupils and not just 
labelling those with high prior attainment in Maths and English. 
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2.5 Partnerships and collaborative learning 

Key findings 

Collaboration within schools and partnerships across schools (including lead G&T High 
Performing Specialist  Schools) created opportunities to network, share best practice and 
develop G&T learning communities. Consultations with teachers and G&T pupils increased 
their engagement with the G&T aims and objectives and helped sustain the intervention in 
the longer term. The evaluation found that this was most effective when: 

 Senior leads in both schools agreed the priorities and enabled staff to develop methods 
for knowledge sharing; 

 Key staff with the enthusiasm and leadership skills were tasked with developing the 
partnership  

 Cross-department and teacher engagement was facilitated to increase knowledge and 
skills transfer and to embed the activities; and 

 Pupils were consulted and their views incorporated into improvements in school 
structures, facilities etc. 

Schools in the project found the sharing of effective practice at the termly network meetings 
was a powerful stimulus for reflection, review and evaluation and learning from others. 

Networking across schools (including HPSS partnerships) 

As described in the leadership section, networking across schools was an important aspect 
of strong leadership. While offering real opportunities for improving operational effectiveness, 
wider engagement also presented strategic levers for change. For example, external 
networks were used by some senior leaders as a way of linking up a wider learning 
community to push for a wider sea change. These networks included representatives from 
High Performing Specialist Schools and the local authority as well as other G&T schools in 
the local area.12  

Cameo 8: HPSS teaching partnership  

One of the largest case study schools, with 1,300 pupils and just under one in three (29.9%) 
students on FSM formed a partnership with a local high performing specialist school (HPSS) 
to find ways to encourage G&T pupils to articulate their learning. Teachers from both schools 
observed each other’s lessons in order to learn new teaching and learning techniques. The 
teachers also discussed teaching strategies to achieve higher grades across the school.  

In addition, as part of this partnership, the English department has created a debating club 
where students can discuss issues that interest them on an intellectual level. The hope is 
that once they are confident enough, the school’s debating team will compete with other 
schools in the area. 

Cross-curricular and department input from teachers 

The importance of teacher engagement has been explored previously (see: Importance of 
teacher engagement) which demonstrates the power of teachers to push through an initiative 

                                                 
12 See Appendix G for the précis of the NS report on the importance of leadership to effective partnerships with HPSSs. 
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and the importance of engaging them thereof. The importance of teacher collaboration for 
target setting and identifying the target group has also been explored. Bringing together 
teachers and different departments either informally during general meetings or formally 
through learning groups helped challenge some teachers’ preconceptions of certain pupils 
and helped staff understand pupils’ strengths and weaknesses more clearly. It helped to 
embed the aims and objectives of the G&T project and contextualise the inclusion of more 
challenging pupils onto the scheme. 

Cameo 9: Cross-curricular learning teams 

One survey respondent quoted an example of improved classroom practice. Cross-curricular 
learning teams have been established where staff meet in groups of 8 on a 6-weekly cycle to 
discuss pedagogy and share good practice and ideas. Within the ‘learning team’ staff work in 
triads or pairs on particular teaching and learning strategies, visit each other’s lessons and 
give feedback on agreed foci. This has become an important feature and will be built on with 
long and medium term objectives. The cross-curricular learning team drives improvements in 
classroom standards. 

Developing student voice 

The G&T project worked particularly well in schools that consulted pupils for their opinions on 
the project and on other school-wide concerns. Group activities raised the profile of the 
cohort within the school and developed a ‘student voice’ on issues such as revision needs, 
timetables and facilities. When it worked well, G&T leads considered group activities as 
central to the creation of an aspirational, positive learning culture, as the events created a 
buzz amongst the wider school population and pupils could see the impact of their 
recommendations.  

Cameo 10: Coffee mornings as consultations 

The most challenged  case study school, and one of the most challenged schools in the 
project, with two in five pupils receiving FSM (41.2%) arranged a coffee morning for 
teachers, heads of department and G&T students to get together and have an informal chat. 
This was a chance for students to feedback and comment on teaching and learning in 
different subject areas and on the curriculum. Teachers took into account what students said, 
including positive and negative feedback and changes that students would like to see. The 
informal setting allowed students to be open and honest with teachers about their thoughts 
and feelings. 

This strengthened relationships between teachers and pupils and in some cases led to 
change, which demonstrated to pupils that their voice was heard and made a difference. 
Pupils felt empowered by seeing things improve due to their participation in the process. 
Having represented the views of other students, G&T pupils began to be considered as 
leaders and role models by their peers.  

Pupils reported a greater sense of worth from being involved with the G&T project and grew 
in confidence, self belief and their aspirations as a result of feeling invested. 
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3 Conclusions  

The G&T project was an important and valuable project which aimed to help improve 
outcomes for disadvantaged young people at risk of underachieving, whilst at the same time 
helping to drive whole school improvement. The underpinning principles and aims of the 
project (excellence for all, support and aspiration, unlocking potential and impact and 
capacity building) are highly relevant in the current policy context of schools working to raise 
standards, attainment and aspirations of disadvantaged pupils and a widespread recognition 
of the barriers disadvantaged pupils face.  

In recent months, there has been high-profile media coverage of the persistent and 
worsening link between socio-economic background and educational attainment. Further 
press reports have highlighted the widening attainment gap as children progress from 
primary to secondary schools, once early disadvantage has become visible. Likewise, the 
concern over access to higher education has also drawn attention to the growing 
participation gap between pupils from disadvantaged backgrounds and the rest. The role of 
parents and family background in children’s educational attainment has also been thrust into 
the spotlight13. Hence, the findings reported here have wider significance beyond the specific 
G&T project being evaluated. 

It is important to note that this evaluation ended before the completion of the project, and 
before the first cohort of pupils completed their GCSE exams. As such is it not possible to 
measure the impact of the project on pupil grades. Similarly, in many participating schools, 
the G&T project was just one initiative aimed at driving whole-school improvement and as 
such, isolating its impacts from those of other initiatives was difficult. However, what is clear 
from the evaluation is that the project has been instrumental in helping participating schools 
unlock potential at the individual, cohort and whole school levels.  

This report has distilled transferable learning from an evaluation of the project-specific 
activities and outcomes. It presents practical strategies and resources for schools wishing to 
improve the achievement of disadvantaged able pupils and also to support raising standards 
for pupils across the whole school. Five building blocks have been identified as critical to the 
achievement of these overarching outcomes: 

1. Strong strategic leadership: The importance of senior, strategic leadership and the part 
it played in the project’s success cannot be emphasized enough. Having the right leadership 
in place was the factor that enabled the successful implementation of monitoring and 
tracking, the implementation of staff training and development and all the forms of 
personalised support and classroom initiatives detailed in this report. Leadership also 
ensured that the project aligned with whole school priorities, helped to empower and support 
project leads and engage staff more widely.  

The best leadership was also distributed leadership – ensuring that others throughout the 
school were also empowered – and in turn helping to embed the project principles and 
secure a legacy which would outlast the departure of even the most charismatic and effective 
school leader. Strong and successful leadership was key to ensuring that effective and 
sustainable partnerships are forged both within the school and with external stakeholders. 

                                                 

13 Recent research and coverage of this includes ‘How to Get Into Oxford’, Monday 31 January, 8pm on BBC Radio 4 and 

related article, Guardian newspaper 31 01 11. 
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This facilitated a ‘big picture’ approach to be effected, with genuine engagement and learning 
filtering through to the wider system. 

2. Effective classroom practice: Supporting teachers though training, INSET days and 
continuing professional development sessions as part of this project helped them to develop 
their skills, practices and pedagogies to teach both the individual pupils who formed part of 
this project, and improve their whole-class teaching. 

3. Personalised support to unlock potential: Personalised interventions for the G&T 
cohort, often using mentors to great effect alongside refined classroom pedagogies, created 
the right environment for disadvantaged pupils to build the ambition, self belief and 
confidence required to help them achieve their aspirational targets. When interventions were 
personalised, these were seen to have wider impact upon all school-based stakeholders 
including the target G&T cohort, other pupils and teachers. Beyond the school environment, 
effective and tailored engagement of parents further helped ensure that support for pupils 
seamlessly translates into the home setting.  

4. Clear monitoring and tracking systems: Setting robust and stretching targets for pupils 
through effective involvement of pupils and teachers, and sharing these targets with pupils 
was key to project success. This required the creation of effective yet manageable systems 
for regular monitoring of progress against these targets and systematic interventions to 
ensure pupils were supported to stay on track. A Venn tool developed by the NS and based 
on the Stronger Management Systems model proved a valuable resource supporting schools 
with this process. 

5. Partnerships and collaborative learning: Forging strong partnerships with local G&T 
lead schools created positive networks of learning. Consultations with teachers and pupils 
meant that both groups were aware of, engaged with and articulate in their support of, the 
G&T aims and initiatives. The sharing of effective practice within schools and at the termly 
network meetings was a powerful stimulus for reflection, review and evaluation and learning 
from others. 
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4. Recommendations 
The report sets out key learning for schools that wish to drive whole school improvement by 
addressing the underachievement for disadvantaged G&T pupils.   These can be 
summarised as:  

 Senior leaders prioritise G&T and support those staff who take the lead in whole-school 
G&T improvement; 

 Change and innovation is context-specific and arises out of a whole-school approach to 
self-evaluation that includes staff /pupil audit of needs – this has had a powerful impact in 
developing a sense of ownership, engagement and commitment to improvement; 

 New practice is piloted with a small key group of students or staff in the first instance - 
whole-school implementation is planned for and follows; 

 The school is developed as a learning community – an ethos and culture prevails in 
which adults and pupils learn together and from each other. Effective use is made of 
strengths within the school, CPD is personalised for staff as is learning for pupils; 

 Progress is  rigorously monitored and focused through the use of data; e.g. 6-weekly or 
at least termly review cycles; the pace of implementation leads to clear and discernible 
impact, which helps to drive momentum for improvement;  

 The findings, resources and impact data are shared across the school; 

 School-to-school learning and collaborative developments can inform, and significantly 
enhance the impact of, school improvement strategies; and 

 Engagement with external support agencies (e.g. LAs, NCAs, National Strategies) can 
provide a strong impetus for change and improvement. 

The key considerations for schools embarking on activities designed to achieve aims similar 
to those of the G&T project are: 

1. Strong strategic leadership 

– Ensure a member of the senior leadership fully understands and is committed to the 
goals; 

– Ensure that leadership commitment is backed up by adequate capacity to deliver. 
This should be based on a realistic assessment, from the outset, of the resources and 
commitment required; 

– Ensure that internal and external partnerships are encouraged and facilitated in order 
to co-create consensus and clarity of vision, learn and share through engagement; 

– Encourage and support distributed leadership, for example, through appointing 
appropriate leads or coordinators, and ensuring buy-in and ownership throughout all 
tiers of the school; and 

– Develop the school as a learning community. 

2. Effective classroom practice for challenge 

– Through listening to pupils, parents, and from self-evaluation of teaching and 
learning, identify key pedagogies that will support the rapid progress of the target 
pupils; and 

– Devise collaborative CPD models to engage all teachers in the learning process, and 
enable best practice to be disseminated effectively. 

3. Personalised support for pupils 
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– Be aware of the broad range of potential personalised interventions available to 
support individual pupils and choose appropriate activities based on a clear 
understanding of ‘what works’ and through effectively engaging pupils; 

– Consider how interventions targeting individual pupils may benefit other groups of 
pupils and how to transfer these practices across the whole school; 

– Consider how classroom learning needs to be improved to meet the needs of these 
pupils and develop a strategy for introducing change; and 

– Consider how parents may be engaged effectively so that tailored support for 
individual pupils can be seamless between the home and school environments. 

4. Clear monitoring and tracking systems 

– Identify and agree on relevant indicators (e.g. prior attainment data, including from 
KS1, KS2, CATs or MIDYIS scores, teacher recommendation etc) to identify target 
pupils and use these to baseline and track progress; and 

– Set ambitious stretching targets through the involvement of teachers and pupils, and 
creating a ‘can do’ culture;  

– Ensure appropriate tracking and monitoring procedures are in place to review the 
progress of individual pupils. These should be embedded within the wider school-
based infrastructure rather than a ‘bolt on’; and 

– Ensure a brisk pace for improvement. Many of the schools in this project used a 6 
weekly or half-termly cycle of review; 

5. Partnership and collaborative working  

– Position the school as part of a wider learning community through the establishment 
of networks with key partners this enabled project schools to ‘see just what is 
possible by working with others’. This joined-up approach can develop capacity, 
and achieve efficiencies through sharing resources as well as encourage sharing of 
good practice (see Appendix G); 

– Encourage genuine dialogue and collaboration across departments within schools in 
order to support a coherent whole-school approach to raising quality and standards; 
and 

– Encourage meaningful opportunities for pupils to work together with staff in planning, 
implementing and reviewing initiatives to enhance the effectiveness of teaching and 
learning activities. This also supports a culture shift for disadvantaged pupils and has 
motivated and inspired them to take responsibility and ownership over improvement. 

Links and references to key resources to support the implementation of G&T activity at each 
stage of development are contained within Appendix F: References to Further Reading and 
Resources. 
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Appendix A: Overview of the evaluation 

OPM were commissioned to conduct an independent evaluation of the impact and key 
learning from National Strategies Gifted and Talented (G&T) project. The key aims and 
objectives of the evaluation were to provide robust, independent evidence of the impact of 
the project particularly in relation to: 

 Its contribution to capacity building for sustainable improvement through a systematic and 
supported focus on raising achievement for their G&T learners; 

 Improvements in attainment and progress of targeted pupils; and 

 Identification of the resources and processes which have made the most difference. 

The principal research objectives of the evaluation were to establish whether there has been 
significant impact of the G&T project on pupils, teachers and schools, and, if so, to identify 
the key drivers of improvement.14  

There were two phases to this evaluation: 

 Early implementation (2009/10) - this stage was designed to combine retrospective and 
prospective elements of data-gathering by conceptualising the project as unfolding in a 
series of themed phases; and 

 Steady operation and embedding phase (2010/11) – this is when our focus shifted to a 
thematic analysis of the activities, processes and impacts that were integral to the 
project.   

The separate interim report focused on the learning and insights from the ‘early 
implementation’ phase of the evaluation where data collection began in late 2009 and 
finished in early 2010. This report is designed to be a practical resource for schools that are 
interested in improving their own practice in regards to disadvantaged pupils and examines 
activities, challenges and behaviours which have had the biggest impact on the success of 
the NS Gifted and Talented project so far in schools.  

It is important to note that this evaluation and National Strategies’ involvement in the project 
finished before the end of the NS Gifted and Talented project itself – notably, prior to any of 
the participating pupils take their GCSE exams. Therefore, when reading this report, the 
following points should be borne in mind: 

a. It was not possible for the evaluation to measure or indicate definitive impacts of the 
project on pupil grades; and 

b. Schools were on a journey and have continued to develop since the evaluation 
fieldwork which ended in December 2010. Therefore this report is not necessarily 
reflective of current progress or more recent developments in schools. 

What the evaluation was able to do, and what this report sets out to achieve, is to set out the 
underlying principles and aims behind the project, show what was done by way of aiming to 
meet those and report on the impacts and consequences of those activities.  

                                                 
14 The evaluation is underpinned by a framework designed to generate answers to ‘why, how, who and what works?’ and more 

detail is available from the OPM team. 
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Appendix B: Methodology 

The approach to the evaluation is illustrated in Figure 1 below. The set up and 
implementation phase of the evaluation includes three components: start up and scoping; 
online survey, and case study site visits. The early implementation activities were conducted 
in spring 2010. The online survey and case study site visits were repeated in the ‘steady 
operation and embedding phase’ of the evaluation, in autumn 2010. 

Figure 1: Evaluation methodology and phases  

 

Component 1 - start up and scoping
•(Retrospectively) benchmark aims, objectives and activity at start of G&T project

•Understand what has happened, is currently happening, and will be happening in relation to the National Challenge Gifted and Talented project;
•Be clear about the types of data available and their relevance for evaluation

Components 
2 and 3 
repeated in 
two waves –
1st wave 
Spring 2010, 
2nd wave 
Autumn 2010

Start up meeting
Desk review of relevant 

documentation
Mapping frameworks and indicators 

for measurement/monitoring

Scoping interviews with those 
involved in developing the vision 
and implementation of the pilot

Component 2 – Online survey with all programme 
schools and LAs

•Asking those involved in delivering the project about their hopes, expectations, planned activities and outcomes to date as a 
result of the project

Component 3 – Case study site visits to 6 
programme schools

•In-depth interviews and observations exploring project schools’ expectations and activities implemented as part of the project

Analysis and reporting

Interim report

Final report

 

1. Start up and scoping - This contained a number of activities, including a document 
review and semi-structured scoping interviews with key project stakeholders designed to 
enable the evaluation team to be clear about what senior stakeholders anticipated the G&T 
project would deliver and in particular the rationale, activities and impacts expected of the 
project. It also aimed to understand how the project was communicated to participating 
schools including information on outputs and outcomes and situate the project within wider 
policy and practice developments. 

2. Online survey targeting all project schools and LAs - The survey was conducted at 
two different points during the project in spring and autumn 2010. It asked representatives 
from schools and LAs about their thoughts on the G&T project, the outcomes they expected 
to see as a result of the project and what they have implemented to date as part of the 
project. It also asked them about any observed impacts of the project so far. The first survey 
was sent to all 64 G&T schools and by 21st April 2010 a total of 51 schools responded, 
giving a response rate of 81%. A total of 19 individuals responded to the survey from the 
local authority sample of 28. The second survey was sent to all 64 G&T schools and by the 
end of December 2010 a total of 53 schools responded, giving a response rate of 83%. 

The breakdown of respondents by role to the second survey is contained in Table 15: 
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Table 15: Breakdown of second survey respondents by role 

Assistant Head  42%

Curriculum leader 25%

Pastoral Leader 6%

Classroom Teacher  34%

Learning Mentor 4%

Teaching Assistant 2%

Administrator 2%

 

3. In-depth case study site visits to 5 project schools - While the survey generated 
breadth of data in terms of coverage, case studies provided greater depth and rich detail. We 
conducted theoretical sampling to inform our selection of the schools for site visits. We 
mapped all 64 project schools and looked for clusters of schools by factors such as size, 
%FSM and %BME pupils – namely factors which were felt to have some influence over the 
processes of implementing G&T and the likelihood of achieving desired outcomes. The main 
clusters that emerged were around school size. Within each cluster (small, medium and 
large) two schools were identified, one with high and one with low %FSM and %BME pupils. 

A total of 6 schools were invited to take part as case studies and 5 case studies were 
completed in total. In keeping with the aims of the evaluation to explore impact at 3 levels 
(pupil, school and national), at each site visit a number of different stakeholders were 
interviewed. Evidence gathering occurred in various formats including one-to-one, small 
group or large focus group settings. The evaluation team also attended a National Strategies 
G&T Project network event for schools in the central territory, where they presented an 
update of evaluation to attendees, and met informally with teachers, school G&T project 
leads, LA leads and other stakeholders in the project. 

In terms of influencing policy and practice, evidence needs to be generated and presented in 
a way that provides clear answers to a number of questions15: 

1. Know why: knowledge about why action is needed, why doing something in a particular 
way is thought to bring about intended outcomes; 

2. Know how (to put into practice): knowing what should be done is not the same as being 
able to do it effectively. Effective implementation requires good understanding of 
processes and structures; 

3. Know who (to involve, and when): involves understanding local needs as well as 
information on key stakeholders necessary for potential solutions;  

4. Know what works: that is, what specific interventions/activities will bring about desired 
outcomes with few enough unwanted consequences. This also involves knowing how 
outcomes may be measured robustly; and 

5. Know how much: just because something works does not always mean it can be (or 
should be) rolled out for wider implementation. The costs involved may not be 
acceptable/sustainable in comparison to the benefits. 

 

                                                 
15 Adapted from P. Ekblom (2002) ‘From the source to the mainstream is uphill: the challenge of transferring knowledge of 

crime prevention through replication, innovation and anticipation’, in N. Tilley (Ed.) Analysis for Crime Prevention, Crime 

Prevention Studies, volume 13, Monsey, N.Y.: Criminal Justice Press, pp. 131-203.  
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Appendix C: Project logic model 
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Appendix D: Pupil learning interventions and outcomes

Improved 
behaviour 

Improved 
academic grades 

Raised 
aspirations 

Increased 
motivation 

Increased confidence 
and self-esteem  

Better engagement with 
school and learning 

G&T pupil learning activities 

Pupil learning logs 

Book and 
magazine 
vouchers

Coffee mornings with teachers so 
students can let teachers know what 
they want in order to have better 
learning experience 

Taster visits to high 
achieving schools, 
colleges and 
universities 

Out of school residential 
revision workshops and 
team building activities 

More responsible 
and mature 

Better 
attendance 

Student giving feedback 
to teachers on teaching, 
learning and curriculum

Pupil outcomes 

Individual and 
group mentoring 
sessions 

Collaborative 
learning and extra-
curricular events 
with HPSS 

Attending careers and/or 
motivational conferences in 
other towns
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Improved 
grades 

Improved 
technical skills 

Improved speaking 
and listening skills 

Improved 
research skills 

Independent learning 
skills 

Sharing of good 
teaching practice 

Students of all abilities are able 
to participate in / benefit from 
lessons 
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Teaching outcomes 

Improved 
writing skills 

Appendix E: Classroom teaching interventions and outcomes 

External teachers/lecturers/speakers in schools to teach 
specific study techniques (e.g. structuring argument in 
essay), or to show students how what they study is 
useful in outside world/for certain careers (e.g. ex-
student who is now a rapper came to English lesson   

High quality 
presentations  

CPD 

Library 
lessons 

Development of critical thinking 
teaching and higher order thinking 
skills. Higher level questioning 

Classroom teaching activities  

Training to promote 
Quality First 
Teaching 

Development of 
Classroom Quality 
Standards   

Promotion of use of 
academic 
vocabulary 

Differentiation 
techniques 

Cross-curricular 
working teams 

Critical thinking 
techniques 
teaching 
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Appendix F: References to further reading and resources 

  

Gifted and talented resources – http://nationalstrategies.standards.dcsf.gov.uk/inclusion/giftedandtalented 

The web links below are a guide only as web links may change as the National Strategies website develops 

Resource/ DCSF ref Web link Description 

1  National Challenge: Raising standards, supporting schools - Gifted and Talented Project  

Introduction and overview 

Ref: 00390-2009BKT-EN 

http://nationalstrategies.standards
.dcsf.gov.uk/node/174546 

 

This is the first in a series of resources to help schools in this National 
Challenge project to accelerate the progress and enrich the learning of 
G&T pupils.  

User guide and Element 1: Leading and 
managing improvement for gifted and talented 
education Ref: 00729-2009BKT-EN 

http://nationalstrategies.standards
.dcsf.gov.uk/node/197352 

 

A booklet to help schools to support leadership and management of 
improvement for gifted and talented education. 

Element 2: Tracking progress of gifted and 
talented pupils  

Ref: 00730-2009BKT-EN 

http://nationalstrategies.standards
.dcsf.gov.uk/node/197358?uc=for
ce_uj 

A booklet to help schools to track the progress of gifted and talented 
pupils.  

Element 3: Guidance on pedagogy for gifted and 
talented education Ref: 00731-2009BKT-EN 

http://nationalstrategies.standards
.dcsf.gov.uk/node/197372 

A booklet to provide schools with guidance on pedagogy for gifted and 
talented education.  

Excellence for All: A Gifted and Talented 
approach to whole-school improvement   

DCSF 01019-2009PDF-EN-02  

http://nationalstrategies.standards
.dcsf.gov.uk/node/255788 

 

This approach is based on the premise that good provision for G&T 
pupils is good provision for all pupils. The booklet (pdf) includes a 
toolkit of CPD materials, useful resources and references.  
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Resource/ DCSF ref Web link Description 

Meeting the Challenge of Excellence for All http://nationalstrategies.standards
.dcsf.gov.uk/node/466213  

An overview and update of Excellence for All – with practical 
examples from both primary and secondary schools.   

Excellence for All in practice  http://nationalstrategies.standards
.dcsf.gov.uk/node/259453 

Cameos of school-based practice supporting an Excellence for All 
approach – web pages only. 

Using a discussion framework to develop 
learning awareness in gifted and talented pupils 

http://nationalstrategies.standards
.dcsf.gov.uk/node/238261 

 

A simple and easily adaptable discussion framework to support the 
improvement of learner self-awareness (metacognition) – web pages.  

Pupil learning log 

 

http://nationalstrategies.standards
.dcsf.gov.uk/node/242405 

  

Word document to support ‘Using a discussion framework’.  A log to 
enable pupils to reflect regularly on their learning, look for patterns and 
trends over time, and bring their reflections to bear in any discussions 
with mentors or tutors. 

Focusing on the question set – an approach to 
improving pupils’ question analysis skills 

 

http://nationalstrategies.standards
.dcsf.gov.uk/node/259227 

 

A focus on teaching strategies and pupil activities that develop 
question analysis skills; the approach is transferable to a wide range of 
other applications and contexts.  Web pages. 

Command words and thinking words for 
academic language proficiency 

http://nationalstrategies.standards
.dcsf.gov.uk/node/271865 

 

Handout of key command words to support Focusing on the question 
set.  Useful for developing academic language vocabulary and skills. 

The National Challenge Gifted and Talented 
project: FAQs 

http://nationalstrategies.standards
.dcsf.gov.uk/node/311683 

 

A resource to answer the many questions raised by schools and LAs 
about the National Challenge Gifted and Talented (G&T) project since 
its launch in 2009. 

http://nationalstrategies.standards.dcsf.gov.uk/node/466213
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Resource/ DCSF ref Web link Description 

Progression skills: A series of modules to raise 
pupils’ aspirations, skills and confidence 

http://nationalstrategies.standards
.dcsf.gov.uk/node/289391 

Introduction to a suite of materials for use by schools in working with 
small groups of potential or under-achieving G&T pupils. 

Progression skills module 1: Who am I? 

 

http://nationalstrategies.standards
.dcsf.gov.uk/node/328607 

 

Who am I? explores the identity of a G&T learner, what they have 
already achieved in life (in school and beyond) and how others 
perceive them. The module encourages pupils to consider how 
perceptions, about themselves and others, are formed and how these 
can be altered. Pupils are introduced to a simple coaching model to 
help themselves and others begin to shape their thoughts and goals. 

Progression skills module 2: Getting ahead in 
learning 

 

http://nationalstrategies.standards
.dcsf.gov.uk/node/328611 

 

Module 2 explores the link between higher-order thinking and top 
examination grades. The module considers aspects of critical thinking 
and academic language and links this to examination skills. Pupils are 
enabled to begin to plan for success. 

Progression skills module 3: Getting ahead – 
strategies for success 

http://nationalstrategies.standards
.dcsf.gov.uk/node/328609 

Module 3 helps pupils to begin to establish goals for their future, and 
learn to coach each other on tackling barriers and challenges. 

Progression skills module 4: Getting ahead: 
personal learning and thinking skills 

http://nationalstrategies.standards
.dcsf.gov.uk/node/434347 

Module 4 develops the work of Progression skills module 2 to explore 
further independent study skills, including higher level reading skills, 
précis and more advanced critical thinking skills. 

Progression skills module 5: How do I manage 
the journey towards my future career? 

http://nationalstrategies.standards
.dcsf.gov.uk/node/434345 

Module 5 explores the world of employment and helps pupils to make 
links between their education, their personal goals and their future 
career.  

Progression skills module 6: Capturing success http://nationalstrategies.standards
.dcsf.gov.uk/node/434343 

Module 6 helps pupils to celebrate their achievements and understand 
why they need to record their successes 

http://nationalstrategies.standards.dcsf.gov.uk/node/289391
http://nationalstrategies.standards.dcsf.gov.uk/node/289391
http://nationalstrategies.standards.dcsf.gov.uk/node/328607
http://nationalstrategies.standards.dcsf.gov.uk/node/328607
http://nationalstrategies.standards.dcsf.gov.uk/node/328611
http://nationalstrategies.standards.dcsf.gov.uk/node/328611
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http://nationalstrategies.standards.dcsf.gov.uk/node/434345
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Resource/ DCSF ref Web link Description 

G&T Progress Tool http://nationalstrategies.standards
.dcsf.gov.uk/search/inclusion/resu
lts/nav:82763 

 

The Progress Tool supports gifted and talented learners in Years 10 to 
13 to improve their learning and plan for the future. The tool focuses 
on seven themes: Where have I come from?; Who am I now?; Where 
am I going?; Getting ahead – curriculum achievement; Getting ahead 
– learning to learn; How do I manage the journey?; and Capturing 
success. It supports students and their teachers in reflective 
questioning and identification of resources to help further learners’ 
aspirations and development needs. 

What works for white British boys http://nationalstrategies.standards
.dcsf.gov.uk/node/435365 

These materials explore what senior leaders and teachers in primary 
and secondary schools do to tackle underachievement by white British 
boys. They include case studies of outstanding practice, summaries of 
key actions and workshops to help schools review practice and close 
attainment gaps.  NB: One of the case studies is based on The 
Canterbury Campus, a member of the NC G&T Project network. 

2  CPD for G&T 

Leading Teacher workshops http://nationalstrategies.standards
.dcsf.gov.uk/node/447711 

These four workshops build on the existing training materials for 
leading teachers for Gifted and Talented (G&T) education and provide 
additional CPD that will support schools in taking forward 
improvements in G&T education through Excellence for All. They can 
be used by local authorities with groups of leading teachers, or by 
leading teachers/SLT with staff in schools. 

Improving gifted and talented education: five 
workshops for school senior leaders 

 

http://nationalstrategies.standards
.dcsf.gov.uk/node/398625 

These CPD workshops for use in schools complement and update 
existing resources that support school senior leaders in mainstreaming 
G&T and implementing an excellence for all approach.  

http://nationalstrategies.standards.dcsf.gov.uk/search/inclusion/results/nav:82763
http://nationalstrategies.standards.dcsf.gov.uk/search/inclusion/results/nav:82763
http://nationalstrategies.standards.dcsf.gov.uk/search/inclusion/results/nav:82763
http://nationalstrategies.standards.dcsf.gov.uk/node/435365
http://nationalstrategies.standards.dcsf.gov.uk/node/435365
http://nationalstrategies.standards.dcsf.gov.uk/node/447711
http://nationalstrategies.standards.dcsf.gov.uk/node/447711
http://nationalstrategies.standards.dcsf.gov.uk/node/398623
http://nationalstrategies.standards.dcsf.gov.uk/node/398623


Evaluation of the National Strategies Gifted and Talented project: final report 

OPM page  37 

Resource/ DCSF ref Web link Description 

G&T e-learning modules http://nationalstrategies.standards
.dcsf.gov.uk/node/175114 

 

A suite of e-learning modules for leading teachers and classroom 
teachers covering many aspects of gifted and talented education in 
schools. 

Leading teacher handbook (Revised 2008)  

DCSF- 00577-2008 

http://nationalstrategies.standards
.dcsf.gov.uk/node/150504 

 

This handbook and CD-ROM focuses on developing an understanding 
of how a leading teacher might work with colleagues to improve gifted 
and talented provision and outcomes for pupils.  

3  Quality Standards for G&T 

Local Authority Quality Standards http://nationalstrategies.standards
.dcsf.gov.uk/node/97760 

 

Local authority quality standards (LAQS) are intended for use by local 
authorities in reviewing and developing support for gifted and talented 
learners within a local area. 

Institutional Quality Standards – revised 2010 http://nationalstrategies.standards
.dcsf.gov.uk/node/434549 

The Institutional Quality Standards for G&T education are a whole-
school self-evaluation and improvement tool for use in schools and 
colleges.  

Using the Institutional Quality Standards to 
improve Gifted and Talented education in schools 
– IQS User Guide revised 2010 

http://nationalstrategies.standards
.dcsf.gov.uk/node/430217 

These pages develop an understanding of the Institutional Quality 
Standards (IQS) and how to use them to improve Gifted and Talented 
(G&T) education in schools. There are links to the Ofsted Framework, 
ideas for whole-school improvement and planning, and examples of 
how schools are using the IQS and evidencing their self-evaluation. 

Classroom Quality Standards http://nationalstrategies.standards
.dcsf.gov.uk/node/462621 

 

Self-evaluation tool supporting teachers in auditing, planning and 
developing classroom practice in English, mathematics, science, ICT 
and PE, with a focus on gifted and talented learners.  

http://nationalstrategies.standards.dcsf.gov.uk/node/175114
http://nationalstrategies.standards.dcsf.gov.uk/node/175114
http://nationalstrategies.standards.dcsf.gov.uk/node/150504
http://nationalstrategies.standards.dcsf.gov.uk/node/150504
http://nationalstrategies.standards.dcsf.gov.uk/node/97760
http://nationalstrategies.standards.dcsf.gov.uk/node/97760
http://nationalstrategies.standards.dcsf.gov.uk/node/434549
http://nationalstrategies.standards.dcsf.gov.uk/node/434549
http://nationalstrategies.standards.dcsf.gov.uk/node/430217
http://nationalstrategies.standards.dcsf.gov.uk/node/430217
http://nationalstrategies.standards.dcsf.gov.uk/node/462621
http://nationalstrategies.standards.dcsf.gov.uk/node/462621
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Resource/ DCSF ref Web link Description 

4  Advice  

Gifted and talented education: the challenge of 
improvement 

 

http://nationalstrategies.standards
.dcsf.gov.uk/node/396361 

 

This web based resource provides a succinct overview of key 
principles and ideas underpinning G&T policy, practice and provision 
for school leaders. 

Finding and exploring young children’s 
fascinations – Strengthening the quality of gifted 
and talented provision in the early years 

DCSF: 00107-2010BKT-EN 

http://nationalstrategies.standards
.dcsf.gov.uk/node/348649 

 

 

This guidance draws on current research evidence and practitioner 
case studies to explore how each child's unique strengths, interests, 
aptitudes and passions can be recognised, celebrated and nurtured in 
the Early Years Foundation Stage (EYFS). 

Gifted and talented Classroom Quality Standards 
Guided Resource: a subject focus  

DCSF 00556-2008 

http://nationalstrategies.standards
.dcsf.gov.uk/node/170998 

 

This on-line resource features the generic and subject Classroom 
Quality Standards self-evaluation tools, together with case studies, 
advice and exemplification to support improvement.  It has now been 
updated to include PE CQS and additional Layer 3 exemplification. 

Evaluating gifted and talented education: the 
school improvement partner’s role in engaging 
the school  DCSF 00016-2009 

http://nationalstrategies.standards
.dcsf.gov.uk/node/159954 

 

This document aims to support school improvement partners (SIPs) 
and other school advisers in the key aspects of their role as these 
relate to outcomes for gifted and talented pupils and education. 

Identifying gifted and talented learners – getting 
started (revised May 2008) DCSF-00367-2008 

http://nationalstrategies.standards
.dcsf.gov.uk/node/288011 

This is the second edition of core guidance on the identification of 
gifted and talented learners  

Effective provision for gifted and talented children 
in primary education (Revised May 2008)   

DCSF-00379-2008 

http://nationalstrategies.standards
.dcsf.gov.uk/node/288007 

 

Updated advice on general principles for primary schools on planning 
and delivering effective provision for gifted and talented learners 

http://nationalstrategies.standards.dcsf.gov.uk/node/396361
http://nationalstrategies.standards.dcsf.gov.uk/node/396361
http://nationalstrategies.standards.dcsf.gov.uk/node/348649
http://nationalstrategies.standards.dcsf.gov.uk/node/348649
http://nationalstrategies.standards.dcsf.gov.uk/node/348649
http://nationalstrategies.standards.dcsf.gov.uk/node/348649
http://nationalstrategies.standards.dcsf.gov.uk/node/348649
http://nationalstrategies.standards.dcsf.gov.uk/node/170998
http://nationalstrategies.standards.dcsf.gov.uk/node/170998
http://nationalstrategies.standards.dcsf.gov.uk/node/159954
http://nationalstrategies.standards.dcsf.gov.uk/node/159954
http://nationalstrategies.standards.dcsf.gov.uk/node/288011
http://nationalstrategies.standards.dcsf.gov.uk/node/288011
http://nationalstrategies.standards.dcsf.gov.uk/node/288007
http://nationalstrategies.standards.dcsf.gov.uk/node/288007
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Effective provision for gifted and talented children 
in secondary education DCSF-00830-2007 

http://nationalstrategies.standards
.dcsf.gov.uk/node/288025 

 

This document provides support for all staff in identifying gifted and 
talented students and providing them with an appropriately 
personalised education. 

5  Preventing underachievement series:  Gifted and talented education  

 

1. Guidance on preventing underachievement: 
a focus on dual or multiple exceptionality 
(DME) DFES-00061-2007 

http://nationalstrategies.standards
.dcsf.gov.uk/node/84790 

 

The focus of this booklet is the discussion of underachievement due to 
dual or multiple exceptionalities  

2. Helping to find and support children with dual 
or multiple exceptionalities DCSF-00052-
2008 

http://nationalstrategies.standards
.dcsf.gov.uk/node/84819 

 

This booklet provides details on identifying and supporting children 
who are highly able with sensory impairment, learning problems, 
conduct issues and/or disabilities. 

3. Guidance on preventing underachievement: 
a focus on children and young people in care 

      DCSF-00873-2007 

http://nationalstrategies.standards
.dcsf.gov.uk/node/84939 

  

The focus of this booklet is the prevention of underachievement for 
children and young people in care (children who are looked after). 

4. Guidance on preventing underachievement: 
a focus on exceptionally able children  

      DCSF-00066-2008 

http://nationalstrategies.standards
.dcsf.gov.uk/node/84878 

  

This booklet aims to further develop teachers' shared knowledge and 
understanding of the nature of high-quality gifted and talented 
education, specifically for exceptionally able pupils. 

5. Guidance on addressing underachievement -  
planning a whole school approach 

DCSF-00378-2009 

http://nationalstrategies.standards
.dcsf.gov.uk/node/183104 

 

This final booklet builds on previous publications by suggesting a 
model for planning whole-school G&T provision within the context of 
personalisation and providing examples of some effective strategies 
for recognising and addressing underachievement, drawn from current 

http://nationalstrategies.standards.dcsf.gov.uk/node/288025
http://nationalstrategies.standards.dcsf.gov.uk/node/288025
http://nationalstrategies.standards.dcsf.gov.uk/node/84790
http://nationalstrategies.standards.dcsf.gov.uk/node/84790
http://nationalstrategies.standards.dcsf.gov.uk/node/84819
http://nationalstrategies.standards.dcsf.gov.uk/node/84819
http://nationalstrategies.standards.dcsf.gov.uk/node/84939
http://nationalstrategies.standards.dcsf.gov.uk/node/84939
http://nationalstrategies.standards.dcsf.gov.uk/node/84878
http://nationalstrategies.standards.dcsf.gov.uk/node/84878
http://nationalstrategies.standards.dcsf.gov.uk/node/183104
http://nationalstrategies.standards.dcsf.gov.uk/node/183104
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practice in schools.  

6  G&T Communications 

Gifted and Talented e-newsletter http://nationalstrategies.standards
.dcsf.gov.uk/search/giftedandtale
nted/results/nav:49617 

Termly newsletter 

G&T open forum discussion groups http://nationalstrategies.standards
.dcsf.gov.uk/og 

 

An opportunity for teachers and other professionals to discuss aspects 
of G&T education, to share interesting and effective practice, to ask 
questions and raise issues.  

Moderating online discussions http://nationalstrategies.standards
.dcsf.gov.uk/node/228539 

 

A short course (30 mins) designed to support those wishing to improve 
their understanding or skills of moderation in online discussions. 

7 Narrowing the Gap: Know the Gaps 

Narrowing the Gaps: Resources to support the 
achievement of Black and minority ethnic, 
disadvantaged and gifted and talented pupils 

DCSF- 00781-2009 

http://nationalstrategies.standards
.dcsf.gov.uk/node/227331 

 

An overview of materials currently available to help narrow gaps. 
Published Sept 2009 

 

Narrowing the Gaps: from data analysis to impact 
– The golden thread 

DCSF 00792-2009PDF-EN-01  

 

http://nationalstrategies.standards
.dcsf.gov.uk/node/246991 

 

This publication focuses on the effective use of data in primary and 
secondary schools and settings to focus and drive action to accelerate 
the progress of underachieving pupils entitled to free school meals 
(FSM).  

http://nationalstrategies.standards.dcsf.gov.uk/search/giftedandtalented/results/nav:49617
http://nationalstrategies.standards.dcsf.gov.uk/search/giftedandtalented/results/nav:49617
http://nationalstrategies.standards.dcsf.gov.uk/search/giftedandtalented/results/nav:49617
http://nationalstrategies.standards.dcsf.gov.uk/og
http://nationalstrategies.standards.dcsf.gov.uk/og
http://nationalstrategies.standards.dcsf.gov.uk/node/228539
http://nationalstrategies.standards.dcsf.gov.uk/node/228539
http://nationalstrategies.standards.dcsf.gov.uk/node/227331
http://nationalstrategies.standards.dcsf.gov.uk/node/227331
http://nationalstrategies.standards.dcsf.gov.uk/node/246991
http://nationalstrategies.standards.dcsf.gov.uk/node/246991
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Narrowing the Gaps: from data analysis to impact 
– A practical guide  

DCSF 00912-2009PDF-EN-07  

 

http://nationalstrategies.standards
.dcsf.gov.uk/node/246822 

 

This publication offers data workshops providing staff development 
materials that can be used to shape whole-school training, dedicated 
sessions for middle leaders and cross-phase workshops for families of 
schools. 

Know the Gaps http://nationalstrategies.standards
.dcsf.gov.uk/node/254604 

 

A course which aims to develop the use of Raiseonline to analyse and 
interrogate performance data according to different types of pupil 
vulnerability and disadvantage. 

Gifted and talented Black pupils’ achievement: 
Continuing professional development (CPD) 
module and briefing pack  DCSF 00526-2009  

http://nationalstrategies.standards
.dcsf.gov.uk/node/194811 

 

A CPD module to support schools in improving the identification of 
gifted and talented Black learners and in exploring ways to stretch 
these students to raise their achievement. 

 

http://nationalstrategies.standards.dcsf.gov.uk/node/246822
http://nationalstrategies.standards.dcsf.gov.uk/node/246822
http://nationalstrategies.standards.dcsf.gov.uk/node/254604
http://nationalstrategies.standards.dcsf.gov.uk/node/254604
http://nationalstrategies.standards.dcsf.gov.uk/node/194811
http://nationalstrategies.standards.dcsf.gov.uk/node/194811
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Appendix G: The National Challenge (NC) Gifted & Talented 
(G&T) Project schools’ partnership work with High 
Performing Specialist Schools (HPSS) in the Gifted & 
Talented Lead schools’ network (2010-2011)  

Summary report  

As part of the NC G&T Project (2009-2011),  eight high performing specialist schools  with a 
Gifted &Talented  lead role took up the offer of collaborative partnerships with local National 
Challenge  G&T Project schools.  The aim of all schools involved was to enhance outcomes 
for disadvantaged, potentially gifted and talented pupils, and to improve provision for all 
pupils through a focus on higher order challenge in the classroom. Each partnership was 
supported by a Local Authority G&T lead to help develop local capacity for G&T provision 
and sustainable partnership models. 

This summary identifies the features that helped to make these partnerships effective, as 
well highlighting some of the barriers and issues and ways in which these were overcome. 

Each school was different and each partnership faced its own challenges; they made 
variable rates of progress towards the intended outcomes. However the benefits were 
remarkable in some cases and demonstrate the value of school-to-school learning. 

The role of the LA G&T lead was often significant, for example in facilitating planning across 
the schools and helping to evaluate progress.   

Common features of the most successful partnerships were: 

 the activity met the needs of both schools.  As one school puts it; ‘no partnership activity 
for the sake of it’.    

 direct engagement of senior leaders in both schools.  In several schools, the senior 
leaders initiated the first contact with the partner school at a face to face meeting   

 a key individual in school to follow up the links; a person with the drive and skills to 
develop a collaborative project and maintain good communications 

 an LA G&T lead able to act as a stimulus for action, while helping to build self-sustaining 
partnerships.   

Common features of less successful partnerships were, not surprisingly, almost the 
converse of the above.  Partnerships made slow progress where: 

 there was little or no senior leader engagement in the partnership and/or 

 a member of staff was asked to develop the links without having the capacity or seniority 
to ensure they could follow up and/or 

 the key link staff lacked enthusiasm or commitment to the partnership 

 the LA was unable to support in any practical way 

 communications were poor 

The value of partnership to the schools 

All schools, including the lead schools, valued the opportunity to work with others.  There 
was a range of motivating factors.   
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 A moral commitment to the best outcomes for all the pupils in the area, whatever school 
they attended.   

 Each school’s improvement was enhanced because their staff benefitted from sharing 
practice with others. For example: 

– Partnership offered significant leadership development opportunities for young staff, 
helping more achieve AST status.  

– Helping to create a staff culture where all teachers aspire to be outstanding 

– Picking up useful teaching strategies from partner schools.  

– Small departments benefitted from partnership with larger departments.  

– Sharing a self-evaluation software tool used by leaders  

– ‘Igniting staff passion’ for teaching through partnership projects 

 Economic benefits 

– Economies of scale can be more easily achieved through partnership and the 
combined spending power of several schools has enabled them to buy in additional 
provision or training.  Other economies arose in one case from shared leadership and 
flexible sharing of staff, which has enhanced the capacity of both schools.   

 Opportunities for pupils 

– Many brought their pupils together for master classes or other learning experiences.  
For the project schools there was particular value in taking their pupils to a very 
different school to take part in lessons and analyse and evaluate what effective 
learning can look like in a different context. This was especially true where the project 
school was 11-16 and the partner school was 11-18, enabling KS4 pupils to get a 
flavour of life and learning in the sixth form. 

Overcoming barriers and challenges to partnership 

Slow progress and some of the reasons for this have been noted above.  Other challenges 
are identified below, together with ways in which the partnerships managed/overcame these.    

 Time, geography and distance: all schools agreed that in the first instance, to establish 
relationships, time needs to be invested in face to face meetings.   Also, the use of ICT 
(Skype and shared web sites) can help maintain good communication between meetings. 

 Perceived differences between the schools: the nature of the communities they served, 
their OFSTED grading and the perceived disparity in resources can create barriers to 
frank and open relationships. Partnerships work well when both schools recognise and 
accept that they are on a shared and equal learning journey and work out what each has 
to offer the other.   

 Schools have different starting points: G&T lead schools may find themselves working 
with schools that have had little focus on developing G&T provision. In this case it is 
helpful for the Lead school to provide some coaching and professional development for 
the partner school G&T lead in the first instance. 

 Creating self-sustaining partnerships: whilst early support, e.g. from LA advisers, can be 
important in developing partnerships, it is important to build in planned and managed 
withdrawal of this support to ensure that partnerships are self-sustaining.  

Conclusion 
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School to school learning has been highlighted as a future main driver of school 
improvement and support.  This short review demonstrates some of the issues and more 
importantly the benefits arising from school-to-school partnerships.  In the words of one 
school, whatever the challenges, the benefits of partnership can be summed up as ‘showing 
us just what is possible for staff and pupils in different contexts to our own.’ 

 

OPM page  44



Evaluation of the National Strategies Gifted and Talented project: final report 

OPM page  45

Appendix H: Desk review of relevant documentation 

The following is a review of literature undertaken at the beginning of the evaluation. It 
therefore summarises the intentions at the beginning of the G&T project, some of which 
changed as the project developed. 

Introduction 

This document review is to identify the original strategic intentions and intended delivery of 
the G&T project16.  It details why and how the project was to be implemented; the types of 
activities involved; the desired outputs and outcomes; the rationale for the project and the 
evidence base informing the design of the project.  

The review is based on several documents and three scoping interviews with individuals 
involved with the project at its inception.  These sources are not quoted directly but are 
referenced in the Appendix. The review is structured around the questions of ‘knowing why, 
how, who, what works, and how much’ and is designed to clarify benchmark indicators 
against which the broader evaluation will be measured. 

Know why (knowledge about why action is needed, why doing something in a particular 
way is thought to bring about intended outcomes) 

Three levels of objectives 

The G&T project was planned with objectives and impacts across three different levels.  
These are: 

 Individual level – specifically the G&T targeted pupils; 

 Local level – including the wider school pupil population, teaching staff, parents, the 
Local Authority staff and the broader community; and 

 Strategic and national level - including the profile of the National Challenge, national 
partnership working and the improvement of all schools. 

These three levels are examined in more detail in the sections below. 

Individual level 

The primary objective of the G&T project was to raise achievement for the individual G&T 
target pupils, defined as the pupils from the most disadvantaged and vulnerable 
backgrounds, specifically 16 Y10 and 16 Y11 pupils who may or may not already be on the 
G&T programme register, but who have the potential to be gifted and talented and who come 
from disadvantaged backgrounds (probably but not essentially FSM). 

The focus of the project, according to the National Challenge: Raising Standards, supporting 
schools document was to ‘raise the bar and narrow the gap by identifying and developing the 
rich and often hidden potential of young people’, otherwise known as ‘unlocking potential’.   

G&T targeted pupils would benefit from this ‘unlocking potential’ in a number of ways: 

 Academically - raise achievement, opportunities and outcomes; 

                                                 
16 This document review is specifically relating to the Gifted and Talented project.  Schools may have pre-existing Gifted and 

Talented programmes in place but these should be clearly distinguished from the focus of the additional G&T project. 
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 Socially - positively impact upon behaviours including motivation and attitude; 

 Aspirations - positively impact upon aspirations and broadening horizons; and 

 Role models – make leaders of young people on the project for others in the school to 
follow. 

Local level 

Improving the outcomes and achievements of G&T target pupils would impact positively on 
the wider school climate and beyond in the local community.  

Across the school 

The G&T project would benefit the broader school population.  It would: 

 Raise the bar - use classroom quality standards for G&T target pupils to improve 
provision for all learners through the development of quality first teaching;   

 Support and extend each school’s ‘closing the gap’ strategy through raising 
aspirations and expectations; 

 Encourage a school learning culture which valued excellence and success and to 
nurture strong peer role models; and   

 Impact on the quality and design of the curriculum with enrichment and increased 
opportunity. 

The profile of the school and teaching staff would also be positively impacted.  It would: 

 Encourage schools to have a positive view of themselves through inclusion in the 
project; 

 Give teachers the opportunity to review and improve their practice; 

 Improve the standing of the school in its locality; and 

 Enable schools that demonstrate exemplary practice using G&T Quality Standards to 
become lead schools for G&T and support others in the area. 

Parents and the community 

An improved school climate would positively impact upon the engagement of parents.  It 
would: 

 Persuade parents to stay and commit rather than migrating to other areas and better 
schools, comforted that bright children were catered for; and17  

 Encourage and support the proactive engagement of parents with the objectives of 
the project and with their child’s learning and progress. 

Local Authority 

The project was designed to engage Local Authorities with schools.  In this way the vision 
was for the project to: 

                                                 
17 This was taken from a scoping interview with a key stakeholder from the Gifted & Talented start up phase.  This comment 

assumes that parents have the financial ability to move to a better catchment area if dissatisfied with the support for their 

children – which might not apply for the pupils on FSM.  
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 Strengthen relationships between Local Authorities and NCAs, school leadership 
teams and National Strategies G&T team;  

 Encourage LAs to disseminate information about the project more widely in their 
area, to build wider networks of good practice across regions and to engage with the 
development and use of new resources, improving all local schools as a result; and 

 Develop future capacity for G&T improvement locally through the accreditation of lead 
schools for G&T. 

Strategic and national level 

National Challenge profile 

Strategically the G&T project was designed to contribute positively and measurably to the 
outcome of the National Challenge initiative.  It would:  

 Position National Challenge schools in a positive light and with the potential to 
provide an improvement model for all schools, not just the most challenged; 

 Counter criticism that the National Challenge is exclusively focussed on borderline 
students to get them across the target thresholds, so creating perverse incentives 
that militate against school improvement;18 

 Respond to concerns that weak school performance combined with National 
Challenge status discourages parents (NCG&TP–OP); and 

 Bolster the broader profile of the national G&T project. 

Partnership working 

The project was also to strengthen partnerships between national organisations and to 
become embedded within national strategies: 

 Engage and exploit support from contributory partners, including National Strategies, 
SSAT, NCSL, QCA to work together in embedding the project and evaluating its 
outcomes so as to support other schools in adopting effective practice.  Whilst, this 
objective did not reach implementation stage, since February 2010 the project has 
been able to engage HPSS Lead Schools for G&T in collaborative work with targeted 
project schools to explore effective methodologies for improving school to school 
practice for G&T. 

Future best practice 

It was also designed to provide a model of best practice for other schools to adopt.  It would: 

 Lay the foundation for future best practice, ‘to create a template for a parallel linked 
project with the forthcoming primary school improvement strategy’ (NCG&TOP – OP);  

 Produce an improvement model and produce tools and materials that could support 
other schools wishing to adopt similar practices in future (NCRSSS); 

 Generate transferable models of practice of real value to be communicated to a much 
broader range of schools; and 

                                                 
18 National Challenge Gifted & Talented Pilot – Outline Proposal (the project was originally called a pilot but then changed to a 

project). 
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 Develop a strengthened cohort of lead schools for G&T available to support others 
and a model for improving practice and provision for G&T. 

The reasons for the introduction of the G&T project are therefore both micro – improving 
individual attainment – and macro – to build a model for improving schools nationally. 

Know how (to put into practice) 

In order to implement the vision at inception, the G&T project was planned to be a two and 
half year project, starting in Spring Term 2009 and continuing until Summer term 2011.  The 
Outline Proposal described a pilot pool of 25-50 schools drawn from 5-7 LAs.19  The final 
agreed number of pilot schools was 65.  The key aim of the project, to achieve the objectives 
in the Know Why section, was to:   

 Provide targeted blended academic study support designed to help all G&T students 
at project schools to achieve at least 2 levels of progress in KS4 and, wherever 
possible, to achieve 3+A*/A grades at GCSE. 

Delegates at the launch conferences were asked to envisage what would be different in their 
schools if their plans for the pilot succeed.  Colleagues suggested many significant 
improvements including: 

 More examples of independent learning; 

 Students facilitating the learning of other students; 

 Students taking more responsibility for their own learning; 

 Teachers and pupils taking risks in classrooms; 

 Improved confidence – in teachers and students; 

 Shared language for learning across the school community – between parents, staff 
and pupils; 

 Parents actively involved in pupil learning – e.g. in classes and evening workshops; 

 Improved attendance; and 

 Enthusiasm for learning and achievement evident as part of the culture of the school. 

The following section focuses on the logistics of the project, namely the process of identifying 
pilot schools; how the schools were to be supported in implementing the project; the 
responsibilities of the school in implementing the project; the responsibilities of the LAs in 
implementing the project; and how the project was to be evaluated. 

Identifying schools 

Pilot schools were to be identified according to the following process: 

 All NC schools and NCAs were informed of the project, provided with the criteria for 
selection and invited to express an interest if they felt they met the criteria; 

 Schools had to have the support of the NCA and the LA; 

                                                 
19 This is taken from the National Challenge Gifted & Talented project: Outline Proposal.  Later in the same document it 

budgets for 40 schools.  In contrast, the National Challenge Gifted & Talented Project – Outline Action Plan talks about 

budgeting for up to 16 pupils per school across 60 project schools. 
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 LA had to commit to providing support for the school; and 

 Over 160 NC schools applied, and 65 were selected. All others were invited to 
become associate schools. 

Criteria for involvement 

Following an initial expression of interest, pilot schools were analysed according to set 
criteria.  This included: 

 Whether they had capable leadership and a capable leading teacher for gifted and 
talented pupils with strong backing from the leadership team; 

 Schools that, in most cases had at least 25% of pupils achieving five or more A*– C 
grades at GCSE including English and maths, and demonstrate an improving trend 
over the last two to three years; 

 Schools that had average or higher proportions of FSM-eligible pupils, and within the 
context of their location had a relatively mixed intake in terms of pupils’ ethnic and 
socio-economic backgrounds; 

 Schools that recognised there was underachievement among their gifted and talented 
and high-attaining learners, including in terms of progression across each key stage; 

 Schools that were positive about the potential of this initiative to strengthen provision 
and raise standards; 

 Schools were drawn from LAs that lay outside the City Challenge areas (where there 
is already extensive G&T support); 

 Were able to provide the support of experienced and capable secondary school 
improvement and with G&T lead advisers who were prepared to become strongly 
involved and have backing from their Director of Children’s Services (DCS) in doing 
so; and 

 Schools that expressed an interest, but either did not sufficiently meet the criteria or 
contribute to regional or other coverage, were invited to become associate schools, 
with full access to published materials, advice and network meetings to share good 
practice. 

Support for schools 

The project outlined specific and flexible support on offer for pilot schools.   

Target setting at inception:  

This included the creation of measurable targets.  The project would: 

 Produce a challenging but realistic improvement plan derived from the G&T Quality 
Standards; 

 Establish suitably pitched and specific targets for progress by G&T pupils/high 
attainers, fully consistent with and integrated into the NC RAP; and 

 Work to achieve ‘improving’ level against all aspects of the G&T Quality Standards 
and at least four areas of ‘exemplary’ practice by 2011 (so enabling these schools to 
apply by 2011 for lead school for G&T status themselves). 

Materials and tools 
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Schools were to be rapidly audited to ensure full take up of available support and resource 
materials. These included: 

 An online NC G&T project outline document; 

 User guide and Element 1: Leading and managing improvement for gifted and 
talented education; 

 Element 2 Tracking progress of Gifted & Talented pupils; 

 Element 3 Guidance on pedagogy for Gifted and Talented education; 

 Planning documents including guidance linking whole school self-evaluation of 
provision using the IQS to SMS and guidance on M&E linked to the RAP; 

 Progression Skills Modules - academic study support web materials for guided pupil 
use, including guidance materials for teachers/mentors linked to City GATES 
Progression Academy materials; 

 Development of web-based further guidance in ‘Excellence for all’ toolkit on use of 
CQS in context of NC, linked to other NS G&T resources and NC G&T pedagogy 
booklet; 

 Web-based examples of G&T pedagogy that positively impacts on whole school 
provision, linked to CQS, known as Excellence for All in Practice; 

 Guidance on use of the academic study support materials; and 

 Pupil tracking documents including guidance on data analysis and pupil tracking 
focussed on improving progress for able, G&T underachieving groups/pupils, notably 
those who are FSM eligible as well as assessment support linked to tracking and the 
RAP. 

Financial support: 

Facilitation budgets of £1,000 per school were paid in both 2009-10 and 2010-11 to support 
school expenses for engaging in the project activity.  

In addition, financial bursaries were offered for 16 Year 10 G&T target pupils to create a 
support project to help pupils achieve the best possible outcomes at aged 16.  The details 
included: 

 Entitlement for identified academically gifted pupils (see Know Who for criteria on 
how to determine target pupils) to a matched funded bursary of £250 per academic 
year for two years.  In financial year (FY) 2009-10, schools were expected to 
contribute £125 and the DCSF would provide a further £125 per pupil.  From FY 
2010-11 the DCSF will fully fund the initial target group for a second year, at £250 per 
pupil, and provide the same funding for a second target group of sixteen pupils, 
entering Y 10 in KS4 in Sept 10 for one year only; 

 Initial suggestions for the use of bursaries to achieve this blended support project 
included: 

o Laptops and broadband access for home use; 

o Books and other resources for home use; 

o One to one tuition; 

o Student conferences; 
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o Building cultural capital (e.g. theatre, ballet); 

o Mentor programmes – peer and/or academic, including use of funding for 
training; 

o Links with under graduates or student ambassadors from HEI; 

o Training for learning conversations (e.g. older students, teaching staff or 
HLTAs); 

o Training pupils in lesson observation – to develop shared language and 
understanding of learning; 

o Establishment of an aspirational tutor group for this cohort;  

o Developments of CALP (Cognitive Academic Language Proficiency); 

o Improvements in transition – using progress groups of leaders/mentors; 

o Link into AimHigher associate programmes; and 

o Student master classes (e.g. use of ASTs). 

Ongoing support and network meetings: 

Support for project schools was planned to happen throughout the duration of the project: 

 Provide ongoing mentoring, advice and support for the G&T teacher implementing the 
improvement plan; 

 Access to suitable regional and local out-of-hours provision, e.g. through the regional 
Excellence Hubs for G&T and LA G&T summer schools, plus existing Aimhigher 
programes ; 

 Plan and deliver 3 territorial network meetings every term for project schools, NCAs 
and LA G&T leads to support planning and a rigorous implementation integrated with 
NC approaches through the RAP; and 

 Territorial network meetings for project schools, NCAs and LA G&T leads to report 
on: 

o Targeted and focus group pupils progress; 

o Strategies and actions that have led to good pupil progress; and 

o Implementation of ‘excellence for all’ strategies and emerging evidence of 
impact. 

Commitment of project schools 

Schools were given specific roles and responsibilities in implementing the G&T project once 
chosen as pilot sites.  They were tasked to: 

 Identify a suitable target group of gifted and talented pupils using data on G&T and 
potential G&T pupils particularly regarding FSM and/or other deprivation measures; 

 Identify the target pupils to receive the bursary (see above for financial details); 

 Identify a wider progress group of pupils from Y10 or other year groups who will 
receive additional support to accelerate progress; 

 Review the G&T register and self-evaluation of G&T provision using G&T quality 
standards; 
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 Agree a senior leadership team and G&T lead and accountabilities; 

 Identify progress leader for target and broader progress group pupils; 

 Plan of how to ensure staff, pupil and parent involvement in the project; 

 Use their involvement to add momentum to the current National Challenge work; 

 Teachers to plan beyond the boundary students and introduce variety and stretch to 
other classes; 

 Review and adjust the school’s RAP as necessary to show: 

o How improved progress for the target group of pupils contributes to school 
outcomes, ethos and expectations; 

o How improvement links with six week cycles; and 

o How the RAP management group monitors, evaluates and reviews 
involvement in the project. 

 To work with the local authority G&T lead and National Strategies staff to create 
strong relationships, develop practice and ensure impact of mutually agreed 
strategies; 

 To release a senior member of staff for up to one day per term to attend regional 
network meetings to share and develop best practice; 

 To support the research team in evaluating impact, and the LA in capturing good 
practice; 

 To form local LA based groups and a single national network; 

 Measure attainment related to a range of KS3 and KS4 benchmarks and through key 
qualitative indicators linked to the quality of teaching and learning; 

 RAPs to be implemented to indicate baseline measures and expected rates of 
progress for focus group pupils and to include suitably pitched and specific targets; 
and 

 Develop additional, sustainable, school improvement strategies through a systematic 
and supported focus on raising achievement for G&T learners. 

Commitment of LAs  

Local Authorities were given specific roles and expectations in working with schools to 
deliver the G&T objectives.  These included: 

 Contact schools to plan appropriate support – e.g. with use of Quality Standards 
identified CPD needs etc; 

 Where pilot schools form a cluster within LA, organise a meeting to agree how the 
cluster will work together to meet the expectations of the pilot and maximise the 
impact of available support, including cross-school collaboration; 

 Work through school improvement teams in partnership with the National Challenge 
adviser(s) (NCAs) and school(s) and to support their engagement; 

 Nominate an experienced and capable G&T lead to offer support to schools, work 
with National Strategies staff and attend territorial network meetings to share and 
develop good practice; 
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 Support the research team in evaluating impact and to take a central role in capturing 
good practice; 

 Collaborative working across each LAs school improvement and G&T professionals 
to support National Challenge SIP in managing and monitoring progress; and  

 Each local LA group to be paired with a prospective High Performing Specialist 
Schools (HPSS) with a G&T option.20 21 

Evaluation 

The inception documents suggested a number of strategies for evaluation: 

 To initiate, through Ofsted, a formative HMI evaluation of the project to produce a 
high profile discussion paper about best practice in the pursuit of excellence in 
challenging schools. (Such a paper, if Ofsted were persuaded to do it, could be a 
powerful contribution to and influence on the government’s wider school improvement 
strategy).  This was not taken through to implementation phase and evaluation led by 
OPM; 

 Implement ongoing formative and summative external evaluation of project, including 
identification of schools with high standards based on G&T-led ‘excellence for all’ 
strategies; 

 Establish ongoing formative and summative external evaluation of project to identify 
school-based effective G&T-led ‘excellence for all’ strategies and impact of project in 
a sample of schools; and 

 Recommendation by John Stannard (scoping interviewee) to interview pupils 
themselves – what they were expecting and whether the project has met these 
intentions. 

There is a timeline attached to the NCRSSS22 document which details when specific tasks 
were to be implemented. 

Know who (to involve, and when) 

Like the Know Why section, this can be divided into three levels – individual/pupil, 
local/school and national/strategic.  This section focuses on criteria – of individuals, schools 
– of those involved in the project as well as specific roles – G&T leads, network coordinators 
– of personnel involved in the project. 

Individual 

G&T target pupils 

                                                 

20 The Outline Action Plan outlines the identification of 6 HPSS schools from the G&T network to work with targeted groups of 

NC G&T project schools. This suggestion was based on the initial thinking of around 35 schools in 5 -7 Las. Once it became 

clear that the project would involve over 60 schools in 28 LAs this could not be implemented in full. It has instead happened for 

a proportion of schools. 

21 NB - This suggestion was based on the initial thinking of around 35 schools in 5 -7 Las. It was not considered once it became 

clear that the project would involve over 60 schools in 28 LAs. Instead it happened for a proportion of schools. 

22 National Challenge (2009): Raising Standards, supporting schools – Gifted and Talented pilot programme Element 3: 

Guidance on pedagogy for gifted and talented education 
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Criteria for G&T target pupils: 

 From disadvantaged and vulnerable backgrounds; and 

 Use of FSM as one indicator of deprivation. 

Criteria for pupils to receive a bursary included: 

 To be in Year 10 in September 2009.  In the 2009-10 academic year, only one cohort 
of 16 Y10 pupils are entitled to be funded.  From September 2010 a second cohort of 
Y10 pupils will join the project making 32 per school in total.  Funding will continue for 
the previous group, now in Y11; 

 Entitled to FSM or disadvantaged in some way (i.e. to  be identified by the school in 
relation to some of the indicators of deprivation used to compile the IDACI  - e.g. 
income, employment, living environments etc); 

 On the G&T register or with the potential to be so; and 

 Underachieving, potential high attainers – i.e. when additional support is factored in, 
pupils should be aiming for A* to B grades in English, mathematics and a range of 
other subjects. 

Local 

Schools 

Criteria for schools on the project included those that: 

 Have average or higher proportions of FSM-eligible pupils but where intake is 
relatively comprehensive in terms of pupils’ ethnic and socio-economic backgrounds; 

 Demonstrate significant levels of underachievement for the G&T/high attaining 
population (especially through a relatively high proportion failing to make 2 levels of 
progress at KS3 (to level 7+) and KS4 (to GCSE A*/A); 

 Already have achieved 25%+ 5 A*-C including English and maths and be able to 
demonstrate an improving trend against this benchmark over the last 2-3 years (on 
an upward trajectory); 

 Lie outside the City Challenge areas(where there is extensive G&T support); 

 Include a critical mass of National Challenge schools and representation of types of 
National Challenge schools and LAs; 

 In two or three cases, include secondary modern schools so that the project can also 
contribute to the Secondary Modern Strategy; 

 Include some ‘coasting’ schools in relatively affluent areas; 

 Have capable leadership and a strong G&T leading teacher with strong senior 
leadership backing and who are prepared to become strongly involved and have 
backing from DCS for doing so; 

 Ensure the school has a leading teacher for G&T to drive development of pedagogy 
and act as progress leader to coordinate tracking and support of pupils involved; 

 Demonstrate positivity about the potential of the initiative to strengthen provision and 
raise standards; 

 To have the support of their NCAs and LA; 

OPM page  54



Evaluation of the National Strategies Gifted and Talented project: final report 

OPM page  55

 To be from a ‘good geographical spread’; and 

 Consideration of LA cluster group of schools. 

After the application process, if schools were not accepted onto the project they were to be 
offered Associate status. 

Local Authorities 

 To be aligned with chosen project schools; and 

 To nominate a G&T lead to work with the local schools. 

Other ‘local’ personnel impacted by the G&T project 

 The entire school pupil population; 

 Other schools – HSPP and Coasting schools; 

 G&T lead; 

 Other Teachers; 

 Senior leadership team; 

 National Challenge advisors; 

 Parents; and 

 Broader community. 

Strategic/National23 

 National Strategies G&T team; 

 Contributory partners – National Strategies, SSAT, NCSL, QCA (in engaging and 
exploiting support in order to embed and evaluate the practice); 

 The appointment of a Project lead; 

 Ofsted (to formulate a HMI evaluation of the project); and 

 DCSF (now DfE) 

 

Know what works (what specific interventions/activities will bring about desired 
outcomes with few enough unwanted consequences. This also involves knowing how 
outcomes may be measured robustly) 

The G&T project was embedded within national strategies and within capable and supportive 
schools.  In this way the project complemented existing structures and adopted established 
and proven best practice.  

 Encourage a project group of secondary schools with viable plans for closing the gap 
and with strong leadership and appetite for the G&T project; 

 Bursaries of £250 match funding for pupils - adapted from the model being developed 
for Year 10-13 students in City Challenge areas.  Match-funding is for 2009-10 

                                                 
23 The NCSL, QCA and Ofsted have not been involved with the project, largely as a result of policy changes that have taken 

place during the lifetime of the project. 
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financial year only.  From 2010 pupil bursaries will be fully funded by the DCSF at 
£250 per pupil; 

 Engage and exploit support from contributory partners including National Strategies, 
SSAT, NCSL, QCA in embedding the project and evaluating its outcomes.  Work with 
partners has been restricted to HPSS schools/SSAT; 

 To produce tools and materials that support other schools wishing to adopt similar 
approaches in future; and 

 Territorial network meetings for project schools, NCAs and LA G&T leads to report on 
strategies and actions that have led to good pupil progress. 

 

Know how much: just because something works does not always mean it can be (or 
should be) rolled out for wider implementation. The costs involved may not be 
acceptable/sustainable in comparison to the benefits. 

 The National Challenge Gifted and Talented Project: Outline Proposal contains a list 
of factors to cost up: 

o Senior Adviser;24 

o Focussed school and LA level support from the G&T Regional Adviser team; 

o 6 HPSS Schools; 

o Networking; 

o Bursaries (assuming 1,000 eligible per year group for AY 2009 – 1 cohort and 
2010 – 2 cohorts) plus £1,000 per year facilitation budget for each school; 

o Development of tools and materials; 

o M level or equivalent development; and25 

o Evaluation and support. 

The documents do not detail costs against each factor. 

                                                 
24 The National Challenge Gifted & Talented Project: Outline Proposal talks of a National Coordinator whereas the Outline 

Action Plan mentions the appointment of a Senior Advisor – The SA is the project lead – the National Co-ordinator was no 

longer required once the DCSF placed the responsibility for the project with the NS – the project came under the brief of the 

G&T Programme Director who has a national role. 

25 NB - No M level element in the final project.  However there was a possibility for many of the schools in the project to 

become Lead schools for G&T if they achieve benchmarks.  They will be expected to demonstrate, with evidence, ‘exemplary’ 

practice and provision in at least four areas of IQS/CQS.  This will provide capacity for ongoing school improvement beyond 

2011. The funding saved from not pursuing this initiative was diverted to fund the additional numbers of schools and the 

facilitation budget, which was not part of the initial plan. 
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