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Summary of Findings 
 

Introduction 
 
This report presents the findings of a pilot project to survey a sample of parents of 
the members of NAGTYs Student Academy. The purposes of the survey are to 
enable NAGTY to gain a picture of the involvement of parents in their children’s 
education, and of their understanding and perceptions of NAGTY.  
 
At the time that the questionnaire was distributed (December 2005), student 
membership of NAGTY stood at 80,000 students. A random sample of 1000 parents 
were sent a short questionnaire (Appendix A). 
 
Method 
 

• NAGTY distributed the survey to a random sample of parents of full student 
members (n = 1000) 

• 257 parents responded giving a 26% response rate which was considered 
satisfactory 

• The responses to the questions were considered for the full cohort of 
respondents (section one) and then analysed in more detail for the following 
sub-groups (section two);  

 
Comparison of responses to Q7 with student responses from the 
Annual Post-18 Survey of Students 
Geo-demographic (ACORN postcode) categories 

 
• A box was provided for any additional comments, with 171 respondents 

(67%) providing additional comments, and these were analysed for consistent 
themes (see section three) 

 
Results – Section One 
 
Full Sample – Descriptive Statistics 
 
Part One asked for some general information about the respondents. 65% of 
respondents were female (n = 164) and 35% were male (n = 89). Only 11% of 
respondents (n = 29) had more than one child who was a member of NAGTY and 
only 9% of parents had attended a Parents’ Event organised by NAGTY.  Of these 
the majority (n = 17) had attended one event. These events are both regional and 
national events for parents, although not all are available to all parents. This shows 
that the majority of parents responding had one child who was a member of NAGTY 
and had not attended any parents’ events themselves. 
 
Part Two asks four questions and the following discussion and figures will analyse 
the responses to each question in more detail according to the five categories on the 
questionnaire (where 1 = ‘I strongly disagree’ and 5 = ‘I strongly agree’ and there was 
an option to tick ‘Don’t know / Can’t answer’). The first question focuses on parental 
involvement with their children’s education at school and the responses received to 
the four parts are displayed in figure 1 below. (For this question the number of 
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respondents who answered ‘Don’t know / can’t answer’ for each part was minimal, 
below 2% in all cases, and therefore not included in the graph). 
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Figure 1: Q4a I feel able to influence my child’s learning at school 

Q4b I feel competent to help guide my child’s educational progress 
at school 

     Q4c I am well informed about my child’s educational progress at 
school 

Q4d I feel engaged about my child’s school education 
 
This figure shows that the distribution of positive responses was greatest in the case 
of two questions; 4b and 4c. Question 4b asks how competent a parent feels to help 
guide their child’s educational progress. 38% and 22% of respondents ticked 4 and 5 
respectively showing that over 50% of parents were in agreement with the statement. 
Only 13% of parents stated that they did not agree ticking 1 and 2. Question 4c asks 
how well informed parents feel about their child’s educational progress and 
responses were even more positive with 41% and 32% of parents ticking 4 and 5. 
Only 9% of parents said that they did not feel well informed and this is a strong 
endorsement of the communication between a child’s school/learning community and 
their home. These are the more passive statements of the four however, and 
responses become slightly less positive when the questions are asking about more 
active parental engagement. 
 
Q4a asks how able a parent feels to influence their child’s learning at school and 
26% and 12% of respondents ticked 4 and 5 respectively. 28% of parents ticked 1 
and 2 however and 32% ticked 3. There was a more even spread of responses 
around ‘3’ in this case, but this may also be to do with the fact that the question is 
less specific, as the notion of ‘influence’ could be taken to mean different things by 
different people. It is however asking directly about the ability to influence so is 
dependent on perceived impact, whereas question 4b asks about how competent 
parents feel to guide their child’s education. Since this is a question less about 
impact, and more about the parent’s self-perception, it is unsurprising that the latter 
produced a more positive response. Question 4d asks directly about engagement 
and is perhaps more clear than question 4a. It also relies on the motivation of parents 
and it could be surmised that those responding to the questionnaire are also likely to 
be those who are generally more motivated in their child’s education. 33% and 21% 
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of parents ticked 4 and 5 respectively, while another 31% ticked 3 and did not commit 
strongly either way. No-one said that they could not answer again suggesting that the 
question was less likely to be interpreted in different ways. 
 
The next question focuses on parental involvement with their child’s general 
education outside of school. Only one respondent stated that they could not answer 
this question and overall the response was very positive with 37% and 38% of 
respondents ticking 5 and 4 respectively. 18% ticked 3 and very few people indeed 
answered negatively. The fact that responses to this question were far more positive 
than any of the responses to the questions about involvement with school learning 
shows that, for this cohort of parents at least, their child’s education outside of school 
was something that they felt strongly influential over. It is unclear from the question to 
what extent this influence is practical, emotional, cultural, intellectual etc. and this 
issue is explored further in the discussion. 
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Figure 2: Q5 I feel able to influence my child’s general learning outside of  
                                   school 
 
The next question is asking parents about their perceptions of NAGTY. The first part 
focuses on how well informed they feel about NAGTYs activities and responses here 
mainly fell between the two extremes as shown in figure 3. This shows that 
information is reaching parents, but there is certainly room for improvement as only 
11% of parents said that they strongly agreed. The next part of the question asks 
parents whether what NAGTY offers contributes to their children’s learning. 
Responses here were moderately good with 25% and 18% of respondents ticking 4 
and 5 respectively. However 11% said that they could not answer and 25% ticked 1 
and 2. The third part of the question asks whether NAGTY offers students activities 
that they would not otherwise do and here the response was most positive with 30% 
and 28% of parents ticking 4 and 5 respectively. 10% stated that they could not 
answer but only 14% ticked 1 and 2. This is a strong endorsement of the value added 
to students’ learning by NAGTY. 
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Figure 3: Q6a I am well informed about NAGTYs activities 
 Q6b What NAGTY offers my child contributes to his/her learning 
 Q6c NAGTY offers my child activities that he/she would not 

otherwise do 
 
The final part of the questionnaire asks the same questions of the parents as were 
asked of alumni in the first Annual Post-18 Survey of Students (see NAGTY 
Occasional Paper 7), the purpose of doing so to ascertain whether parents’ 
perceptions of their child’s relationship with NAGTY differs from the student 
response. This will be analysed in section two below. 
 
The responses to question 7 will be considered in two parts. Figure 4 shows the 
responses to 7a, 7c and 7f which were broadly those questions which received the 
largest proportions of positive responses. Q7a asks about how important being 
identified as gifted and talented was to their child personally and the response is the 
most positive of all the questions in this section. 64% of respondents ticked 4 or 5 
and only 3% ticked 1. There was also a very small number (n = 6) who said that they 
could not answer.  Q7c asks whether being a member of NAGTY helped their child’s 
aspirations and here again 49% ticked 4 or 5 and only 7% ticked 1. A slightly larger 
group (n =17) said that they could not answer. Q7f asks whether being a member of 
NAGTY improved their child’s motivation for learning and responses here were 
slightly less positive. 21%, 28% and 20% ticked 2, 3 and 4 respectively showing a 
spread of responses across the middle ranking responses. Again a slightly larger 
number (n = 22) said they could not answer. Parents therefore felt most positive 
about the impact of identification on their children and the ability of NAGTY to raise 
their children’s aspirations. 
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Figure 4: Q7a Being identified as gifted and talented by NAGTY has been  
                                    important to my child personally 
 Q7c Being a member of NAGTY helped my child’s aspirations 
 Q7f Being a member of NAGTY improved my child’s motivation for  
  learning 
 
Figure 5 shows the responses to questions 7b, 7d, 7e and 7g which are overall less 
positive. Question 7b asked parents whether involvement in NAGTY activities helped 
their child’s learning and this generated the highest proportion of respondents, 29%, 
saying that they did not know (n = 75). Responses were fairly equally spread across 
the range of responses 2 – 5 but a relatively small proportion, 8%, said that they 
strongly disagreed. This is however one of the hardest concepts to evaluate since it 
could be argued that locating a causal link between activities and learning generated 
is complex, especially when the activities are extra-curricular and not being formally 
evaluated. The question is asking about direct impact on learning and given the 
difficulties stated in uncovering this within this context, the fact that there were 
positive responses at all could be seen to be important.  
 
A similar pattern of responses can be seen to question 7d asking parents whether 
being a member of NAGTY has helped their child achieve things that they would not 
otherwise have achieved. The spread of responses is fairly evenly spread although 
the greatest proportion of respondents, 20%, ticked 3 and a further 21% said that 
they could not answer. This shows that respondents were not clear about this issue 
and again it could be argued that for those students who had not engaged in 
activities they would not otherwise have taken part in, it is hard for parents to 
perceive the impact of NAGTY on achievements more generally.  
 
Question 7e asks whether being a member of NAGTY encouraged respondents’ 
children to engage in socially worthwhile action. Responses here were more negative 
with 35% ticking 1 or 2 and only 24% ticking 4 or 5. Again 20% of respondents said 
that they could not answer and similar reasons could be put forward as in the case of 
7b and 7d. The idea of ‘socially worthwhile action’ could itself be subjectively 
interpreted by different groups of parents and since this is not a stated aim of NAGTY 
it is not present in any of its literature. Question 7g, asking whether NAGTY has 
influenced members’ schools in planning teaching and learning for them, showed the 
most negative set of responses with 22% and 19% of respondents ticking 1 and 2 
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respectively. Only 19% of parents ticked 4 or 5 and 26% reported that they didn’t 
know or couldn’t answer. Again time could be an issue as one would expect a lead in 
time for schools to be influenced by NAGTY membership of their pupils, and this may 
also be a difficult question to answer for some parents who may be unsure of exactly 
how their children’s school has been influenced by NAGTY. However the results are 
still significantly low and suggest that there is much work to do in this area. 
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Figure 5: Q7b Involvement in NAGTY sponsored activities helped my child’s  
  learning 
 Q7d Being a member of NAGTY helped by child achieve things that 

they would not otherwise have achieved 
 Q7e Being a member of NAGTY encouraged my child to engage in 

socially worthwhile action 
 Q7g NAGTY has influenced my child’s school in planning teaching 

and learning for them 
 
 
 
 
 
 
 
 
 
 
 
Results - Section Two 
 
Comparison of Student and Parent Responses to Q7 
 
The 7 parts to question 7 are taken directly from the Annual Post-18 Survey of 
Students which was sent out to all NAGTYs alumni in the summer of 2005. The 
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cohort of students who responded are therefore not the children of the parents 
surveyed for the purposes of this questionnaire. The responses have been compared 
to gain a perception of where parents’ and members’ views may concur or differ and 
it is very interesting to find that the groups were most positive about exactly the same 
three issues; most positive responses were about the impact of identification as 
gifted and talented, followed by  impact on raised aspirations, and then impact on 
motivation. The most negative set of responses from both groups was about the 
impact of NAGTY on school’s teaching and learning.  
 
Identification as gifted and talented is the issue to have come out as having most 
impact on the lives of students and their families followed by effects on aspirations 
and motivation, which could in part be related to this. The direct impact of NAGTY on 
learning, both of its student members, and their schools, is not perceived positively, 
but this could be partly related to the engagement levels of the students with NAGTY. 
And in fact this was found to be the case for the Annual Post-18 Survey of Students 
where highly significant relationships were found between length of membership and 
NAGTY sponsored activity helping learning, helping students to achieve things that 
they would not otherwise have achieved, and being taken into account by their 
schools. The longer the period of membership, the more likely students were to 
answer positively to these questions. It was also found that attending a summer 
school made it far more likely that students would answer positively to every question 
other than that about identification.  
 
Geo-demographic (ACORN Postcode) Categories 
 
A geo-demographic analysis of postcodes was carried out for the respondents using 
the ACORN categories. These categories give not only a good indication of socio-
economic profile of the respondents, but are also a good proxy for cultural capital. 
For the purposes of this study, the five broad descriptive categories were thought to 
be sufficient. 
 
In Table A distribution of respondents is compared to the total NAGTY membership 
and the total national population for the five broader ACORN categories. This shows 
that the geo-demographic background of the parents responding moves towards over 
representation of the ‘wealthy achievers’ and under representation of the ‘hard 
pressed’ even when compared with NAGTYs membership which itself shows those 
trends when compared with the national average. The survey was issued to a 
random sample of NAGTY members’ parents and given that almost 50% of the 
respondents come from the most advantaged ACORN category, it may be worth 
considering the use of stratified samples across the five broad ACORN categories for 
future parental surveys in order to gain a better picture of how parents in different 
socio-economic categories relate to their children’s learning and understand NAGTY. 
The issue is considered further in the discussion. 
 

 
 
Table A  
Distribution of ACORN categories (in %) 
 
ACORN Category 

 
Parental survey 

respondents 
 

NAGTY members 
2005 

England 
population 2005 

1.   Wealthy    
      Achievers 

47.2 43.7 30.3 

2.   Urban 9.8 8.7 13.7 
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      Prosperity 
3.   Comfortably 
      Off 

28.9 28.1 26.1 

4.   Moderate 
      Means 

10.2 9.1 12.5 

5.   Hard Pressed 
 

4.1 7.8 17.4 

 
 
Spearman’s rho rank order correlation was then run for ACORN category of 
respondent and their responses to questions 4, 5, 6 and 7 (excluding answers of 
‘Don’t know / Can’t answer’ – further details on all statistical tests are available from 
the Research Team). Significant responses were found in the case of three sub-
questions. A positive correlation was found for 4a: I feel able to influence my child’s 
learning at school (where significance was taken at <0.05) with those in ACORN 
categories 4 and 5, ‘moderate means’ and ‘hard pressed’, being more likely to 
respond positively. The second positive correlation was found for 7g: NAGTY has 
influenced my child’s school in planning teaching and learning for them, with those in 
ACORN categories 4 and 5 more likely to respond positively. Interpretation of the first 
statement may be helped by looking initially at the second statement.  
 
This finding is exactly the same as that in NAGTYs Annual Post-18 Survey of 
Students comparing students’ ACORN category and their likelihood to respond 
positively to the statement that NAGTY has been taken into account by their school 
in planning teaching and learning for them. It therefore reinforces the fact that pupils 
from lower socio-economic groups are more likely to see the difference that NAGTY 
has made in their schools and this again supports the hypothesis that targeted 
funding streams supporting gifted and talented strategies such as those relating to 
the Excellence in Cities scheme work to support a social spread of provision for the 
gifted. Despite the relatively low numbers in ACORN categories 4 and 5 involved, the 
fact that the same finding has emerged from the two different samples is highly 
significant. 
 
If parents from lower socio-economic categories are more likely to feel that they can 
influence their child’s learning at school, this suggests that school strategies for gifted 
students in these areas are inclusive and empower parents, which could be linked to 
the fact that parents in lower socio-economic categories are more likely to say that 
they feel able to influence their child’s learning at school. The other way that the 
results of this analysis could be interpreted is to say that this socio-economic group 
of parents feel more influential of their children’s learning in general, but this seems 
unlikely given that there was no significant correlation with question 5 asking about 
parents’ ability to influence their child’s general learning outside of school, and it also 
goes against research in the field suggesting the opposite, which is discussed further 
below. Parents from lower socio-economic groups are more likely to state that they 
can influence their child’s learning in school than parents from higher socio-economic 
groups, but this is not true for their child’s learning outside of school. The school 
factor is therefore significant. 
 
There was also a significant positive correlation between ACORN category and 
question 7d asking parents whether NAGTY membership helped their children 
achieve things that they would not otherwise have achieved. Parents from lower 
socio-economic groups were more likely to answer positively, which is a strong 
endorsement of one of NAGTYs aims of providing national level opportunities to 
gifted children regardless of background, since it is not the case that these 



 10

opportunities are universally available to all. This evidence supports this assessment 
showing a differential appreciation of extra opportunities on offer by parents from 
different backgrounds. 
 
As in the case of the Annual Post-18 Survey of Students a lack of significant 
differences to all the other questions when correlated against ACORN category of the 
respondent suggests that where NAGTY membership has had an effect – in offering 
activities that students would not otherwise have a chance to do, in identifying the 
gifted and talented, and in raising their aspirations - it has done so across the social 
divide, affecting the disadvantaged as much as the advantaged. 
 
Results – Section Three 
 
Additional Comments – Qualitative Analysis 
 
Parents were invited to provide additional comments if they felt there was anything 
else that would help them to support their children’s learning both with NAGTY and 
more generally. 67% of respondents provided comments (n = 168) and these were 
analysed comparatively using NVIVO software which allowed short sections of text to 
be coded into categories. Then consistent themes across the categories were 
generated, coded and analysed. The following categories were identified: 
 
Teaching and Learning in School 
 
The themes that came up here were the lack of support that schools offered to 
NAGTY members with regard to their membership, areas of school teaching and 
learning which NAGTY should influence, and ways in which schools were found to be 
supportive. The highest number of comments in this category were negative with 23 
statements about how students’ schools did not support NAGTY membership; 
 

‘We have been totally unable to create a link between my son’s school 
and NAGTY despite many attempts.’ 
 
‘School seems to help children join NAGTY, but offers no other help 
for the children as far as I can tell. I would hope for more liaison 
between NAGTY and schools.’ 
 

There was also criticism of the lack of communication between NAGTY members 
within schools, one parent saying that it felt like a ‘secret society’. Criticism of schools 
was also more general with respect to provision for the gifted and talented; 
 

‘It is clear that schools in general are not capable of dealing with gifted 
and talented children.’ 
 
‘Sadly his school do not seem interested in them achieving their 
potential’. 
 

Eighteen parents asked if NAGTY could campaign about various issues. There were 
several main themes; more gifted and talented provision, including NAGTY provision, 
in school time rather than outside of the national curriculum, and more differentiation 
for gifted students through setting and streaming in school. 
 

‘We feel that academically his needs should be met within the school 
day and on a regular basis, not as and when we can afford it’. 
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‘At school it would help if children were in ability sets for core subjects 
as he is aware of others calling him a swat’. 
 
‘More important than external enrichment activities is the amount of 
differentiation in lessons and the opportunities in the school day to 
stretch the gifted child’s abilities and interests’. 

 
There were some comments in support of schools, but these were in the minority. 
Four people said that schools did provide good extra activities and took the issue 
seriously, and one parent said that NAGTY had raised the profile of gifted and 
talented issues in the school. 
 
NAGTY Provision 
 
The most comments around a single theme were about NAGTY events, particularly 
outreach activities. Forty individual parents (23% of those who provided additional 
comments) said that events were not regional enough and travelling long distances 
was prohibitive. Related comments also highlighted cost of travelling to events, 
organising overnight stays when they were some distance away, coordinating long 
trips with other members of the family, fitting activities into already full weekends, and 
not wanting to intrude upon family time. 
 

‘The biggest advantage would be for events and activities to be more 
easily accessible across the country.’ 
 
‘More activities locally may encourage my child to engage’. 

 
The large number of comments about inaccessibility of events does point to the very 
real problems encountered by a national organisation trying to offer or broker a 
regional spread of events. Very few of the parents mentioned other activities 
however, such as on-line study opportunities, and this suggests that for this group of 
parents at least, expectations are that NAGTY is primarily accessed through 
outreach events and the message that they are just one of a range of modes of 
engagement on offer does not seem to have reached everyone. Some of these 
comments were also combined with the theme of parents asking for gifted and 
talented provision to be located mainly in school, 
 

‘Gifted and talented students should occasionally be allowed to 
receive off-site educational opportunities during the normal school 
day’. 

 
A further 26 comments complained about the expense of events, in terms of event 
fees, the expense of travel to events, the difficulty of accessing extra funding from 
schools, and the additional costs of more than one child being a member of NAGTY. 
However there was a set of positive comments about NAGTY provision which were 
almost all about summer schools, 
 
 ‘It was a life experience he will never forget’. 
 
Nine parents wrote comments around the theme of insufficient subject choice so their 
children could not find any courses to interest them. There were comments stating 
that NAGTYs focus seemed to be both more ‘arts’ oriented and also lacking in artistic 
and creative subjects (although the latter could have meant ‘talent’ areas). 
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Ten parents said that summer schools were very useful both academically and 
socially. Some of these comments were linked to a theme around peer-networking, 
self-esteem and confidence, with 12 parents mentioning this, 
 
 ‘The main advantages of NAGTY have been social’. 
 

‘The fact that he is a member of NAGTY has given him a boost to his 
self-esteem and confidence.’ 

 
A further five parents commented on NAGTYs careers provision and its role in 
helping students apply for university. The careers forum was seen to be of value 
although it was thought that NAGTY could do more to support the university 
application process. 
 
NAGTY Values and Communication with Parents 
 
This category had a large number of positive comments on the benefits of NAGTY 
membership. 

 
‘NAGTY provides further opportunities for him which would otherwise 
be unobtainable’. 
 
‘Before my child became involved with NAGTY, their perception of 
education was that only special needs or sporting excellence was 
worthy of praise or attention from the establishment. Since being 
involved with NAGTY via school their perception is that academic 
success is something to be proud of too and will lead to a more 
fulfilling future’. 

 
One parent of a home-educated child said that, 

 
‘Now she is out of school NAGTY forms a crucial part of her social life 
and also the only ‘formal’ education that she gets at this time.’ 

 
However 25 parents made the point that they themselves received no communication 
from NAGTY about events, and given that they would normally be arranging the 
travel and paying the costs, this seemed unhelpful. Some parents also said that 
unmotivated children would not pass on any information from NAGTY and so they 
could not be involved in trying to motivate their children to attend. 
 

‘I would like to receive a yearly / half yearly timetable of events 
through the post so that I could have a clearer idea of what is 
available and plan accordingly.’ 
 
‘He has always opened any post from NAGTY but has never come to 
me afterwards to discuss it’. 

 
Several parents also complained about the website not being very user friendly and 
paper communication being ‘very uninspiring and dry’. Three parents made positive 
statements about NAGTY’s communication being helpful. 
 
A further 10 parents made general points about the lack of benefits that NAGTY has 
brought to their children, 
 
 ‘He was not motivated through or by NAGTY’. 
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‘I have not felt that NAGTY has made much difference to my 
daughter’s education’. 
 

Identification and Labelling 
 
Twelve parents made mainly positive comments about the benefits of identification of 
their children as gifted and talented and their membership of NAGTY, 

 
‘I feel it is recognition of the work she has already done as my eldest 
has worked hard all her academic life’. 
 
‘The most profound effect that membership has had on her is the 
confirmation that she does have talent, which for a child with 
Asperger’s Syndrome is hard to appreciate’. 

 
However 11 comments focused on the negative effect of labelling as something that 
could be divisive and that could encourage bullying, 
 

‘His slightly older brother, also gifted and talented, was not invited to 
join NAGTY because he achieved a slightly lower score on the tests 
and this has been divisive’. 
 
‘There is still the ‘geeky’ image of bright children which mine do not 
want to be associated with’. 
 
‘At school level it has led to a segregated, elitist group which I believe 
has a negative effect upon others’. 

 
 
 
 
Family Life and Extra Curricular Interests 
 
The comments above were linked to a category of comments about the importance 
of family life and non-educational activities, 16 parents offering statements around 
the following themes, 
 

‘As a 15 year old boy with a whole host of interests (music, sport, 
friends and girlfriend) he does not want to devote any extra time to 
education!’ 
 
‘We have not explored weekend activities but then all three children 
do music on Saturday morning and I don’t believe in ‘educating’ 
children all weekend in any case’. 

 
This category of comments was also linked to those requesting earlier information 
about for example summer schools, so that families could work around annual 
holidays. 
 
Discussion  
 
The relationship of parents to their gifted children and of parents to their children’s 
education more generally is an area that is under-researched, but there is evidence 
which shows that parents do have a relationship to their children’s education and that 
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this is influenced by their socio-economic status. It is acknowledged that parental 
involvement can be a factor in improving the quality of pupils’ education in a variety 
of ways, from the impact they have on the cognitive and social development of their 
children, to acting as advocates on their children’s behalf. Parental involvement can 
be  
school initiated or parent driven and research has also shown that parents who are 
active in school tend to make a contribution on more than one front at a time. 
(Driessen, Smit, & Sleegers, 2005; Olszewski-Kubilius & Lee, 2004; Vincent, 1996).  
 
NAGTY is a national educational organisation which works alongside schools but it 
has a different relationship to its student members and their parents than that of 
schools. However this survey points to parental expectations which demonstrate that 
this is not necessarily understood by them. For some parents it is apparent that they 
are still trying to understand where NAGTY fits into the educational landscape. 
Nonetheless, qualitative comments demonstrate a high degree of concurrence with 
the aims and core values of NAGTY whilst retaining some scepticism about the 
delivery of these aims. The survey shows parental dissatisfaction about the way in 
which their children’s schools have engaged with NAGTY, despite an initial interest at 
the time of their children joining NAGTY. They also wish to see more provision for 
gifted and talented pupils in school hours and their comments point to a real concern 
to see NAGTY and gifted and talented provision more generally closely tied into 
school provision, views which concur with the core values of the English Model (see 
NAGTY Occasional Paper 1). 
 
Parents’ views on NAGTYs communication are important as Driessen et al. (2005) 
state that in addition to an intrinsic interest that parents may have in their children’s 
education, what is also necessary is that they feel convinced of the role they play in 
it, and good communication is essential in this respect. Whilst 74% of parents feel 
well informed about their child’s educational progress at school, only 37% feel well 
informed about NAGTYs activities (ticking 4 or 5). Qualitative comments show 
concern about information from NAGTY not going to parents directly, leaving them 
reliant on their children to tell them about events, unable to motivate children when 
this is deemed necessary, and often, equally unable to manage incorporating events 
into family life. It appears therefore that where NAGTY is concerned, parents are not 
convinced about the role they play, and they feel too passive. 
 
Olszewski-Kubilius and Lee (2004) state that research shows the benefits of special 
gifted and talented programmes, but that an important component is parental 
perception of how these effect their children and contribute to their development. 
They show that parental interest, encouragement, support and high expectations 
directly influence children’s enrolment in classes outside of school. Since there have 
been few studies on parental perceptions of enrichment programmes on their 
children, this survey is significant in showing that parents perceive the greatest 
impact of NAGTY membership to be on their child’s aspirations and motivation. 
Olszewski-Kubilius and Lee (2004) state that enrichment programmes can 
encourage parents to become more active and confident advocates for their children 
and qualitative comments in this survey reveal that NAGTY members’ parents are 
acting in exactly this way and they also expect NAGTY to be an advocate on their 
children’s behalf, campaigning for better in-school provision as well as out of school 
enrichment.   
  
The limitation of a number of such studies is that the respondents to the surveys are 
a self-selecting sample of parents who are likely to be already motivated and 
engaged with their children’s education. Carol Vincent’s research on two schools in 
London with very different catchment areas is therefore important in highlighting the 
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different values and perceptions that are at play amongst parents from different 
socio-economic backgrounds. She found that it is mothers who are on the whole 
most directly engaged with their children’s education (and in this case 65% of 
respondents were female) and that parents in the more disadvantaged area felt less 
active and less confident in their involvement with their children’s school. It is 
therefore highly significant that NAGTY parents in lower socio-economic groups are 
actually more likely to say they feel able to influence their child’s learning in school, 
and that the schools have taken NAGTY into account in planning their teaching and 
learning. More research needs to be carried out to test our hypothesis of why this is 
the case, and how NAGTY can build on this. But it does suggest that NAGTYs 
commitment to inclusivity is benefiting those parents who have traditionally felt most 
disengaged with their children’s education. Given the importance that parents can 
play in influencing their children educationally, this is particularly significant with 
respect to raising the aspirations of children in lower socio-economic groups. 
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Appendix 1   NAGTY PARENTAL SURVEY 
 
 
Please note that all returned surveys are anonymous and will be treated 
confidentially. If you don’t wish to answer any question simply leave it blank.  This 
questionnaire is in two parts. The first provides descriptive data about you. The 
second is interested in your attitudes and perceptions. 
 
 
PART ONE 

1. Are you male?    □  female?     □ 
2. If more than one child is a member of NAGTY, please tick    □ 
 
3. Please tick which, if any, of the following NAGTY events you have 

participated in or attended.  
 

Parents’ Forum  

Annual Parents’ Conference / Family Day  

Regional Parents’ Meetings*  

Regional Gateway Showcase Events*  

 
(*Please note that these events are the first in a number of new initiatives and 
therefore will not yet all have taken place across the country.) 

 
 
PART TWO 
 
Please answer items 4, 5, 6 and 7 by placing ticks in the appropriate boxes. If more 
than one of your children is a member of NAGTY, please respond with reference to 
the one that has been a member for the longest. 
 
There is a 5 point scale where 1 = ‘I strongly disagree’ and 5 = ‘I strongly agree’. 
 
4. These statements are about your involvement with your child’s education at 

school.  
 

 1. 
I strongly 
disagree 

2. 3. 4. 5. 
I 

strongly 
agree 

Don’t 
know/ 
can’t 

answer 
a. I feel able to influence my child’s   

learning at school. 
        

b. I feel competent to help guide my child’s  
educational progress at school. 

       

c. I am well informed about my child’s  
      educational progress at school. 
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d. I feel engaged in my child’s school  
      education. 

      

 
5. This statement is about your involvement with your child’s general education 

outside of school. 
 

 1. 
I strongly 
disagree 

2. 3. 4. 5. 
I 

strongly 
agree 

Don’t 
know/ 
can’t 

answer 
I feel able to influence my child’s general 
learning outside of school. 

      

 
6. These statements are about your perceptions of NAGTY. 
 

 1. 
I strongly 
disagree 

2. 3. 4. 5. 
I 

strongly 
agree 

Don’t 
know/ 
can’t 

answer 
a.   I am well informed about NAGTY’s  
      activities. 

      

b.   What NAGTY offers my child      
      contributes to his/her learning. 
 

      

c.   NAGTY offers my child activities that  
      he/she would not otherwise do. 
 

      

 
7. These statements are specifically about your views on your child’s 

relationship with NAGTY. Please answer for yourself, not for how you think 
your child would reply. 

 
 1. 

I strongly 
disagree 

2. 3. 4. 5. 
I 

strongly 
agree 

Don’t 
know/ 
can’t 

answer 
a.   Being identified as gifted / talented by 
      NAGTY has been important to my child 
      personally (i.e. to their self-esteem). 

      

b.   Involvement in NAGTY sponsored  
      activities helped my child’s learning. 

      

c.   Being a member of NAGTY helped  
      raise my child’s aspirations. 

      

d. Being a member of NAGTY helped my  
      child achieve things that they would  
      not otherwise have achieved. 
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e. Being a member of NAGTY  
      encouraged my child to engage in  
      socially worthwhile action. 
 

      

f. Being a member of NAGTY improved 
      my child’s motivation for learning. 

      

g. NAGTY has influenced my child’s  
      school in planning teaching and  
      learning for them. 

      

 
8. Please use this space for any other comments you would like to make and to 

tell us if there is anything else that would help you to support your child’s 
learning both with NAGTY and more generally. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Thank you for taking the time to complete this survey. You can return the survey in 
the enclosed pre-paid envelope. 
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