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The Second Annual Survey of the Workloads and Support Needs of Gifted and 
Talented Coordinators in Secondary Schools in England 

 
 

Executive Summary 
 

 More than half of the respondents (51%) have eighteen or more years 
teaching experience and work in community schools (58%). 

 
 One-quarter of coordinators have more than five additional responsibilities 

compared with 19% last year, but the number receiving formal training for 
their role has fallen from 50% to 38%. Their comments suggest the situation 
for the provision of gifted and talented work is currently in flux. 

 
 Around 60% of coordinators spend more than sixteen hours a week in 

teaching students and nearly three-quarters of coordinators (73%) have one 
hour or less to give to the role every week. A lack of time means they cannot 
devote themselves to the broad range of tasks proposed by DfES guidelines. 

 
 A large majority (81%) of coordinators think it reasonable to spend between 

one and four hours on gifted and talented work every week. However, more 
than half (53%) are not allocated any non-contact time for their 
responsibilities and only 5% are given more than four hours every week. 

 
 In a seven day period the respondents spent an average of five hours 42 

minutes on activities related to their role. Analysis shows the amount of time 
spent increases with the amount of time allocated, the amount of training 
provided, and in relation to the amount of time coordinators believe it is 
reasonable to spend. 

 
 The greater the coordinators’ perception of support, the more time they 

devote to a task. However, perceptions of support vary considerably across 
different activities. They feel effectively supported in managing the school-
based work and therefore give this priority over cluster activities and wider 
partnerships with universities, LEAs and other schools.  

 
 The most popular way of increasing support is more allocated time (43%). 

The majority (80%) of coordinators have found national initiatives on G&T at 
least somewhat helpful, with 46% finding them helpful or very helpful.  

 
 Most coordinators (64%) feel their workload has increased in the last two 

years. Nearly half (46%) recognise no change in the quality of support during 
that time, nearly twice the number who feel it has improved (25%). 

 
 Coordinators of Excellence in Cities schools are more likely to devote more 

time to their role and be allocated more time. They are less likely to say their 
workload has increased and they feel generally well supported. However, 
there is a perception that the withdrawal of funding will reduce support. 

 
 
 

 
 
 
 

 



Introduction 
 
This report presents the findings of NAGTY’s second annual survey of the workloads 
and support needs of gifted and talented coordinators in secondary schools in 
England. The purpose of the survey is to gain a national picture of the workloads and 
support needs of gifted and talented coordinators, or teachers responsible for gifted 
and talented education in their schools. (For ease of reference, gifted and talented 
coordinators will be referred to throughout this report, despite the fact that the post is 
currently being reconfigured or renamed in many schools).  
 
The annual survey of the workloads and support needs of gifted and talented 
coordinators is a part of the State of Play project, designed to enable NAGTY to map 
the range, reach and quality of gifted and talented education in England and to track 
and trigger, improvements. To achieve this purpose, qualitative and quantitative data 
from a range of sources are being collected and reported on regularly, to build up as 
comprehensive and as up-to-date a picture as possible of the current state of play in 
gifted and talented education in England. The annual coordinator survey is seen as 
integral to this work. 
 
 
Method 
 
Our gifted and talented coordinator questionnaire was developed in the summer of 
2005 to reflect the guidance on the roles and responsibilities of gifted and talented 
coordinators presented by the DfES. This enables us to test the fit between the DfES 
model and its operation in practice. The 2006 questionnaire has not been changed, 
in order to be able to see the cumulative picture over the two years, although three 
additional questions have been added in order to try and gain an understanding of 
coordinators’ perspectives on change during the last two years. The questionnaire is 
presented in Appendix A.  
 
The survey was distributed to the population of all middle schools deemed 
secondary, secondary schools, academies, City Technology Colleges and Sixth 
Form Centres in England (n = 3422). Of the schools surveyed, 1185 (35%) 
responded by completing the questionnaire. This complies with a minimum 
expectation that we should achieve a 10% response rate and is an improvement on 
last year’s response rate. 
 

Table 1: The distribution of surveyed schools by school type. 

 
School Type Frequency Percent 

Academies 2  0.2  

City Technology College 3  0.3  

Middle deemed Secondary – Community 46  3.9  

Middle deemed Secondary – Foundation 3  0.3  

Middle deemed Secondary – Voluntary Aided 8  0.7  

Middle deemed Secondary – Voluntary Controlled 10  0.8  

Secondary – Community 692  58.4  

Secondary – Foundation 192  16.2  

 



Secondary – Voluntary Aided 180  15.2  

Secondary – Voluntary Controlled 40  3.4  

Sixth Form Centres 1  0.1  

No data 8  0.7  

Total 1185  100.0  

 

 
Results 
 
We analysed the data in three categories, as they appeared on the questionnaire, 
namely coordinators’ professional context, workload, and support needs. Where we 
have found important differences from last year on particular items, we have 
commented in the text. No comment implies no change from last year. T-tests were 
also run to analyse whether there were any significant differences in the responses 
from those coordinators who were in Excellence in Cities (EiC) schools and those 
who were not. Again, where we have found significant differences we have 
commented in the text. 
 
 
Professional Context 
 
The first section of the questionnaire asked coordinators to provide information about 
their school context and their professional background. In Table 2 the distribution of 
coordinators by the amount of years teaching experience is shown. 
 
Table 2:  Distribution of coordinators by number of years teaching experience  
(to the nearest full year). 
 

Experience Response Percent 

1-3 years 98  8.3  

4-8 years 198  16.7  

9-12 years 151  12.7  

13-17 years 129  10.9  

18 years or more 599  50.5  

Missing 10  0.8  

Total 1185  100.0  

 

The data demonstrates that the majority (51%) of those coordinators surveyed had 
eighteen or more years teaching experience. Only 7% of teachers fulfilling this role 
have three years experience or less. 30% of the respondents said that they had only 
been in the post for a year and 24% for 2 years. However 44% were more 
experienced having been in post for three years or more. This information clearly 
only provides a picture of the current coordinator’s time in the post and does not 
provide any information about previous work in the school – these data refer to the 
individual coordinator and not the length of time the post has been established within 
the school. 

 



Table 3 shows how many formally allocated responsibilities teachers had in addition 
to their gifted and talented role (excluding responsibility for teaching). 
 
Table 3:  Formally allocated responsibilities in addition to gifted and talented 
coordination. 
 

Number of areas of responsibility Response Percent 

1 361 30.5 

2 222 18.7 

3 106 8.9 

4 55 4.6 

5 21 1.8 

over 5 285 24.1 

Missing 135 11.4 

Total 1185 100.0 

 
The data show that the largest majority of respondents (31%) had only one additional 
responsibility, with 19% holding two additional responsibilities. However, almost a 
quarter of respondents reported over five additional responsibilities. This possibly 
reflects the fact that amongst the respondents there are a sizeable number of highly 
experienced and long-serving teachers but does call into question how manageable 
this spread of responsibilities can be in practice. This is also an increase on last 
year’s results where 19% of respondents reported having 5 or more additional areas 
of formally allocated responsibility. 36% of respondents reported that they were 
members of the school’s senior management team and almost twice that number, 
64%, said they were not. 
 
Additional qualitative comments show that there are a range of different roles within 
which teachers responsible for gifted and talented provision work, and that the 
situation is currently in flux as schools are reconfiguring the management of their 
gifted and talented work: 

 
‘I am semi-retired and employed part-time in G&T coordination, for 40 days a 
year on a teacher’s salary and 20 hours a week on an admin salary.’ 
 
‘I am also the SENCO and find the two roles complement each other. 
Occasionally SEN pupils are gifted and this requires some admin.’ 
 
‘I am transferring my role to another person. There have been huge changes 
in the area.’ 
 
‘I have been coerced into taking the responsibility due to being a little light on 
my timetable. The original post was paid with an honorarium of £1500. I 
currently receive nothing and therefore pay very little attention to the role.’ 
 
‘It is becoming less of a priority as EIC is drawing to a close in 2008 with a 
loss of funding.’ 
 
‘From September the role of G&T coordinator will diminish. It will become part 
of a cluster of duties for one member of staff.’ 

 



‘There is no official G&T coordinator in this school, it may be part of the role of 
the new Key Stage Coordinators, but nothing has been said yet.’ 

 
‘My ‘position’ has been absorbed into one of the duties of a deputy head 
post’. 

 
We asked whether coordinators had been trained for their role. Whilst 49% of the 
respondents had received some formal training for their work coordinating gifted and 
talented education in their school, 50% had not, which is of concern particularly when 
compared with last year’s results which showed 57% of coordinators had received 
formal training and only 38% had not.  
 
Table 4 shows the number of hours spent each week by the respondents teaching 
students directly. 
 
Table 4:  Hours a week spent by gifted and talented coordinators in teaching 
students directly. 
 

Hours Response Percent 

1-10 hours 204 17.2 

11-15 hours 239 20.2 

16-20 hours 426 35.9 

Over 20 hours 290 24.5 

Missing 26 2.2 

Total 1185 100.0 

 

Over 50% of the respondents teach for over 16 hours a week, 36% up to 20 hours, 
and a quarter teach for over 20 hours a week. The next question asked respondents 
specifically how many hours of formally allocated non-contact time they had and 
results are presented in table 5, which complement the data in table 4. 
 
Table 5:  Formally allocated non-contact hours per week for work as gifted and 
talented coordinator. 
 

Hours Response Percent 

None 624 52.7 

1 239 20.2 

2 149 12.6 

3 39 3.3 

4 34 2.9 

over 4 62 5.2 

Missing 38 3.2 

Total 1185 100.0 

  

 



Respondents largely indicated (53%) that they received no formally allocated non-
contact time within which to carry out their gifted and talented roles. 20% of 
respondents receive 1 hour a week and 13% 2 hours a week. Read in conjunction 
with the results to the following question (table 6), asking how many hours a week, 
excluding teaching, respondents believe is reasonable to be expected to devote to 
the role, the time allocated in practice is revealed to be low.  
 
Table 6:  The amount of hours a week coordinators think is reasonable to be 
expected to devote to the coordinator role. 
 

Hours Response Percent 

None 13 1.1 

1-2 571 48.2 

3-4 392 33.1 

5-6 112 9.5 

over 6 63 5.3 

Did not indicate 34 2.9 

Total 1185 100.0 

 
81% of respondents stated that between one and four hours is reasonable, whereas 
73% of respondents in practice stated that they had either one hour or less to devote 
to the role each week. This discrepancy reflects coordinators’ willingness to spend 
more time on work than the formally allocated time. This factor has previously been 
constructed as a measure of teachers’ ‘conscientiousness’ (Campbell and Neill, 
1994a, 1994b). 
 
Coordinators in EiC schools were significantly more likely to have had more years of 
teaching experience, to have held the post for longer, and to have received formal 
training for the role than their non-EiC counterparts. They were also likely to have 
been allocated more hours of non-contact time for the role and were more likely to 
believe that more hours a week should be devoted to it (they had a higher 
‘conscientiousness’ factor) than non-EiC coordinators. This reflects the fact that 
schools in EiC areas have had access to targeted funding which has both helped to 
raise the profile of gifted and talented coordinators and offered them some support in 
their role. 
 
 
The Workload of Gifted and Talented Coordinators 
 
The second section of the questionnaire asked coordinators to estimate the amount 
of time they spent on a range of broad activities specifically related to their role as 
gifted and talented coordinator over the past seven days. It was specified that the 
estimate should include time spent on work both in and out of school, including travel 
to meetings, conferences, and preparation time, including over evenings and 
weekends. Results are presented in Table 7. 
 
The results show more than two hours a week was most likely to be spent by the 
respondents in work related to developing, implementing, monitoring or evaluating 
the school’s policy for identifying and teaching gifted and talented students. 82% of 
respondents spent time working on this in the last seven days.  75% of respondents 

 



had spent time acting as a ‘champion’ for gifted and talented students by creating 
and sustaining positive attitudes towards them in their schools. 69% had spent time 
developing and keeping up to date their own expertise in gifted and talented 
education (but 43% of these spent only 1-30 minutes on this in the last seven days). 
69% of respondents had spent time working on budgetary and other administrative 
activities specifically in relation to gifted and talented provision in their schools (but 
37% of these spent only 1-30 minutes on this in the last seven days). 68% had spent 
time working with subject department or faculty heads to develop provision for gifted 
and talented students in their subjects (but 40% of these spent only 1-30 minutes on 
this in the last seven days). 63% of respondents had spent time identifying, leading 
or otherwise ensuring, the provision of staff development activity for staff, in relation 
to supporting the learning needs of gifted and talented students. 59% of respondents 
said that they had spent time working with coordinators from other schools, 
universities, LAs etc. to develop, implement, monitor or evaluate complementary 
study support programmes for their gifted and talented students, and 57% of 
respondents reported contributing to activities beyond their school. Other activities 
were carried out by less than 50% of respondents. 

 
 

 
 

 



Table 7:  Coordinators’ estimates of the amount of time spent, within the last seven days, working specifically in the role as coordinator (or 
equivalent). 
 
Note. Frequency of response is shown. The number in brackets indicates percentages. 

 
Role None 1-30 

minutes 

30-60 

minutes 

60-120 

minutes 

over two 

hours 

Missing 

Developing, implementing, monitoring or evaluating the school’s 

policy for identifying and teaching gifted and talented students. 

192 (16.2) 338 (28.5) 284 (24.0) 128 (10.8) 226 (19.1) 17 (1.4) 

Working with coordinators from other schools, universities, LEAs 

etc. to develop, implement, monitor or evaluate complementary 

study support programmes for your gifted and talented students. 

473 (39.9) 271 (22.9) 194 (16.4) 103 (8.7) 128 (10.8) 15 (1.3) 

Working with learning mentors to identify and address the needs of 

disadvantaged gifted and talented pupils. 

754 (63.6) 258 (21.8) 95 (8.0) 35 (3.0) 29 (2.4) 14 (1.2) 

Identifying, leading or otherwise ensuring, the provision of staff 

development activity for staff, whether from your school or other 

schools, in relation to supporting the learning needs of gifted and 

talented students. 

411 (34.7) 384 (32.4) 223 (18.8) 66 (5.6) 78 (6.6) 23 (1.9) 

Working with coordinators from other schools to develop or 

implement a support programme for the schools in a cluster. 

678 (57.2) 222 (18.7) 137 (11.6) 59 (5.0) 65 (5.5) 23 (1.9) 

Contributing to activities beyond your school e.g., partnership, 

local, regional or national activities. 

502 (42.4) 297 (25.1) 182 (15.4) 81 (6.8) 112 (9.5) 11 (0.9) 

Acting as a ‘champion’ for gifted and talented students by creating 277 (23.4) 495 (41.8) 256 (21.6) 48 (4.1) 92 (7.8) 17 (1.4) 

 



and sustaining positive attitudes towards them in your school. 

Working on budgetary and other administrative activities 

specifically in relation to gifted and talented provision in your 

school. 

361 (30.5) 434 (36.6) 217 (18.3) 81 (6.8) 84 (7.1) 8 (0.7) 

Working with subject department or faculty heads to develop 

provision for gifted and talented students in their subjects. 

369 (31.1) 471 (39.7) 228 (19.2) 52 (4.4) 54 (4.6) 11 (0.9) 

Developing and keeping up to date your own expertise in gifted and 

talented education, for example through contacts with national 

organisations, universities, and other sources of expertise. 

351 (29.6) 511 (43.1) 169 (14.3) 48 (4.1) 88 (7.4) 17 (1.4) 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



The results of the survey highlighted a large discrepancy between the amount of time 
coordinators were spending on gifted and talented work and the amount of time they 
were formally allocated for this role. The findings suggested that in the past seven 
days, coordinators had spent on average 5 hours and 42 minutes on work relating to 
the gifted and talented role. This figure has been calculated by taking the mid-point 
figure from the participant’s response. For example, in calculating the amount of time 
spent on an activity indicated as being between 1-30 minutes, the mid-point of 15 
minutes was taken. For those respondents who indicated over two hours had been 
spent on a particular activity, for the purpose of this calculation, the figure was 
assumed to be 3 hours. Whilst it is acknowledged that this approach is limited and 
does not fully account for the range of responses within the indicated time, it does 
provide an informed estimate of the amount of time being spent on gifted and 
talented work. It is also a significant increase (1 hour and 10 minutes more) on the 
amount of time that coordinators had spent on a week’s work last year.  
 
The distribution of time spent on the different activities listed, as a percentage of the 
total time being spent on gifted and talented work is presented in Table 8. The results 
are presented in order ranging from the activity most time is spent on, down to the 
activity devoted the least amount of time. 
 
It is particularly revealing to compare the amount of time spent on average in the last 
week by coordinators on work related to gifted and talented (5 hours 42 minutes) with 
the fact that 53% of respondents reported receiving no formally allocated non-contact 
time in which to do the work. Only 5% of respondents received over four hours of 
formally allocated time. Somewhere in the middle of these falls what respondents 
considered to be a reasonable amount of time to devote to gifted and talented work, 
with 48% stating 1-2 hours and 33% stating 3-4 hours a week. 
 
Coordinators in EiC schools were significantly more likely to have devoted more time 
to almost every area of work they were asked about than their non-EiC colleagues, 
except for two. These were identifying, leading, or otherwise ensuring the provision of 
staff development activity for staff and developing and keeping up to date their own 
expertise in gifted and talented education. These results fit with the fact that 
coordinators from EiC schools were likely to have more formally allocated non-
contact time in which to carry out these duties and had a higher ‘conscientiousness’ 
factor.

 



Table 8:  The distribution of coordinators’ workload as a percentage of the total time 
being spent on gifted and talented work. 
 
Activity Mean 

time 

(minutes) 

% of total 

time 

Developing, implementing, monitoring or evaluating the school’s 

policy for identifying and teaching gifted and talented students. 

60 18.5 

Working with coordinators from other schools, universities, LEAs 

etc. to develop, implement, monitor or evaluate complementary 

study support programmes for your gifted and talented students. 

38.6 11.9 

Contributing to activities beyond your school e.g., partnership, 

local, regional or national activities. 

34.2 10.5 

Acting as a ‘champion’ for gifted and talented students by creating 

and sustaining positive attitudes towards them in your school. 

34.1 10.5 

Working on budgetary and other administrative activities 

specifically in relation to gifted and talented provision in your 

school. 

32.9 10.1 

Identifying, leading or otherwise ensuring, the provision of staff 

development activity for staff, whether from your school or other 

schools, in relation to supporting the learning needs of gifted and 

talented students. 

30.8 9.5 

Developing and keeping up to date your own expertise in gifted and 

talented education, for example through contacts with national 

organisations, universities, and other sources of expertise. 

30.4 9.4 

Working with subject department or faculty heads to develop 

provision for gifted and talented students in their subjects. 

27 8.3 

Working with coordinators from other schools to develop or 

implement a support programme for the schools in a cluster. 

22.8 7.0 

Working with learning mentors to identify and address the needs of 

disadvantaged gifted and talented pupils. 

14.1 4.3 

Total  5 hours 

42 

minutes 

100 

 



Correlations were run which show that the amount of time spent by coordinators on 
gifted and talented activities depends significantly on whether they have had any 
formal training in the roles and responsibilities of the post, the amount of formally 
allocated non-contact time for the post, and the amount of time the coordinator thinks 
is reasonable to devote to the role. The amount of time spent on activities is not 
significantly related to whether or not the coordinator is a member of the senior 
management team, the number of years teaching experience the coordinator has 
had, how long the coordinator has held the post, or the number of hours typically 
spent teaching students directly. Results show that there is a significant positive 
correlation between the amount of formally allocated non-contact time and the 
average time spent on gifted and talented work (r = .24, n = 1147, p < .001). The 
results are presented in Figure 1.  

 
Figure 1:  The relationship between the amount of formally allocated non-contact 
time (hours per week) and the average amount of time spent on the role (minutes per 
week).  
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One-way analysis of variance tests showed a significant main effect was evident (F 
(5,1141) = 15.81, p < .001). In particular, increasing the amount of non-contact time 
from one to two hours a week significantly increased the amount of time spent on 
gifted and talented work. Findings also showed that the allocation of over 4 hours of 
non-contact time significantly increased the amount of time spent on work. The 
implication of these findings is that such increases in the amount of time coordinators 
are formally allocated for their role may significantly increase time spent on gifted and 
talented provision, but that allocating only one hour would have a limited impact. 
 
Results also showed that there is a significant positive correlation between the 
amount of time coordinators believe is reasonable to devote to their role as 
coordinator and the average amount of time spent on gifted and talented related 
work. (r = .34, n = 1151, p < .001). The results are presented in Figure 2.  

 
 
 
 
 
 
 

 
 

 



Figure 2:  The relationship between the amount of time coordinators believe it is 
reasonable to devote to the role (hours per week) and the amount of time typically 
spent on gifted and talented work (minutes per week).  
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One-way analysis of variance tests showed a significant main effect was evident (F 
(4,1146) = 39.45, p < .001). In particular, coordinators’ belief that it is reasonable to 
devote more than 5 hours to the role had a significantly marked increase on the 
amount of time actually spent on gifted and talented related work. There was almost 
a linear relationship between teacher ‘conscientiousness’ and time spent on work. 
This finding concurs with previous research on conscientiousness (Campbell and 
Neill, 1994a, 1994b). 
 
Results of a t-test also showed a significant difference between the amount of time 
coordinators were willing to devote to the role depending on whether they had had 
formal training or not (t (1169) = 3.42, p < .005). Those who had received formal 
training were likely to devote on average 5 hours and 50 minutes a week to the role, 
whereas those who had not received formal training were likely to devote, on 
average, almost one hour less a week. 
 
The workload of the coordinators falls into two clusters, the first referring to time 
spent focusing on schools’ day-to-day gifted and talented provision, and the second 
appearing to encompass activities which are more outward facing, involving 
coordinating with other schools, LAs, universities, or working with learning mentors. It 
is the latter group of activities that coordinators are predominantly spending less time 
on. 
 
Qualitative comments showed that workload demands could also vary and were hard 
to quantify, a reminder that the results above should be seen as estimates which are 
affected by the time sampling of the survey. 
 

‘At times 3 [hours] would help – at other times 1 hour is sufficient. It is also 
dependent upon the demands of the role – what the school WANTS to 
happen.’ 
 
‘I find q9-18 virtually impossible to answer and the results are estimations 
which are often way out! E.g. 1 meeting with other coordinators in the LA 
occurs once a term for 2 hours NOT on a weekly basis. Work on the school 

 



register is done twice a year but could take 2-3 hours a week for 2-3 weeks 
and then not done again for 6 months.’ 

 
 
The Support Needs of Gifted and Talented Coordinators 
 
The third section of the questionnaire asked coordinators to rank to what extent they 
feel, as gifted and talented coordinator, effectively supported in a range of named 
activities, including developing, implementing and monitoring the school’s gifted and 
talented policy, working with coordinators from other schools, and working on 
budgetary and administrative activities. The survey specified to coordinators that the 
term ‘effectively supported’ should include experience of being trained, offered 
advice, or positive encouragement from the leadership of the school, or time free of 
class contact. The scale ranged from 1 (most effectively supported) to 10 (least 
effectively supported). The results are presented in Table 9. Respondents were 
instructed that these particular questions were a forced ranking and so the activities 
should not be ranked as equal.  

 



Table 9:  The extent to which coordinators feel effectively supported in the activities associated with the role as gifted and talented coordinator. 
 
Note. Frequency of response is shown. The number in brackets indicates percentages. 
  

Role 1 2 3 4 5 6 7 8 9 10 Missing 

Developing, implementing, monitoring or 

evaluating the school’s policy for identifying and 

teaching gifted and talented students. 

263 

(22.2)

155 

(13.1)

135 

(11.4)

91 

(7.7) 

127 

(10.7)

74 

(6.2) 

57 

(4.8) 

69 

(5.8) 

53 

(4.5) 

64 

(5.4) 

97 

(8.2) 

Working with coordinators from other schools, 

universities, LEAs etc to develop, implement, 

monitor or evaluate complementary study support 

programmes for your gifted and talented students. 

118 

(10.0)

117 

(9.9) 

100 

(8.4) 

91 

(7.7) 

112 

(9.5) 

91 

(7.7) 

98 

(8.3) 

106 

(8.9) 

104 

(8.8) 

128 

(10.8)

116 

(9.8) 

Working with learning mentors to identify and 

address the needs of disadvantaged gifted and 

talented pupils. 

62 

(5.2) 

54 

(4.6) 

74 

(6.2) 

81 

(6.8) 

105 

(8.9) 

90 

(7.6) 

88 

(7.4) 

111 

(9.4) 

122 

(10.3)

275 

(23.2)

119 

(10.0) 

Identifying, leading or otherwise ensuring, the 

provision of staff development activities, whether 

from your school or other schools, in relation to 

supporting the learning needs of gifted and 

talented students. 

49 

(4.1) 

118 

(10.0)

122 

(10.3)

146 

(12.3) 

147 

(12.4)

 

118 

(10.0)

119 

(10.0)

115 

(9.7) 

 

85 

(7.2) 

58 

(4.9) 

107 

(9.0) 

Working with coordinators from other schools to 

develop or implement a support programme for 

108 

(9.1) 

116 

(9.8) 

100 

(8.4) 

63 

(5.3) 

109 

(9.2) 

78 

(6.6) 

80 

(6.8) 

129 

(10.9)

129 

(10.9)

150 

(12.7)

119 

(10.0) 

 



the schools in a cluster.   

Contributing to activities beyond your school e.g., 

partnership, local, regional or national activities. 

88 

(7.4) 

89 

(7.5) 

102 

(8.6) 

101 

(8.5) 

124 

(10.5)

101 

(8.5) 

122 

(10.3)

128 

(10.8)

107 

(9.0) 

111 

(9.4) 

108 

(9.1) 

Acting as a ‘champion’ for gifted and talented 

students by creating and sustaining positive 

attitudes towards them in your school. 

154 

(13.0)

124 

(10.5)

166 

(14.0)

124 

(10.5) 

119 

(10.0)

104 

(8.8) 

96 

(8.1) 

87 

(7.3) 

61 

(5.1) 

46 

(3.9) 

103 

(8.7) 

Working on budgetary and other administrative 

activities specifically in relation to gifted and 

talented provision in your school. 

73 

(6.2) 

82 

(6.9) 

87 

(7.3) 

112 

(9.5) 

118 

(10.0)

107 

(9.0) 

81 

(6.8) 

128 

(10.8)

115 

(9.7) 

168 

(14.2)

112 

(9.5) 

Working with subject department or faculty heads 

to develop provision for gifted and talented 

students in their subjects. 

93 

(7.8) 

144 

(12.2)

123 

(10.4)

137 

(11.6) 

148 

(12.5)

100 

(8.4) 

118 

(10.0)

91 

(7.7) 

68 

(5.7) 

66 

(5.6) 

96 

(8.1) 

Developing and keeping up to date your own 

expertise in gifted and talented education, for 

example through contacts with national 

organisations, universities, and other sources of 

expertise. 

95 

(8.0) 

99 

(8.4) 

137 

(11.6)

112 

(9.5) 

131 

(11.1)

104 

(8.8) 

108 

(9.1) 

102 

(8.6) 

86 

(7.3) 

109 

(9.2) 

100 

(8.4) 

 

 



Results show that coordinators’ perceptions of support varied across activities. For 
example: in developing, implementing, monitoring, and evaluating school based 
gifted and talented policy; coordinators felt on the whole effectively supported (see 
Figure 3). Respondents were most likely to rate this with a 1 (most effectively 
supported). 
 
Figure 3: Coordinators’ perception of support for developing, implementing, monitoring 
and evaluating school based gifted and talented policy.  
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Likewise, in acting as a ‘champion’ for gifted and talented students by creating and 
sustaining positive attitudes towards them in school, coordinators feel effectively 
supported (see Figure 4). This was the item that was second most likely to be rated 
with a 1 (most effectively supported). 
 
Figure 4:  Coordinators’ perception of support for acting as a ‘champion’ for gifted 
and talented students by creating and sustaining positive attitudes towards them in 
school.  
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On the other hand, several activities showed that coordinators felt ineffectively 
supported. One such activity involved working with learning mentors to identify and 
address the needs of disadvantaged gifted and talented pupils (see Figure 5). 
Respondents were most likely to rate this item with a 10 (least effectively supported). 

 



Figure 5:  Coordinators’ perception of support for working with learning mentors to 
identify and address the needs of disadvantaged gifted and talented pupils. 

0

50

100

150

200

250

300

1 2 3 4 5 6 7 8 9 10
Coordinators' perception of support (1 = most effectively 

supported , 10 = least effectively supported )

M
ea

n 
sc

or
e

 
 
The item that was second most likely to be rated with a 10 was the item concerning 
support for working on budgetary and other administrative activities specifically 
related to gifted and talented provision in school. The results are shown in Figure 6. 
 
Figure 6:  Coordinators’ perception of support for working on budgetary and other 
administrative activities specifically related to gifted and talented provision in their 
school. 
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Significant negative correlations were present between coordinators’ perceptions of 
support for gifted and talented activity and time spent on gifted and talented 
responsibilities. The relationships between the amount of time spent on an aspect of 
the coordinators’ role and the amount of support they received for that specific role 
were examined. Results showed that the greater the coordinators’ perception of 
support, the more time they devoted to the task. The results are presented in table 
10. 
 
 

 
 

 



Table 10:  The relationship between the coordinators’ perception of support and the 
amount of time the coordinator typically spent on the specific tasks. 
 
Time spent and perception of support for G&T activity r n p 

Developing, implementing, monitoring or evaluating the 

school’s policy for identifying and teaching gifted and talented 

students. 

-.044 1088 .188 

Working with coordinators from other schools, universities, 

LEAs etc. to develop, implement, monitor or evaluate 

complementary study support programmes for your gifted and 

talented students. 

-.087 1069 .27 

Working with learning mentors to identify and address the 

needs of disadvantaged gifted and talented pupils. 

-.72 1066 .156 

Identifying, leading or otherwise ensuring, the provision of staff 

development activities, whether from your own school or other 

schools, in relation to supporting the learning needs of gifted 

and talented students. 

-.055 1078 .147 

Working with coordinators from other schools to develop or 

implement a support programme for the schools in a cluster. 

-.078 1066 .097 

Contributing to activities beyond your school e.g., in 

partnership, local, regional or national activities. 

-.115 1077 .004 

Acting as a ‘champion’ for gifted and talented students by 

creating and sustaining positive attitudes towards them in your 

school. 

-.042 1082 .231 

Working on budgetary and other administrative activities 

specifically in relation to gifted and talented provision in your 

school. 

-.059 1073 .106 

Working with subject department or faculty heads to develop 

provision for gifted and talented students in their subjects. 

-.082 1089 .025 

Developing and keeping up to date your own expertise in gifted 

and talented education, for example through contacts with 

national organisations, universities, and other sources of 

expertise. 

-.023 1085 .521 

 
N.B. Significant negative correlations are shown in bold. 

 
 
 

 



The negative correlations are most significant in the case of three areas of activity: 
working with coordinators from other schools, universities, LAs; contributing to 
activities beyond the school; and working with subject, department or faculty heads, 
are all areas where if teachers report low levels of support, they are also likely to 
devote little time to the activity. However it is important to note that the data does not 
detail the exact nature of the correlations between the amount of time spent on 
activities and coordinators’ perceptions of levels of support for those activities. It 
could be the case that coordinators are receiving the most support for the activities 
that they are spending more time on or, because they are spending more time on 
certain activities, these are the activities they are most supported in. 
 
Coordinators from EiC schools were significantly more likely to say they have been 
effectively supported in the following areas: working with coordinators from other 
schools, universities and LAs to develop, implement, monitor or evaluate 
complementary study support programmes; working with coordinators from other 
schools to develop or implement a support programme from the schools in a cluster; 
and working on budgetary and other administrative activities specifically related to 
gifted and talented provision in their school. Again this is evidence of the fact that 
hypothecated funding has led to effective support in areas, although qualitative 
comments below suggest that in some of these areas coordinators perceive that 
support is being withdrawn. In the area of developing or keeping up to date their own 
expertise through contacts with national organisations, universities and other sources 
of expertise, coordinators in EiC schools were less likely to say that they felt 
supported. 
 
Coordinators were also asked to rank which support sources would, at this stage of 
their development, help them become more effective in the role of gifted and talented 
coordinator. This scale ranged from 1 (most helpful) to 5 (least helpful). The results 
are presented in figure 7. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



Figure 7:  The support sources coordinators believed would be most helpful, at this 
stage of development, in their role as gifted and talented coordinator. 
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Two of these items in particular received the highest number of positive ratings. More 
time free of class contact in the school day to fulfil the role was by far the most 
popular choice with 43% of respondents ranking this as potentially most helpful. 31% 
of respondents stated that learning from the practice of other gifted and talented 
coordinators would be most helpful. The item which received most negative ratings 
and was considered to be least helpful was guidance and advice from national 
agencies and organisations with 28% of respondents giving this item a 5. 
 
The most additional qualitative comments that respondents provided were in relation 
to this section on support needs. 34 of the 51 additional comments provided were in 
this area. Of these, 20 comments were specifically highlighting a complete lack of 
support; 
  

‘I know what I need to do but have no time to do it.’ 
 

‘Often no support at all – I think this role has been written out of current 
management!’ 
 
‘Impossible to rank [Q19] – all are unsupported.’ 

 
‘No encouragement whatever under any of these headings [Q19]: no time, no 
budget…every time I want to photocopy something I have to ask individually.’ 

 
Five comments specifically referred to the good level of support that coordinators 
received: 
 
 ‘I have a great deal of support from SMT.’ 
 
 ‘I feel generously supported by the school in time.’ 
 

 



Some respondents referred specifically to the impact of their local authority support 
clusters; 
 

‘Demise of local cluster initiatives has left the role in a bit of a ‘limbo’ possibly. 
Doesn’t it send conflicting messages? Many links built up over years now 
don’t exist / exist badly.’ 
 

Others referred specifically to the importance of targeted funding streams; 
 

‘School has no resources or external priority targeting for G&T (e.g. EIC) so it 
is not as high a priority as it might be given resource constraints.’ 
 
‘Impact of AimHigher funding which is now tied in with G&T in our 
school…has changed things. Because of funding there is an incentive for us 
to spend.’ 
 
‘There is no paid post for a G&T coordinator in this school. I was asked to do 
this as I already had experience through achieving a Med (SEN) degree with 
specialism in G&T a few years ago. There is no time allocated, no allowance 
and no budget. Currently I am fighting for a budget.’ 
 

The final three questions asked respondents to comment on their perspectives on 
change during the last two years. These were included for the first time this year in 
order to explore the coordinators’ evaluations of the effectiveness of national policy. 
Figure 8 presents the results when coordinators were asked how far they think, in the 
last 2 years, national initiatives on gifted and talented education have been helpful to 
them.  
 
Figure 8:  Perceptions of coordinators on how far they think national initiatives have 
been helpful to them in the last two years. 
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Results of this question are largely very positive with 80% of respondents saying that 
national initiatives have either been somewhat helpful, helpful or very helpful to them 
over the last 2 years. However it should be noted that 13% said that they didn’t know 
or couldn’t answer, considerably higher than the 7% who said they were not at all 
helpful, suggesting that national initiatives are still not reaching every school. But 
these findings show that where they are reaching coordinators in schools they are 
helpful. 
 
Figure 9 presents the results when coordinators were asked how far they thought, in 
the last 2 years, their workload in respect of gifted and talented education had 
increased or decreased.  

 



 
Figure 9:  Perceptions of coordinators on how far they think their workload has 
increased or decreased in the last two years. 
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Results in respect of this question were fairly clear cut, with 64% of coordinators 
saying that workload had increased, 21% saying that it had stayed about the same 
and only 2% saying that it had decreased. (Again 13% said that they didn’t know or 
couldn’t answer.) These results are clearly important and support the findings of 
earlier parts of the survey which suggest that workload is of very real concern to 
coordinators. 
 
The final question asked how far, in the last 2 years, respondents think that the 
quality of support they have had for their role in G&T education has changed. The 
results are presented in figure 10. 
 
Figure 10:  Perceptions of coordinators on how far they think the quality of support 
they have had for their role has changed in the last two years. 
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A large portion of the respondents, 46%, said that there had been no change to the 
quality of support they had received in the past two years, with 25% saying that it had 
improved. 12% said that it had worsened and a fairly high 17% said that they didn’t 
know or couldn’t answer. The fact that a quarter of coordinators are stating that the 
quality of support they have received has improved is clearly an indication that there 
is some improvement in the system, and yet clearly there is still some distance to go. 
Of concern is also the fact that 17% of coordinators felt unable to comment on the 
support that they had been receiving. 
 
Coordinators in EiC schools were significantly less likely to say that their workload in 
the last two years had increased and significantly less likely to say that the quality of 

 



support they have had for their role has improved. This fits with the suggestion that 
there is a perception amongst coordinators in EiC schools of the withdrawal of ear-
marked funds which would possibly lead to a lighter workload, but also to the feeling 
of being in receipt of less support. 
 
 
Conclusions 
 
Results of the questionnaire paint a national picture of gifted and talented 
coordinators as experienced professionals with substantial teaching experience, with 
50% of respondents having 18 or more years’ experience. A significant minority of 
coordinators (30%) indicated that they had only one additional formally allocated 
responsibility other than gifted and talented coordination, and almost a quarter or 
respondents reported over five additional responsibilities. Almost two thirds of 
respondents were not members of their schools’ senior management teams. 
Qualitative comments demonstrated that there was a great deal of flux in the system 
at present, with roles being reconfigured, and often a dearth of funding or support in 
the system.  
 
A key issue that emerged from the data was the lack of formally allocated non-
contact time to carry out the role, with 52.7% of coordinators not receiving any 
allocated time and over 50% reporting teaching for over 16 hours a week. Whilst over 
80% of respondents stated that between one and four hours a week is reasonable to 
devote to the role, over 70% of respondents reported actually having either one hour 
or less each week to devote to the role. DfES guidelines set down an expectation 
that coordinators should be given sufficient time to undertake the role effectively. At 
the present time this does not appear to be the case. Only 5% of coordinators 
received a minimum of more than 4 hours non-contact time per week within which to 
carry out the role, and yet results showed that in the last seven days, coordinators 
typically spent on average 5 hours and 42 minutes on activity related to their role as 
gifted and talented coordinator. There is a clear implication that coordinators also feel 
over-burdened in this area, since 48% responded that 1-2 hours a week was a 
reasonable time to devote to the role and 33% stated 3-4 hours. 

 
This limitation in time appears to have implications for the ability of coordinators to 
carry out the key responsibilities detailed by the DfES. Workload relating to the 
development, implementation, monitoring and evaluation of school policy is high on 
the coordinator agenda, with most time being spent on this activity. On the other 
hand, the least amount of coordinators’ time appears to be spent on working with 
learning mentors to identify and address the needs of disadvantaged pupils (4%). 
The lack of time allocation means coordinators are unable to devote themselves 
adequately to the broad range of headline tasks proposed by the DfES guidelines.  

 
DfES guidelines propose that key responsibilities of coordinators should encompass 
school based, cluster schools, partnership, and national activities. Analysis of the 
survey suggests that, at the present time, school based activities are given the 
priority in coordinators’ workloads, with cluster activities and wider partnerships being 
devoted smaller proportions of time. Qualitative comments reinforce the concerns 
that coordinators themselves feel about the demise of local cluster initiatives and 
Excellence in Cities targeted funding, for instance. Our results showed that 
coordinators in EiC schools were generally better supported than their non-EiC 
counterparts. 
 
The amount of time coordinators spend on gifted and talented activities is positively 
correlated with a number of factors; the amount of non-contact time they are given to 

 



carry out the role, the amount of time which they believe is reasonable to devote to 
the role, and the amount of formal training that they have received. 
 
DfES guidelines propose that coordinators should be supported in all areas of their 
workloads. Results of the questionnaire show that coordinators’ perceptions of 
support varied considerably across different activities. For example, coordinators feel 
most supported in developing, implementing, monitoring and evaluating school based 
gifted and talented policy. On the other hand, coordinators feel least supported in 
working with learning mentors to identify and address the needs of disadvantaged 
gifted and talented pupils. The fact that significant negative correlations were also 
present between coordinators’ perception of the support they received in specific 
areas and the amount of time spent on these areas is demonstrated by these two 
examples which represent the areas coordinators spent the most and least time 
during the week respectively. 

 
When asked which sources of support would be most helpful to them, coordinators, 
in keeping with the findings from the rest of the survey, stated more non-contact time 
during the school day in which to carry out the role. They also stated that the 
opportunity to learn from the practice of other gifted and talented coordinators would 
be helpful. Guidance and advice from national agencies was considered to be least 
helpful, though in a further question, 69% of respondents stated that national 
initiatives had been helpful to them. Of real concern however was the fact that 64% 
of respondents said that their workload had increased in the last two years and 46% 
stated that there had been no change to the quality of the support they had received 
during this time. These results demonstrate that although national initiatives have 
their place in helping coordinators, the day to day concerns of workload, non-contact 
time allocated to the role and support provided are paramount and are key factors in 
meeting, or failing to meet, the requirements of the role. 
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Appendix 1 
 

GIFTED AND TALENTED COORDINATOR SURVEY 
 
The survey is in three sections: your professional context; your workload; and your 
support needs. 
 
YOUR PROFESSIONAL CONTEXT 
 
In this section, please provide the following information about your school context 
and your professional background. Please put an X in the appropriate box. 
 
1.  How many years experience of teaching have you had, to the nearest full year? 
1-3 Yrs  4-8 Yrs  9-12 Yrs  13-17 Yrs  18 or more Yrs  
 
2.  How long have you held the post of Gifted and Talented Coordinator, or had 
responsibility for gifted and talented provision? 
1 Yr   2 Yrs   3 Yrs     over 3 Yrs   
 
3.  How many other formally allocated responsibilities in addition to gifted and 
talented coordination do you have, excluding responsibility for teaching students? 
1   2   3   4   5   over 5 
  
4.  Are you a member of the school’s senior leadership, or senior management, team? 
YES  NO  
 
5.  Have you had any formal training about the role of Gifted and Talented 
Coordinator? 
YES  NO  
 
6.  How many hours a week do you typically spend teaching students directly? 
1-10  10-15  16-20     over 20       
 
7.  How many hours are you formally allocated as non-contact time for your work as 
Gifted and Talented Coordinator? 
None  1   2   3   4   over 4  
  
8.  How many hours a week, excluding teaching, do you think it is reasonable for you 
to be expected to devote to your role of Gifted and Talented Coordinator? 
None  1-2   3-4   5-6   over 6  
 
YOUR WORKLOAD 
 
In this section you are being asked to estimate the amount of time spent by you on 
work specifically in your role as a Gifted and Talented Coordinator.  Include time on 
work in and out of school, including travel to meetings, conferences etc. and 
preparation where appropriate. 
 
Thinking about the last seven days including weekends and evenings, (irrespective of 
how typical you think they were), how much time do you estimate that you spent on 
each of the following broad activities in your role as Gifted and Talented Coordinator?  

 



Please indicate the time frame that most nearly fits your role by putting an X in the 
relevant box. 
 
9.  Developing, implementing monitoring or evaluating the school’s policy for 
identifying and teaching gifted and talented students. 
None  1-30 minutes  30 -60 minutes    60-120 minutes     
over two hours    
 
10.  Working with coordinators from other schools, universities, LEAs etc. to develop, 
implement, monitor or evaluate complementary study support programmes for your 
gifted and talented students. 
None      1-30 minutes     30 -60 minutes       60-120 minutes        
over two hours     
 
11.  Working with learning mentors to identify and address the needs of 
disadvantaged gifted and talented pupils. 
None      1-30 minutes     30 -60 minutes      60-120 minutes        
over two hours     
 
12.  Identifying, leading or otherwise ensuring, the provision of staff development 
activity for staff, whether from your own school or other schools, in relation to 
supporting the learning of gifted and talented students. 
None  1-30 minutes    30 -60 minutes       60-120 minutes        
over two hours     
 
13.  Working with coordinators from other schools to develop or implement a support 
programme for the schools in a cluster. 
None       1-30 minutes     30 -60 minutes       60-120 minutes        
over two hours     
  
14.  Contributing to activities beyond your school, e.g. in partnership, local, regional 
or national activities. 
None       1-30 minutes    30 -60 minutes       60-120 minutes        
over two hours     
 
15.  Acting as a ‘champion’ for gifted and talented students by creating and 
sustaining positive attitudes toward them in your school. 
None       1-30 minutes  30 -60 minutes       60-120 minutes        
over two hours     
 
16.  Working on budgetary and other administrative activities specifically in relation to 
gifted and talented provision in your school. 
None       1-30 minutes     30 -60 minutes       60-120 minutes        
over two hours    
 
17.  Working with subject department or faculty heads to develop provision for gifted 
and talented students in their subjects.  
None       1-30 minutes     30 -60 minutes       60-120 minutes        
over two hours    

 



18.  Developing and keeping up to date your own expertise in gifted and talented 
education, for example through contacts with national organisations, universities, and 
other sources of expertise.  
None       1-30 minutes     30 -60 minutes       60-120 minutes        
over two hours     
 
YOUR SUPPORT NEEDS 
 
19.  In this section you are asked to rank the extent to which you feel, as Gifted and 
Talented Coordinator, effectively supported in each of the activities named in the 
previous section. (Please interpret ‘effectively supported’ broadly so as to include 
experience of being trained, or being offered advice, or positive encouragement from 
leadership in the school, or time free of class contact).  Please rank the 10 
statements from 1 – 10 according to how effectively you have been supported, by 
putting 1 alongside the activity in which you feel most effectively supported and 10 
alongside the activity in which you feel least effectively supported.  
 
 RANK 1 - 10 
a.  Developing, implementing monitoring or evaluating the school’s 
policy for identifying and teaching gifted and talented students.          
 

 

b.  Working with coordinators from other schools, universities, 
LEAs etc to develop, implement monitor or evaluate 
complementary study support programmes for your gifted and 
talented students.                                                                            
 

 

c.  Working with learning mentors to identify and address the needs 
of disadvantaged gifted and talented pupils.         
 

 

d.  Identifying, leading or otherwise ensuring the provision of staff 
development activity for staff, whether from your own school or 
other schools, in relation to supporting the learning of gifted and 
talented students. 
 

 

e.  Working with coordinators from other schools to develop or 
implement a support programme for the schools in a cluster. 
 

 

f.  Contributing to activities beyond your school, e.g. in partnership, 
local, regional or national activities. 
 

 

g.  Acting as a ‘champion’ for gifted and talented students by 
creating and sustaining positive attitudes toward them in your 
school. 
 

 

h.  Working on budgetary and other administrative activities 
specifically in relation to gifted and talented provision in your 
school. 
 

 

i.  Working with subject department or faculty heads to develop 
provision for gifted and talents students in their subjects. 
 

 

j.  Developing and keeping up to date your own expertise in gifted 
and talented education, for example through contacts with national 
organisations, universities, and other sources of expertise.                 

 

 



20.  Which of the following support sources would help you at this stage in your 
development to become more effective in your role?  Please rank each source from 1 
– 5, by placing 1 alongside the most helpful and 5 alongside the least helpful. 
 
 RANK 1 - 5 
a.  Guidance and advice from national agencies and organisations 
 

 

b.  Learning from the practice of other Gifted and Talented 
Coordinators 
 

 

c.  Advice and guidance from LEA advisers 
 

 

d.  Support from senior management in the school 
 

 

e.  More time free of class contact in the school day to fulfil the role   
 

 

 
Finally, we would like to ask you some questions about your perspectives on change 
during the last 2 years. Please put an X in the relevant boxes. 
 
21.  In the last 2 years, how far do you think national initiatives on gifted and talented 
education have been helpful to you?  
 
Very helpful  Helpful   Somewhat helpful        Not at all helpful  
Don’t know/ can’t answer  
 
22.  In the last 2 years, how far do you think your workload in respect of gifted and 
talented education has increased or decreased? 
 
Increased  Decreased    Stayed about the same   
Don’t know/ can’t answer  
 
23.  In the last 2 years, how far do you think the quality of support you have had for 
your role in gifted and talented education has changed? 
 
Improved  Not changed   Worsened   
Don’t know/ can’t answer  
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